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INTRODUCTION
This resource has been developed to support providers delivering the T Level in Education and early years. In particular, it relates to the following Core Content:
· Element 5 – Child development.
· Element 4 – Special educational needs and disabilities (SEND).
These materials are designed to support formative, not summative, assessment.  Summative assessment is used to accredit learning – for example, by conferring a grade or qualification. Formative assessment is used to support learning and is also known as assessment for learning. Formative assessment should be designed to determine where learners are in their learning journey and whether they are progressing at the level expected at a particular point in their course. If they are not progressing as expected, then formative assessment focuses on providing learners with feedback on what they have or have not achieved, together with guidance and activities to support further learning. Formative and summative assessments may use the same materials, but how they are used is different.
This resource has three sections:
1. Questions for Assessment Objective 2.
There are 20 questions in this section.
Assessment Objective (AO) 2 requires learners to apply knowledge and understanding of contexts, concepts, theories and principles to different situations and contexts that are relevant to the sector. This is an important part of developing higher-order thinking, as it goes beyond general understanding and recall of knowledge.
It is the application of knowledge and understanding that is critical with these questions. These questions, therefore, have a context or scenario that learners are expected to relate their answers to. These questions are organised as follows:
· Targeted content gives the specification reference of the content that the question is designed to assess.
· The context of the question points out exactly what learners must apply their answer to.
· The question is given, which, as indicated above, includes a scenario or context.
· The model answer gives an example of how an answer that demonstrates the expected level of learning could be constructed that clearly applies understanding to the context. The model answers are intended to be used to support formative assessment. Learners can use these for self-reflection or peer feedback as they are designed to show ‘what good looks like’.
· The model answer is followed by a rationale explaining why this is a model answer.
· There is also an example of an answer a learner gives that does not fully show how the learning has been applied, and where further development is required by the learner.
· The last part of the question gives a rationale for why the answer indicates that the learner needs further development. This is a critical element of formative assessment.
2. Questions for Assessment Objective (AO) 3
There are 10 questions in this section. Each question is built from a question in the AO2 section to give stretch and challenge to learners.
Assessment Objective 3 requires learners to analyse and evaluate information and issues. They are expected to:
· Use their existing knowledge and understanding to analyse material, breaking it down to its constituent parts.
· Show understanding of patterns and relationships between these parts.
· Evaluate relevance, interconnections and suitability using information from a scenario.
· Think holistically, using their wider understanding of the content and the sector to determine which content is most relevant to use.
This again goes beyond knowledge, recall and generic understanding, and brings in critical thinking, problem-solving, creativity and decision-making.
These questions follow the same approach as the AO2 question. However, as there is no one defined answer, the content for each question includes indicative content – an indication of the theoretical content that could be referred to in the answer.
The model answers are intended to be used to support formative assessment. In this resource, the learners have highlighted key terms in their AO3 answers based on how they have been taught to respond to exam-style questions. Learners can use these for self-reflection or peer feedback as they represent an example of ‘what good looks like’.
3. Development activities
Each development activity has a specific focus which addresses issues generally evident when learners attempt to communicate their understanding through extended response exam-style questions.  
Each development activity is designed to be used independently by the learner rather than as a class activity, as it is to respond to a specific weakness identified in their response.  
Each development activity has guidance for a teacher who may want to give instructions and guidance to the learner before they start the activity.
Development activities should not be considered as limited to specific questions.  Learners would benefit from further development by applying the techniques to different AO3 questions and responses.  

SECTION 1: AO2 QUESTIONS



AO2 question 1 – Core Content 4.1
Targeted content
The purpose of policies and processes that are available to support with educational provision for children and young people with special educational needs and disabilities (SEND).
Context of the question
Accessibility policy.
Question
Explain two reasons why having an accessibility policy is important for ensuring consistent and inclusive practice in this school.
Model answer – meets required standard
An accessibility policy is important because it supports all staff to follow clear and consistent procedures when supporting children, particularly those with SEND. This reduces variation in practice and helps ensure all children receive appropriate support across the school.
It is also important because it promotes inclusive practice, as a policy would aim to identify and reduce barriers to learning. This allows all children to access learning and participate fully, regardless of any individual needs that they may have.
Why is this a model answer?
Two relevant reasons are clearly explained, showing an understanding of the purpose of an accessibility policy. The response is applied to the scenario as it refers to the issues of consistency. It recognises the key issues as variations in practice rather than individual staff actions and explains how policy would address this.
There is clear reasoning within the response, using phrases such as ‘this allows’ and ‘because it supports all staff’ to link the purpose of the policy and its impact on practice and outcomes.
Model answer – development required
An accessibility policy is important because it helps staff to know how to support children with SEND and make sure they are included. This helps the school support children more effectively.
Why does this answer indicate the learner needs further development?
This response identifies the main purpose of an accessibility policy, such as supporting staff and promoting inclusion. However, it does not provide any developed explanation of how this leads to consistent practice or improved outcomes. It also does not link to the specific issue of inconsistent approaches identified during inspection, so the application is limited.


AO2 question 2 – Core Content 4.2
Targeted content
The role of a multi-agency team in providing integrated support for children and young people with special educational needs and disabilities (SEND).
Context of the question
Speech and language delay.
Question
A child in a nursery has been identified as having a speech and language delay and is receiving support from different professionals.
Explain how a multi-agency team could work together to support the child’s development.
Model answer – meets required standard
A multi-agency team can support the child by working together and sharing information about the child’s needs. For example, the early years practitioner, speech and language therapist and the child’s parents could work together to support the child’s communication development. Working together is important. If each of them were doing their own role independently, it may be confusing for the child as they have contradictory messages. In addition, it wouldn’t be clear which strategy was working and which wasn’t. Working together means that there is consistency in message and monitoring.
Why is this a model answer?
The learner identifies relevant professionals and explains how they should work together to support the child’s development. The answer shows an understanding of the benefits of working together by referring to some of the issues likely to arise when working independently.
Model answer – development required
A multi-agency team helps support children with additional needs. Different professionals can work with the child and provide support to help them develop.
Why does this answer indicate the learner needs further development?
The learner does not clearly explain how professionals work together to support the child, nor the benefits of doing so. 



AO2 question 3 – Core Content 4.4
Targeted content
The importance of using appropriate terminology when discussing the needs of children and young people with special educational needs and disabilities (SEND).
Context of the question
Language used by a teacher.
Question
A teacher regularly tells a child with SEND that they ‘struggle with tasks’ and need extra help. Other children have started to treat the child differently during group work.
Explain why it is important for teachers to use appropriate terminology when supporting children with special educational needs and disabilities (SEND).
Model answer – meets required standard
It is important for teachers to use appropriate terminology because the language they use can influence the expectations of the child. For example, saying the child will ‘struggle’ may lead to lower expectations from both staff and peers, which can limit the opportunities given to the child and affect their progress.
In addition, the language used by the teachers can influence how the other children treat the child. In this case, children have started behaving differently during group work, which may lead to exclusion or reduced participation. Using appropriate terminology helps to promote a respectful and inclusive environment, supporting a child’s confidence and sense of belonging.
Why is this a model answer?
The answer is clearly applied to the scenario, as it refers directly to the use of the term “struggle” and the impact on peer behaviour during group work. It recognises that the key issue is how language shapes attitudes and interactions, rather than simply identifying inappropriate terminology. It clearly explains the importance of using appropriate terminology, showing understanding of its impact on expectations and inclusion. It uses relevant subject terminology, such as expectations, opportunities, inclusion and belonging.
Model answer – development required
It is important to use appropriate terminology when talking about children with special educational needs and disabilities (SEND) so they are treated fairly and feel included. This helps create a positive environment for the child.
Why does this answer indicate the learner needs further development?
The response covers the main point regarding the importance of using appropriate terminology, such as fairness and inclusion. However, it does not give any developed explanation of how language impacts expectations or behaviour, nor does it link to the specific example in the scenario, so the application is limited.

AO2 question 4 – Core Content 4.9
Targeted Content
The difference between medical and social models of disability, and how barriers are removed to empower and value children and young people.
Context of the question
Children are taking part in outdoor play.
Question
During an outdoor play session, children are using equipment such as ride-on toys, balls and a climbing frame. One child has limited mobility and finds it difficult to access some of the equipment independently.
Explain how practitioners could apply the social model of disability to support the child’s participation during the outdoor play session.
Model answer – meets required standard
The social model focuses on removing barriers in the environment rather than focusing on the child’s disability. Practitioners would need to remove barriers in the environment. It may not be possible to remove the climbing frame, but the ride-on toys may make it difficult for this child to move around easily, so these could be removed. This could allow the child to participate in activities such as playing games with balls. There is no climbing involved, and with the ride-on toys out of the way, there are no restrictions on the child participating.
Why is this a model answer?
This response clearly applies understanding of the social model of disability to the scenario. The learner explains that the focus is on removing barriers in the environment and provides relevant examples linked to the context, such as adapting equipment and activities during outdoor play. The answer also explains how the action is applying the social model of disability.
Model answer – development required
Practitioners should help the child during outdoor play so they can join in with the other children. They could support the child when they are using the equipment and make sure they are safe.
Why does this answer indicate the learner needs further development?
The learner focuses on adult support for the child, rather than explaining how barriers in the environment could be removed or adapted. An understanding of the social model of disability is not clear from the response.  


AO2 question 5 – Core Content 4.10
Targeted content
The types and application of augmentative and alternative communication (AAC) to supplement or replace speech.
Context of the question
Hearing impairment in a forest school setting.
Question
A three-year-old child has a hearing impairment and finds it difficult to communicate using speech.
Explain how the use of augmentative and alternative communication supports the child’s communication in the setting.
Model answer – meets required standard
Augmentative and alternative communication could support the child by providing visual ways to communicate. For example, the child could use picture cards, symbols or communication boards to show what they want or need. This helps the child express themselves even if they cannot easily communicate through speech or hearing. It also means that the practitioners can use the same approach when they want to communicate with the child. Although there are other forms of AAC, many of them are technologically based and need power and Wi-Fi to operate. This would not be consistent in a forest school environment, so using low-tech options would be more effective.
Why is this a model answer?
This answer applies understanding of the child’s needs and AAC to the scenario. The learner explains how visual communication tools such as picture cards and communication boards could support the child with a hearing impairment but also acknowledges that the specific setting may present challenges to the use of alternative methods. 
Model answer – development required
AAC could support the child by helping them communicate with practitioners and other children in the setting. For example, the child could use pictures to show what they want.
Why does this answer indicate the learner needs further development?
The learner includes an example of using pictures. However, the response does not clearly explain how AAC specifically supports a child with a hearing impairment. 


AO2 question 6 – Core Content 5.1
Targeted content
How characteristics of cognitive, physical, social and emotional learning typically develop from birth to 19 years.
Context of the question
Questioning approach used.
Question
During a block building activity with four-year-old children, a practitioner uses open-ended questions such as “How do we make it bigger?” and “What happens if we make it taller?” 
Explain how this questioning approach supports the cognitive development of four-year-old children.
Model answer – meets required standard
At four years old, children are developing their thinking skills and learning how to solve problems. The practitioner is using open questions, and these help the children to explore ideas, test their thinking and develop their reasoning skills during play.  This supports cognitive development because when the practitioner asks questions such as “How do we make it bigger?” the children need to think about possible solutions and decide what blocks they should use. Asking “What happens if we make it taller?” encourages the children to predict what might happen, which helps them understand cause and effect. In each instance, the answers to the question are not straightforward and require thinking to find the answer, and this develops their cognitive abilities.
Why is this a model answer?
This answer shows application of knowledge to the context. The learner refers to the specific questions asked during the activity and explains how they support thinking skills such as problem solving and prediction. The response also links the explanation to cognitive development in four-year-old children, demonstrating understanding of the developmental stage.
Model answer – development required
The practitioner asks the children questions when they are building the tower. This helps the children think about what they are doing and make choices during the activity.
Why does this answer indicate the learner needs further development?
The response is accurate and applied to the questioning approach but remains general. It identifies that questioning supports thinking, however, it does not explain how this links to cognitive development.


AO2 question 7 – Core Content 5.2
Targeted content
The key concepts of attachment theory and how these support the development of friendships and relationships.
Context of the question
A child is distressed during drop-off.
Question
A new child in a nursery becomes distressed during drop-off and stays close to the practitioner throughout the day. They are reluctant to join in play with other children.
Explain how the key concepts of attachment theory can help understand the child’s behaviour.
Model answer – meets required standard
Attachment theory suggests that a child needs a secure attachment to feel safe and confident. The child may be experiencing separation anxiety, indicating they do not yet feel secure in the new environment. The practitioner can act as a safe base, providing reassurance and emotional support. Over time, developing a secure attachment will help the child feel more confident to explore their environment and interact with others. This supports the development of friendships, as the child becomes more able to trust others and engage in social play. 
Why is this a model answer?
Key concepts of attachment theory are clearly referred to in the response, such as secure attachment and safe base, showing an understanding of the theory. The response has appropriate terminology linked to emotional security and relationships. It relates to the scenario, as it refers to the child in distress at drop-off, need for reassurance and reluctance to engage with peers. It recognises that the key issue is the child’s sense of security in a new environment.
Model answer – development required
Attachment theory is about children forming relationships with adults. The child may feel upset because they are not used to the new setting and need support to feel safe. 
Why does this answer indicate the learner needs further development?
This response covers the main point regarding attachment and relationships. However, there is no clear explanation of the key concepts of attachment theory, nor does it link to the details in the scenario, so the application is limited.



AO2 question 8 – Core Content 5.4
Targeted content
The differences between receptive and expressive language, and the factors that might affect language acquisition.
Context of the question
Bilingual child.
Question
A three-year-old child lives in a bilingual household where English is not their first language. In the setting, they follow instructions easily but rarely speak during activities, instead using gestures and single words.
Explain how the child’s receptive and expressive language development differs in this scenario.
Model answer – meets required standard
Receptive language is the ability to understand language, while expressive language is the ability to communicate using words. In this situation, the child is demonstrating strong receptive language because they can follow instructions. This is possibly because outside of the home, they will need to be able to understand instructions and what is being said to them. However, their expressive language is less developed, as they rarely speak and instead use gestures or single words to communicate. This may be because the child is learning English as an additional language, meaning they may understand more than they are able to express. In the setting, they can avoid speaking and using expressive language, and so it is less developed than it is in the home, where there is more interaction with another language. This shows a clear difference between their receptive and expressive language development.
Why is this a model answer?
The key concepts of receptive and expressive language are explained, showing an understanding of the difference between them. The response clearly relates to the situation by including in the response how the child responds to instructions, but using limited spoken language. 
Model answer – development required
Receptive language is understanding, and expressive language is speaking. The child can understand what is being said but does not talk much.
Why does this answer indicate the learner needs further development?
The explanation is brief and does not fully develop how the child’s behaviour illustrates the difference between them. The answer also lacks detail from the scenario, which limits the strength of the application.


AO2 question 9 – Core Content 5.5
Targeted content
How personal, environmental and educational factors can influence children and young people’s behaviour.
Context of the question
Lack of engagement from a child.
Question
A seven-year-old child has recently become withdrawn in class and is reluctant to take part in activities. They sometimes refuse to start tasks and become frustrated when asked to work with others. The teacher is aware that there have been changes at home.
Explain how personal factors could be influencing the child’s behaviour.
Model answer – meets required standard
Personal factors may be influencing the child’s behaviour, as changes at home could affect their emotional well-being. This may lead to the child feeling unsettled and anxious, which can explain why they have become withdrawn or reluctant to take part in activities.
Why is this a model answer?
The response shows a clear understanding of how a personal factor can influence behaviour. A valid example is given of a personal factor, and this is linked to specific behaviours shown in the scenario. The explanation shows developed reasoning by connecting the child’s experiences to their ability to participate and interact in the classroom. 
Model answer – development required
The child’s behaviour may be affected by things happening at home and what is happening in school. This can make them not want to join in and become frustrated.
Why does this answer indicate the learner needs further development?
The response identifies relevant influences on behaviour, such as home and school factors. However, the explanation is brief and lacks specific application to the scenario.



AO2 question 10 – Core Content 5.7
Targeted content
The importance of children and young people adapting behaviour to meet social contexts.
Context of the question
Adapting behaviour to a traditional classroom.
Question
A five-year-old child has recently moved from a rural forest school to a busy inner-city reception class and is finding it difficult to stay focused and engaged during carpet time and phonics activities.
Explain two reasons why it is important for the child to adapt their behaviour to the expectations of this reception class.
Model answer – meets required standard
It is important for the child to adapt their behaviour to the expectations of this reception class so they can fully access learning opportunities such as phonics and carpet time. If the child can follow instructions and remain focused, they are more likely to develop early literacy skills and keep up with their peers. 
Adapting behaviour is also important for social development, as it helps the child understand boundaries and routines within a new environment. This supports positive relationships with peers and adults.
Why is this a model answer?
The learner clearly explains two relevant reasons and has applied them to the context and demonstrates a clear cause–importance–developmental outcome chain which take the response from identify to explain.
Model answer – development required
It is important for the child to behave properly in the classroom so they can follow the rules and not be disruptive during activities such as phonics and carpet time.
Why does this answer indicate the learner needs further development?
The learner provides only one reason, which is accurate and applied to the context. 


AO2 question 11 – Core Content 4.5
Targeted content
The potential effects that a primary disability may have on children and young people’s social, emotional and physical development.
Context of the question
A student is taking part in Physical Education (PE) lessons.
Question
A student has arthritis, which causes joint pain, stiffness and reduced mobility. They have PE lessons timetabled every week where they are required to take part in team sports, endurance activities and skills-based exercises.
Explain two ways that the student’s primary disability could affect their physical development.
Model answer – meets required standard
The student’s arthritis could affect their physical development because joint pain and stiffness may make movement more difficult. This can affect the student’s motor control, as they may find it harder to move their joints easily during activities such as running, stretching or taking part in PE lessons. If they don’t have the opportunity to take part in the PE lessons, they miss out on beneficial physical activity to support their development.
Pain or discomfort may also make it harder for the student to stay focused during physical activities. If the student is unable to take part fully in activities, they may have fewer opportunities to practise and develop physical skills. This could affect their physical development over time.
Why is this a model answer?
The learner gives two valid reasons which explain how joint pain and stiffness may affect movement and motor control. These reasons demonstrate the cause-and-effect relationship between the disability, the student’s engagement in the PE lessons and their physical development, meeting the explain command.
Model answer – development required
The student’s arthritis may make it difficult for them to move their joints during PE lessons because they may experience pain or stiffness. This could affect their physical development because they might not be able to take part in some activities.
Why does this answer indicate the learner needs further development?
This response only gives one example. It is a reasoned response and does show understanding of the context.


AO2 question 12 – Core Content 4.7
Targeted content
The influence of disabilities and cognitive impairments on language, communication, function and emotional development.
Context of the question
A food technology lesson.
Question
During a food technology lesson, a student with a cognitive impairment finds it difficult to follow the steps of a recipe. As a result, they become distracted partway through tasks and struggle to use equipment safely. 
Explain how the students’ cognitive impairment could affect their functioning in this situation.
Model answer – meets required standard
Cognitive impairment affects the students’ functioning in this scenario because difficulties with memory may make it hard to remember the steps to the task, meaning the learner will need repeated instructions to complete activities. Their reduced attention span may also make it difficult to stay focused, which could lead to mistakes or incomplete work. In addition, difficulties with coordination may affect their ability to use tools safely and complete tasks independently. This can reduce their independence and mean they require ongoing support to participate effectively. 
Why is this a model answer?
The response shows a clear understanding by referring to memory, attention and coordination. It is applied to the scenario and explains how these difficulties impact the student’s ability to complete tasks and work independently.
Model answer – development required
The student may find it hard to remember the steps and could get distracted during the lesson. This might make it difficult for them to complete the task, and they may need help. They could also find it hard to use the equipment properly.
Why does this answer indicate the learner needs further development?
The response shows some understanding of how cognitive impairments affect functioning in general. However, there is limited reference to the scenario, and the explanation is brief and not fully developed to show the links to the students’ functioning.



AO2 question 13 – Core Content 4.8
Targeted content
The principles of integration, equity and inclusion, and the differences between them.
Context of the question
Separating a learner from the rest of the class to provide support.
Question
A Year Five learner with dyslexia remains in the main classroom for lessons but is regularly withdrawn to complete literacy tasks with a teaching assistant in a separate room. During lessons, the rest of the class continues with the same activities while the learner receives different resources to help them access the work.
Explain how this scenario demonstrates the principle of integration.
Model answer – meets required standard
This scenario demonstrates integration because the learner is still part of the mainstream classroom but needs extra support to access the same work as everyone else. They are taken out of the class for literacy sessions and given different resources, which shows that the support is differentiated to support that learner rather than changing the lesson for the whole class. It also shows integration because the learner is normally expected to adapt to the current classroom environment. The rest of the class carries on with the planned activities, while this learner receives the additional support to help them keep up.
Why is this a model answer?
The response shows a clear understanding of integration by identifying that the learner remains in the mainstream classroom but receives separate support to access the existing curriculum. It is applied to the scenario through reference to withdrawal and different resources. The explanation is developed, linking the support to the learner adapting to the environment rather than changes being made for all other learners.
Model answer – development required
This scenario shows integration because the learner remains in the mainstream classroom but gets extra help with their work. They are supported so they can do the same tasks as other learners.
Why does this answer indicate the learner needs further development?
The response shows some understanding of integration by identifying that the learner remains in the classroom and receives support. However, the explanation is limited and does not clearly show how the support is separate or linked to accessing the existing curriculum. Application to the scenario is minimal.


AO2 question 14 – Core Content 5.1
Targeted content
How characteristics of cognitive, physical, social and emotional learning typically develop from birth to 19 years.
Context of the question
A fundraising event for a local charity.
Question
A group of 16-year-old students are asked to work with people from a local charity to plan a fundraising event as part of a college project. They must share ideas, agree on roles, and work collaboratively to organise the event.
Explain how working together on this project could support the social development of the teenagers.
Model answer – meets required standard
Working together to plan the fundraising event supports the teenagers’ social development because it helps them develop teamwork and communication skills, both when working with other students and when working with people from the charity. The people from the charity are likely to be experienced in group work and have developed socially, so they can model expected behaviours that the students can apply when they are working on the project. This will help the students to develop their own social skills as they can reflect on their own performance and improve to match what the charity people are doing.
Why is this a model answer?
The answer makes direct references to elements in the context, such as working with people from the charity, and makes explicit reference to how working with these people can contribute to social development. The answer then moves on to explain how these experiences support key social development skills, including communication, teamwork and respect for others. The final sentence is critical in showing the relationship between social development and the context of the question.
Model answer – development required
Working together on the fundraising event helps the teenagers socialise with each other. They can talk about the event and work together to organise it. This helps them plan the event and complete the project.
Why does this answer indicate the learner needs further development?
The answer recognises that the teenagers are working together, but the explanation is very brief and mainly describes the activity rather than explaining how it supports social development. The answer does not clearly link the scenario to specific social development skills.

AO2 question 15 – Core Content 5.3
Targeted content
How friendships and relationships can positively impact on factors of wellbeing.
Context of the question
A small group of friends.
Question
A 15-year-old student has recently joined a new secondary school and has made a small group of friends.
Explain how these friendships could positively impact the student’s well-being.
Model answer – meets required standard
Friendships can positively support the student’s well-being by providing emotional support and helping them feel included in their new school. Having a group of friends means the student has people they can talk to if they feel worried or nervous, which can help reduce stress and improve their emotional well-being. A small group will mean that they have regular interaction with the same small group of people rather than having individual friends in different contexts.  
Why is this a model answer?
The answer explains the benefits of friendships to well-being. The answer also notes the reference in the scenario to this being a small group of friends and how this can be beneficial. The response clearly links these ideas to the context of starting a new school.
Model answer – development required
Friendships can help the student feel happier at their new school. They can spend time together and talk to each other, which helps them feel better.
Why does this answer indicate the learner needs further development?
This is a valid answer, and there is a reference to school, but not being new to the school, and the answer does not focus on having a small group of friends.


AO2 question 16 – Core Content 5.6
Targeted content
How self-concept is developed, and the factors that influence children and young people’s behaviour.
Context of the question
A negative learner.
Question
A 15-year-old student has recently stopped contributing in class and avoids answering questions or giving ideas, even when they know the answers. When given feedback, they often say, ‘I’m not good at this’ and become reluctant to try new tasks.
Explain how the student’s self-concept could be influencing their behaviour in this scenario.
Model answer – meets required standard
The student’s self-concept may be influencing their behaviour because they may have low self-esteem, meaning they do not feel confident in their abilities. This could explain why they avoid answering questions and are reluctant to try new tasks, as they may be worried about getting things wrong. Their self-image may also be negative, as shown by their comment “I’m not good at this,” which suggests they see themselves as unsuccessful. This can lead to behaviour where they withdraw from learning situations. 
Why is this a model answer?
The answer explains how self-concept influences behaviour, referring to self-esteem and self-image. The answer also uses information in the scenario, such as student avoiding answering questions and saying, ‘I’m not good at this’, to support their explanation.
Model answer – development required
The student may not feel confident and might think they are not good at their work. This may make them not want to answer questions or try new tasks.
Why does this answer indicate the learner needs further development?
The response covers the main point regarding self-concept and behaviour. However, there is no clear explanation of key concepts such as self-esteem or self-image, nor does it link to details in the scenario, so the application is limited.



AO2 question 17 – Core Content 5.9
Targeted content
How practitioners can use information about a child or young person’s home, family and care circumstances to manage behaviour.
Context of the question
Recent addition to the family.
Question
A seven-year-old child has become distracted in class and often interrupts the teacher and other pupils during lessons. The teacher has been informed that the child’s family has recently welcomed a new baby.
Explain two ways the teacher could use this information to help manage the child’s behaviour in the classroom.
Model answer – meets required standard
The teacher could use this information to understand why the child’s behaviour may have changed. The arrival of a new baby can be a big change for a child, and they may feel unsettled or want more attention. This could explain why the child is interrupting during lessons. 
One way could be to use activities like story time to introduce the idea of new siblings as a story. This would be inclusive for all children but also show this child that the introduction of a new baby is normal.  
Why is this a model answer?
The answer gives two valid suggestions for how the teacher can use the information.  Both suggestions are explained to show how they can achieve positive outcomes for the child.
Model answer – development required
The teacher could talk to the child and remind them of the classroom rules when they interrupt during lessons.
The teacher could give them more attention during the class.
Why does this answer indicate the learner needs further development?
The response provides two examples, but they are unlikely to achieve the intended outcome. Neither example has been explained.


AO2 question 18 – Core Content 5.8
Targeted content
The importance of setting and following policies and procedures for managing behaviour, and the strategies used to set and encourage behaviour expectations.
Context of the question
Inconsistency in staff response to students’ poor punctuality.
Question
Different staff in a school respond to behaviour in different ways for poor punctuality.
Explain why it is important for behaviour policies to be followed consistently for this issue.
Model answer – meets required standard
It is important for behaviour policies to be followed consistently because it helps to make expectations clear for all students. If some students are allowed to arrive late without sanction, but others are not, it leads to a perspective of unfairness and may also encourage others to be late. Punctuality is something that can clearly be observed – a student walking into a lesson or the school late can be seen by all, so they all also see how it is dealt with. Consistency in the application of policies reduces confusion, and the improved sense of fairness can support improved behaviour across the school.
Why is this a model answer?
The answer explains the importance of consistency in behaviour policies, referring to clear expectations, fairness and safety. The response also uses the scenario, with specific references to punctuality. The response clearly links these ideas to behaviour in the school.
Model answer – development required
It is important to follow behaviour policies, so students know how to behave. If staff are consistent, it can help reduce confusion and improve behaviour.
Why does this answer indicate the learner needs further development?
The response identifies that behaviour policies are important and refers to consistency and reducing confusion. However, the response is not applied as there is no reference to punctuality. It is a generic answer about the consistent application of policies.


AO2 question 19 – Core Content 5.10
Targeted content
The importance of considering verbal and non-verbal communication factors when working with children and young people.
Context of the question
Practitioner communication.
Question
During an activity, a practitioner gives instructions using complex language and avoids eye contact with the children. Some children appear confused and do not follow the instructions, whilst others become disengaged.
Explain why it is important for practitioners to consider non-verbal communication when working with children.
Model answer – meets required standard
Non-verbal communication is important, as eye contact and body language help support understanding and engagement. This is especially important when the verbal communication is not clear, as in this situation. By avoiding eye contact, the practitioner may appear less approachable or unclear, which can reduce the children’s confidence and willingness to participate.
Why is this a model answer?
The answer demonstrates understanding of non-verbal communication and explains its importance in supporting children’s understanding and engagement. The response is clearly applied to the scenario and links communication to outcomes such as participation, confidence and learning.
Model answer – development required
It is important for practitioners to use clear verbal communication so children can understand what they need to do during an activity. 
Non-verbal communication, such as body language and eye contact, is also important because it can help children stay focused.
Why does this answer indicate the learner needs further development?
The response identifies relevant aspects of communication, such as body language. However, the explanation is brief and does not clearly show how these impact children’s understanding or behaviour in the scenario. The answer remains general and lacks application.



AO2 question 20 – Core Content 5.12
Targeted content
How practitioners assess risks to their own and others’ safety when dealing with behaviour that challenges.
Context of the question
Child throwing equipment.
Question
During an activity, a child becomes increasingly frustrated, raises their voice and begins to throw equipment. The practitioner is aware that the child has shown similar behaviour in the past when tasks have become difficult. Other children are nearby.
Explain how the practitioner should assess risk in this situation.
Model answer – meets required standard
The practitioner should assess risk by considering the child’s prior history, as previous behaviour can indicate how the situation may develop. Knowing that the child has reacted in this way before can help the practitioner anticipate further escalation. They should also recognise early warning signs, such as frustration and raised voice, to act before the behaviour becomes more serious. This can help reduce the risk of harm. The practitioner should assess the likelihood and potential severity of harm to the child and others, especially as equipment is being thrown and other children are nearby.
Why is this a model answer?
The answer explains how risk is assessed, referring to prior behaviour, warning signs and the risks to others. The response has also referred to the scenario to support the explanation.
Model answer – development required
The practitioner should try to keep everyone safe and stop the child from throwing things. They may need to move other children away and deal with the behaviour.
Why does this answer indicate the learner needs further development?
The response identifies that safety is important in this situation. However, it does not build on this by explaining how risk is assessed or referring to key aspects such as prior history or warning signs.



SECTION 2: AO3 QUESTIONS


AO3 question 1 – Core Content 4.1
Targeted content
The purpose of policies and processes that are available to support educational provision for children and young people with special educational needs and disabilities (SEND).
What is the key issue(s) that should be identified from the scenario 
Staff need to consistently demonstrate effective provision and positive outcomes for children with SEND.
Question
A school recently had an Ofsted visit. The Ofsted report highlighted a number of issues with accessibility:
· A child was consistently late for the start of the school day. The teacher was aware and had been in contact with their guardians. There was a reason for the late arrival, and the teacher was in contact with the parents and was sharing details of the work missed from the lessons.
· A child has demonstrated challenging behaviour in class that has a negative impact on learning for the other children. The teacher has arranged with the librarian for the child to have one-to-one support from them in the library for one week to see if their behaviour could improve.
· A class in the school is planning its end-of-term Christmas celebrations.  Everyone in the class has been given a role in the Christmas play. The teacher was proud of how inclusive they were being.
· The school has established a Faith room available for all children to access during break times.
Each of the examples showed how a teacher was using their initiative to be inclusive. Ofsted suggested an accessibility policy would be beneficial in the school.
Evaluate the benefits of this school having an accessibility policy.
What theory would be appropriate to refer to in the answer (indicative content)
· Purpose of SEND policies.
· Statutory requirements.
· Roles and responsibilities.
· Identification and review processes.
· Consistency of practice.
· Evidence for inspection.
· Inclusive provision.
· Accountability.
· Impact on outcomes.


Model answer – meets required standard
The Ofsted examples demonstrate that teachers are actively responding to specific issues in positive ways to benefit the children and to make learning accessible and inclusive. The point Ofsted is making is the lack of consistency in approach and guidance for teachers to follow. In each instance, the teacher’s judgement may be inappropriate. For example, the teacher who has chosen to make everyone involved in the Christmas play takes no account of individual needs and their religion or beliefs. It may appear to be accessible that all are involved, but some children (and their parents) might not want them to be involved in a celebration of a Christian festival. A policy would have provided guidance that all teachers could apply when preparing for the end of the Autumn term activities. This could be used to ensure all children can be involved in a way that suits their needs.
Where the teachers were responding to specific issues with children in their class, again it shows that it is good use of initiative, but each is responding in a different way without any clear review of its effectiveness. A policy would enable them to work with key roles within the school to determine the most effective way of providing support, potentially accessing specialist support and funding that may be beneficial to that child. In addition, it may be that they could come up with more long-term solutions to enable the children to gradually resolve the cause of the issue rather than focus on simply accommodating the issue.
The example of the Faith room is where the school has put something in place for the benefit of all children. However, although there is a Faith room provided, it is not clear how and when the children can access and use it. A policy would enable the teacher to support a child that wants to use the Faith room. Without a policy it would be for individual teachers to decide if a child can leave a class to visit the Faith room and that could lead to a grievance or complaint if the child is not supported. The clarity of a policy ensure consistency for the children and the staff.
In summary, an accessibility policy would consider the needs of all children and put in place expected outcomes that all teachers can work towards with consistency. Expectations of all stakeholders would be clear.
Why is this a model answer?
This response demonstrates evaluation. The response deals with each of the Ofsted statements and evaluates the benefits of a policy to those situations. The evaluation is focused on benefits rather than limitations but that is what the question asked for.   For each situation, the response demonstrates understanding of the issue and its relationship to accessibility including the implications of individual actions on key individuals.
There is a short conclusion which summarises the key points that have been made throughout.


Model answer – development required
An accessibility policy is important because it explains how settings support children with SEND to access the curriculum. In this scenario, there is currently no policy, and teachers are simply making their own decisions. In these examples, this is to the benefit of the child, but it might not always be. 
A policy can help staff understand what they should do when supporting children with SEND. Inspectors may also want to see these policies during an Ofsted inspection.
Why does this answer indicate the learner needs further development?
The learner is giving a general response about the benefit of policies. Although they refer to an accessibility policy, there is no content that is specific to accessibility.  They refer to the scenario but give no examples in their answer. The answer is a series of statements with no real evaluation.


AO3 question 2 – Core Content 4.2
Targeted content
The role of a multi-agency team in providing integrated support for children and young people with SEND.
What is the key issue(s) that should be identified from the scenario 
A lack of effective communication and coordination between agencies.
Question
The following is an extract of a report sent to the family of a four-year-old child.
The child loves creative arts and design, in particular messy play and being outdoors, particularly on the bikes. They have formed close friendships with two other children and appear to enjoy engaging in activities with them. They mostly demonstrate parallel play and but appear to struggle with larger group work. They follow instructions easily although they tend to use single words or gestures when responding to questions or engaging with others which can sometimes be frustrating for them. The child has a strong attachment with one of our practitioner colleagues which is really positive but does struggle on the days that they are not working.
The child has an Education, Health and Care Plan (EHCP) and can be supported by several professionals, including the setting’s SENCO, a speech and language therapist, a physiotherapist and the child’s parents.
Analyse the role of a multi-agency team in providing integrated support for this child to improve outcomes.
Indicative Content
· Multi-agency working.
· Integrated support.
· Role of SENCO.
· Health professionals.
· Parental involvement.
· Information sharing.
· Consistency of strategies.
· Holistic support.
· Impact on outcomes.
Model answer – meets required standard
The outcomes that this child needs to improve would be its communication skills and social skills. The communication skills needed would be related to their oral communication, where they currently use gestures or single words. Their listening skills appear to be at an appropriate level as they are able to follow instructions. There are social skills evident as they have two good friends and an attachment to one of the practitioners; however, they need support to work in larger groups. This may be a result of their poor oral communication. If the child were younger, this may not be an issue, but at four years old, this is showing a delay in their development, and this is probably why the EHCP is in place.
To support the child there is a range of specialists available, as well as their parents.  Each would have a specific role.  
The SENCO would track development using observations carried out on the child.  They would set targets for the outcomes and work with the practitioner and the parents to enable them to work on strategies to support the child. The SENCO would also liaise with them to determine how effectively the strategies are working.
The speech and language therapist would apply strategies to develop the child’s oral communication skills.  They will also work with the family to ensure these strategies are followed through at home and not just at the nursery. Some of those strategies would involve developing skills for them to interact with larger groups of children. The practitioner would support these strategies when organising the learning activities.
Although there is a physiotherapist available, they are unlikely to be used to support this child’s specific development needs.
As can be seen, it is essential that each of these support staff work together rather than in isolation. If the SENCO works independently of the speech and language therapist, there could be contradictory strategies in place. Without including the practitioner and the family in supporting these strategies, they are not continually reinforced, meaning that the child has limited time to use the strategies to have any meaningful benefit. The multi-agency and coordinated approach, therefore, leads to consistency for the child.
It is clear that the child is making some progress as expected for their age, but the EHCP and a coordinated and consistent approach with key support agencies should enable them to develop their language and social skills to the expected level.
Why is this a model answer?
The answer analyses the information provided and clearly shows understanding of where the child is in its development and where its needs can be met through a multi-agency approach. The opening paragraph highlights the outcomes that need to be improved as a result of the analysis.
The response does more than describe the professionals involved. The answer explores how each professional contributes to the child’s support and how working together is important.
The response links the roles of the SENCO, therapists and parents directly to the child’s needs in the scenario and explains how sharing strategies can support development.
There is a clear summary and conclusion that reflects the outcomes of the analysis.

Model answer – development required
A multi-agency team is when different professionals work together to support a child. In this scenario, the child is supported by the SENCO, speech and language therapist, physiotherapist and their parents.
The speech and language therapist helps with the child’s communication, and the physiotherapist helps with physical development. The SENCO supports the child in the setting and helps make sure they get the support they need.
Parents are also important because they support the child at home.
Practitioners should work together and communicate so the child can get the support they need and improve their development.
Why does this answer indicate the learner needs further development?
The learner identifies some professionals involved but mainly describes their roles rather than explaining how their work supports the child’s outcomes.
One key area for development is the analysis of the information provided in the scenario. The answer given is a generic answer that does not show any understanding of the needs of the child. More attention should be given to determining the issue.


AO3 question 3 – Core Content 4.4
Targeted content
The importance of using appropriate terminology when discussing the needs of children and young people with special educational needs and disabilities (SEND).
What is the key issue(s) that should be identified from the scenario 
The practitioner’s use of informal language when discussing a child’s needs.
Question
A child in year 10 has an EHCP. A whistleblower at the school has highlighted some comments that they have heard spoken about the child or to the child. These include:
In a team meeting, a teacher referred to the child as ‘my SEND pupil’. When the team were planning a trip to a careers fair for the year group, the teacher said that they wouldn’t need to go on the trip as they wouldn’t be looking for a job when they leave school.
In the school canteen, a member of the catering team offered to help the child, saying, ‘You will spill that drink, let me carry that for you’.
In the classroom, the teacher often says that the child will ‘struggle’ with an activity or ‘will need extra help’. Other pupils in the class also use that language and will then ignore them if they are allocated to work with them in a group.
Evaluate the importance of using appropriate terminology in relation to this child.
Indicative Content
· Appropriate SEND terminology.
· Stereotyping and labelling.
· Value and respect.
· Professionalism.
· Modelling behaviour.
· Inclusive practice.
· Impact on outcomes.
Model answer – meets required standard
The scenario gives several examples of using inappropriate language when communicating about or to this child. Negative language can reinforce stereotypes and labelling of individuals without consideration of their personal circumstances and needs. This can lead to the child believing the statements accurately reflect their ability, even though they are capable of more. It also suggests to others that it is appropriate to use that language in the context of the child, further reinforcing the stereotype or labelling.
There is evidence from the teacher in the team meeting of using the stereotype that a learner with SEND would not be looking for a job after school. This may be accurate for this particular child, but using this general type of language is labelling all learners with SEND as the same. This encourages all the other teachers in that team to make assumptions about that child that may impact the support they offer that child as they pursue progression opportunities after school. Even if the specific student was not able to pursue employment after school because of their specific needs, instead, the teacher could have given them the option of going on the trip to show them that there may be opportunities available to them in the future.  This presents the child in a positive way to other teachers.
When in the canteen, the member of staff may have thought they were being helpful, but the language used was negative and again made assumptions about the child’s capabilities. This may encourage the child to become dependent on others rather than be independent. The staff member could have offered help if needed, rather than making assumptions that the need existed.
It is clear that the teacher modelling the use of inappropriate language is being adopted by other learners in the class as they start to see the child in a negative way and focus on what they might not be able to do rather than what they can do. With the teacher using this language, it is essentially giving permission to other children to use the same language as well. The teacher does not need to make reference to the child’s ‘struggling’ or ‘needing extra help’ at all in this context. Their ability does not need to be mentioned.
Overall, using appropriate terminology is critical to the self-esteem of the child and to negate the assumptions others have about the child’s abilities. Using inappropriate language sends a message to others that can be negative and reinforces stereotypes, preventing a child from being seen as an individual with individual needs.
Why is this a model answer?
The response has analysed the information in the scenario and used this to evaluate the impact of the different examples of the child with SEND. The response has considered the implications of the use of each example of inappropriate language and made judgements which are mainly negative. However, they have countered this with examples of alternative approaches that could be taken.  
Overall, the answer shows a high level of understanding of the importance of the use of inappropriate language in a SEND context and particularly on how that impacts the values of respect of the individual concerned. There is a valid conclusion drawn from the evaluation.
Model answer – development required
Using appropriate terminology is important when discussing children with SEND. In this scenario, the practitioner uses words such as “struggling” and “needs extra help,” which may not explain the child’s needs clearly.
Practitioners should use the correct terminology so that other staff and parents understand the child’s needs. This can help practitioners provide the right support.
Using correct terminology can also help when sharing information with other professionals. This helps everyone understand the child better.
Why does this answer indicate the learner needs further development?
The learner recognises that appropriate terminology is important but mainly states this rather than explaining why it matters in detail. The answer does not consider the information in the scenario; it is more general as it could be applied to any situation. There is limited evaluation as it is mainly description or statements as if they are facts.


AO3 question 4 – Core Content 4.9
Targeted content
The difference between medical and social models of disability, and how barriers are removed to empower and value children and young people.
What is the key issue(s) that should be identified from the scenario 
A child faces physical, sensory and emotional barriers that could prevent them from fully accessing an educational visit intended for all learners.
Question
An early years setting has a child with limited mobility, spina bifida and sensory sensitivities. The class is attending a trip to a forest school. The forest school trip will include den building, tree climbing, mud kitchen role play and tree clay faces. The parents of the child are apprehensive due to their child’s needs. Currently, the child wears ear defenders because they get sensory overload from lots of noise in the setting. 
Discuss how the practitioner can remove the barriers to support the child in accessing the trip. 
What theory would be appropriate to refer to in the answer (indicative content)
· Social model.
· Medical model.
· Inclusivity.
· Respect and values.
· Barriers.
· Removal of barriers.
· Creating an accessible and secure environment.
Model answer – meets required standard
In this situation, the child may face a number of physical and sensory barriers that could make it harder for them to take part in the forest school trip. The practitioner needs to think carefully about how to be inclusive and support the child so they can join in safely and feel included. This could involve planning ahead and speaking to parents to understand the child’s needs and reassure them about how the trip will be managed.
Using the social model of disability, the focus is on changing the environment rather than seeing the child as the problem. Some activities, such as climbing, may not be suitable because they present barriers, but the practitioner could adapt activities to remove barriers so the child can still take part, for example, by supporting den building or group storytelling. This helps the child feel included and supports their confidence and emotional well-being.
The medical model is also relevant, as the child has specific physical needs and there may be associated barriers, such as tree climbing. Having a one-to-one practitioner would help keep the child safe and provide support where needed, while still encouraging independence. Small adjustments, such as choosing accessible routes, can make a big difference to the child’s experience.
Overall, by planning ahead and making simple adaptations, the practitioner can help ensure that the barriers the child may encounter are minimised and the child is included in the forest school trip. Using both the social and medical models of disability shows an understanding of the importance of inclusion and how to support the child while allowing them to take part alongside their peers.
Why is this a model answer?
This response meets AO3 requirements within the T Level specification by demonstrating a clear discussion of how practitioners can remove barriers to inclusion for a child with SEND, rather than simply describing needs or listing strategies.
The response accurately applies both the social and medical models of disability, showing understanding of how barriers arise and how practitioner actions can reduce them. Physical, sensory and emotional barriers are clearly identified and discussed, including reference to how reasonable adjustments create an accessible and secure environment, aligning closely with the indicative content.
The response also makes some reference to parental partnership, which could have been developed further as part of the discussion. The response also referenced balancing safety with independence, strengthening the discussive element. 
Model answer – development required 
The child has physical, sensory and emotional needs that could make participation in a forest school trip difficult without support. A practitioner could help by giving the child extra support, like a one-to-one helper for mobility (barriers). They could also adapt some activities, for example, letting the child join in den building or mud kitchen play at their own pace.
Making small changes like these can help the child feel included and safe, which supports inclusivity and helps remove barriers so they can take part in the trip alongside their peers. Showing respect for the child’s needs and making activities accessible helps everyone enjoy the experience and feel secure (removal of barriers creates an accessible and secure environment).
Why does this answer indicate the learner needs further development?
The learner mostly describes what the practitioner could do instead of discussing why these strategies would help the child in this situation. The learner mentions one-to-one support, but doesn’t go further by demonstrating understanding that supports how these approaches make the trip more accessible or link to ideas like the social or medical model.
The response is limited as it does not consider the bigger picture, like how removing barriers helps the child take part in activities and feel included. There is limited discussion about how effective the strategies might be or any challenges that could arise. 


AO3 question 5 – Core Content 4.10
Targeted content
The types and application of augmentative and alternative communication (AAC) to supplement or replace speech.
What is the key issue(s) that should be identified from the scenario 
A child with cerebral palsy is experiencing a communication breakdown due to unclear speech, leading to frustration and barriers to participation.
Question
A child has cerebral palsy, which significantly impacts their speech and motor skills. They can produce some speech sounds, but they are often difficult to understand.  The child experiences frustration if others struggle to comprehend what they are trying to say. Due to their Educational Health Care Plan (EHCP), the child has been offered a grant to fund a high-tech communication system to support their needs.
Evaluate which high-tech communication system would be most appropriate for this child.
What theory would be appropriate to refer to in the answer (indicative content)
· Mobile devices.
· Laptops.
· Tablets.
· Speech synthesis.
· Eye tracking devices.
· Funding/cost.
· Accessibility of support.
· Range of applications.
· Fine motor skills.
Model answer – meets required standard
In this scenario, the child has cerebral palsy, which makes it difficult for them to communicate clearly. Because people sometimes find it hard to understand the child, they can become frustrated, which may stop them from joining in with activities. The benefit of using a high-tech communication system would be to help the child express himself better and take part more in the setting. However, it is important to select the most appropriate system to get maximum benefit.
When choosing a communication system, it is important to think about how easy it is to use, how much it costs, and whether the child can access it independently. These are the criteria to consider when evaluating the suitability of the system, considering the needs of the child
For example, a tablet with a speech app could support speech synthesis and help the child communicate by selecting words or pictures that are spoken out loud, and so is good for allowing the child to access independently. This could help reduce frustration and make it easier for them to communicate with staff and other children. Tablets are also lightweight and easy to carry, and so it meets the criteria of being easy to use, which is helpful if the child has difficulties with movement or fine motor skills. Tablets can be costly, so it would be important to consider the features that are required and whether it is possible to get a non-branded, cheaper version to meet the child’s needs.
Eye-tracking devices could also be used if the child has very limited fine motor skills, such as hand movement, which can be an outcome of cerebral palsy. These allow the child to control the device by looking at the screen instead of using their hands, so it could be easy to use. This could help the child communicate more independently, which is another criterion to consider. However, eye-tracking systems can be expensive, so the setting would need to think carefully about whether this is affordable within the funding available and if it is practical to use.
Other devices, such as laptops, could be used, but they are heavier and less portable than tablets. This might make it harder for the child to use them independently during daily activities. They are also more expensive than tablets.  
Overall, in conclusion, a tablet with a speech app would be the most suitable option as it is easy to use, portable, can be inexpensive and supports the child’s independent communication needs. Eye-tracking technology could be helpful, but it may not always be practical, and laptops are too expensive. The recommendation would be to use a tablet.
Why is this a model answer?
This response meets AO3 requirements within the T Level specification by demonstrating clear, balanced evaluative judgement in relation to a SEND scenario. The response has identified the key criteria to consider for the evaluation. These have then been used to evaluate three different possible devices. The benefits and limitations of each are given with reasoning and links to the situation and the child who will be using the new technology. There is a clear conclusion that summarises the key points in the answer and ends with a recommendation that is supported by the evaluation.  
Model answer – development required
A child with cerebral palsy may find it hard to communicate clearly because their speech is difficult to understand. This can make them feel frustrated and affect how much they can take part in activities. A high-tech communication system could help the child express themselves more easily and feel less frustrated.
I would choose a tablet (mobile device/tablet) for the child. Tablets can run different communication apps that allow the child to select words, phrases, or symbols to speak for them (range of applications). This can help them join in classroom activities more independently and support their fine motor skills, as the child can tap or touch the screen rather than relying on speech.
Using a tablet can also be cost-effective and fairly easy to provide through funding from the child’s EHCP (funding/cost). It has multiple uses (in terms of support/range of applications. 
Overall, a tablet could help the child communicate better, take part more fully in lessons, and feel less frustrated in the classroom.
Why does this answer indicate the learner needs further development?
The learner has focused on one possible technology. It is mostly descriptive as an answer rather than evaluative, with no clear understanding evident of why it’s the best choice. 
Some important points like cost, fine motor skills, and range of applications are mentioned, but there needs to be more evaluation and less description. It also lacks balance, as the focus is on why one system is good rather than what its limitations are. 


AO3 question 6 – Core Content 5.1
Targeted content
How characteristics of cognitive, physical, social and emotional learning typically develop from birth to 19 years.
What is the key issue(s) that should be identified from the scenario 
Transfer real-world experience (the city trip) into abstract problem-solving (building towers back at the nursery).
Question
A practitioner gives a small group of four-year-olds a building challenge. First, the class went on a trip to the city to look for tall buildings. Upon returning to the setting, the practitioner provided the class with a variety of different-shaped and sized blocks. The children were asked questions like “How do we make it bigger?” and “What happens if we make it taller?” and were encouraged to predict what might happen.
Evaluate how this approach to the activity supports cognitive development. 
What theory would be appropriate to refer to in the answer (indicative content)
· Information processing.
· Memory.
· Problem solving.
· Competition.
· Individual vs teamwork.
· Emotions.
· Gross motor skills.
Model answer – meets required standard
One aspect of cognitive development which this approach supports is problem-solving. The practitioner has three different activities that are beneficial to cognitive development, as the variety of activities stimulates a child’s interest. Stimulating interest means that the child is more engaged. It is also good as it is a more holistic approach, as children are applying numerous areas of development as they approach the challenge, and this means that the practitioner is able to monitor their development more effectively.  
The trip to the city and asking questions are two different ways to support information processing. Having different ways to process information allows for different children to access their development in ways that work for them as individuals. In addition, the trip provides a memory for the children that they can refer back to. This is a very practical, hands-on activity. This links to Piaget’s theory of learning through play in the pre-operational stage, which is where four-year-olds are in their cognitive development. As the activity is likely designed to link to the EYFS areas of Understanding the world and mathematics, this is a good activity for children to cognitively develop their understanding of the world by visiting a city and developing maths understanding by considering concepts such as height. Through this approach to the activity, children need to think about which blocks to use and how to balance them to make their tower taller. Practitioner questioning helps children to think for themselves and try different ideas rather than being given answers. This links to Bruner’s theory, which suggests children learn best through active discovery.  
The key thing missing from this approach is any clear indication of differentiation.  Differentiation allows the practitioner to consider the individual child and their cognitive development needs, rather than the group of children. There are opportunities for differentiation during the trip, such as how the questions are given to children and the building blocks they are provided, but the scenario doesn’t make reference to this.
In conclusion, having a variety of activities to support cognitive development is beneficial, but differentiation must be planned. With appropriate support from the practitioner, this activity can effectively support children’s cognitive development.
Why is this a model answer?
This response meets T Level AO3 assessment requirements as it demonstrates a clear evaluation of how practice supports cognitive development, rather than a simple description. The learner consistently links the scenario, theory and developmental outcomes, which is central to AO3.
The answer accurately applies relevant child development theories (Piage and Bruner) in context, showing understanding of how learning occurs through play. It explicitly addresses some of the indicative content, including information processing, memory and problem-solving, demonstrating breadth and relevance.
The response is mainly positive, recognising the strengths in the suggested approach, but includes some balance in the evaluation, recognising both strengths and potential limitations.
There is a conclusion which is brief but does reflect the content of the answer clearly and concisely.
Model answer – development required
This approach supports cognitive development because the children use memory to recall the tall buildings they saw in the city and apply this when building their own tower. It also develops problem-solving, as the children have to think of solutions when their tower falls over and decide how to rebuild it.
The practitioner’s questions further support problem-solving by encouraging the children to predict what might happen and think about different strategies. This helps them use their memory and reasoning to understand what went wrong and how they could improve their tower next time.

Why does this answer indicate the learner needs further development?
The learner shows some basic understanding of the benefits of the activity, particularly in relation to memory and problem-solving. However, the response is largely descriptive, focusing on what the children are doing rather than evaluating how effectively the approach to the activity supports cognitive development. There is limited evaluation of the impact of the activity on children’s learning or consideration of the practitioner’s role in supporting development. To develop further, the learner needs to move beyond description and include a clearer evaluation of learning.


AO3 question 7 – Core Content 5.2
Targeted content
The key concepts of attachment theory and how these support the development of friendships and relationships.
What is the key issue(s) that should be identified from the scenario 
A child is showing signs of insecure attachment.
Question
A four-year-old child has just joined the reception class. They become very upset when their parent leaves and often stay close to the teacher throughout the day. During activities, the child prefers to play alone and sometimes becomes frustrated when other children try to join their play.
The parents have explained that the child previously spent most of their time with a grandparent who has become ill.
Analyse how attachment theory may explain the child’s behaviour.
What theory would be appropriate to refer to in the answer (indicative content)
· Bowlby – attachment to primary caregiver.
· Maternal deprivation.
· Ainsworth.
· Attachment stages.
· Role of teachers.
Model answer – meets required standard
Bowlby believed that children form a strong emotional bond with a primary caregiver, which helps them feel safe and secure. When the child becomes very upset when their parent leaves, this suggests they have a strong attachment to them and feel anxious when they are not present.
The child previously spent most of their time with their grandparent, who may also have been an important attachment figure. Since the grandparent has become ill, this change may have affected the child’s sense of security. Bowlby suggested that disruptions to attachment relationships can affect a child’s emotional well-being and behaviour. This may explain why the child stays close to the teacher during the day, as they may be looking for reassurance from another trusted adult.
Ainsworth’s attachment theory may also help explain the child’s behaviour. Their distress when separating from their parent and their need to stay close to the teacher may suggest an insecure attachment style, where a child feels anxious when separated from their caregiver. Because the child may not yet feel secure in the new environment, they may prefer to stay near adults rather than interacting with other children.
Attachment can also influence how children form friendships. If the child does not yet feel emotionally secure, they may find it difficult to engage in play with other children. This could explain why they prefer to play alone and become frustrated when other children try to join their play.
Overall, attachment theory suggests that the child’s behaviour may be influenced by changes in her attachment relationships and need for emotional security. As the child begins to feel more secure in the classroom and builds trusting relationships with adults, they are likely to become more confident interacting with other children.
Why is this a model answer?
The answer links two attachment theories (Bowlby and Ainsworth) to the child and their behaviour. The answer uses an analysis of information provided to draw the conclusions, such as how changes in their care circumstances could affect attachment. This shows the response is using theory to interpret the behaviour described in the scenario.
Overall, the response demonstrates analysis because it links theory, evidence from the scenario and the impact on the child’s behaviour and relationships, showing clear reasoning about why they may be behaving this way.
Model answer – development required
Attachment theory explains how children form bonds with their caregivers. Bowlby believed children form a strong attachment with their main caregiver. The child becomes very upset when their parent leaves.
The child also spent most of their time with their grandparent before starting school. Because the grandparent has become ill, this may have affected the child.
The child prefers to play alone and sometimes gets frustrated when other children join their play. Practitioners could support the child by helping them join activities with other children and encouraging them to play with others so they can make friends.
Why does this answer indicate the learner needs further development?
The learner identifies Bowlby’s theory and links it briefly to the child becoming upset when her parent leaves but does not expand on the answer with any reasoning. The answer mainly describes what is happening rather than explaining why attachment theory helps to understand behaviour.


AO3 question 8 – Core Content 5.4
Targeted content
The differences between receptive and expressive language, and the factors that might affect language acquisition.
What is the key issue(s) that should be identified from the scenario 
A child demonstrating strong receptive but less developed expressive language.
Question
A three-year-old child is new to the setting. They live in a bilingual household where English is not the first language. Their parents describe the child as boisterous, friendly and communicative, especially around new people when speaking their first language. In the setting, they follow instructions easily, such as tidying up, getting their coat and sitting down for circle time. However, they rarely speak during activities. When they do communicate, it is through gestures or single words. 
Analyse the factors that may be influencing the child’s language acquisition.
What theory would be appropriate to refer to in the answer (indicative content)
· Receptive language.
· Expressive language
· Age and stage of development.
· Bilingualism.
· Learning environment.
Model answer – meets required standard
There are a few factors that could be affecting the child’s language acquisition. The most significant is probably that the child is bilingual, and sometimes, children who are bilingual may take longer to develop expressive language in their second language because they are still learning vocabulary and sentence structure. The parents have indicated that they communicate well in their first language, and so this could well explain why they are currently not communicating well in the setting.  
Their receptive language is more positive in the setting as they are showing understanding of instructions. This shows that they are at the expected stage of development for their age in receptive language. As the child is new to the setting, they may not yet feel confident to speak in front of others. This may be one of the key reasons for them not showing expressive language. With time, as they settle in, they may start to use more words and sentences.
Overall, the child appears to have stronger receptive language than expressive language. Their bilingual background, personality and new learning environment may all influence how quickly they develop expressive communication skills. With the right support, their language acquisition is likely to continue progressing.
Why is this a model answer?
The answer links factors to the scenario, explains their impact on language acquisition and applies professional knowledge to practice. For example, the response identifies bilingualism as a factor and explains how it may influence the child’s expressive language development. The answer shows reasoning by linking the child’s home language experience to why they may understand the second language but find it harder to express themself verbally. This shows a clear cause-and-effect relationship between the factor and language acquisition. 
Model answer – development required
Receptive language is when a child understands what someone is saying to them. Expressive language is when a child can speak and communicate using words and sentences. The child shows good receptive language because they follow instructions; however, their expressive language is not as strong, as they mainly use gestures rather than using sentences.
Why does this answer indicate the learner needs further development?
Part of this answer focuses on defining receptive and expressive language development. Whilst not explicitly asked for in the question, the answer does show some relevance as the factors are implicit in what is being said. The focus for the answer should have been more clearly and explicitly on factors and how they influence language acquisition. The learner identifies bilingualism as a factor but does not show a clear cause-and-effect between it and language acquisition.


AO3 question 9 – Core Content 5.5
Targeted content
How personal, environmental and educational factors can influence children and young people’s behaviour.
What is the key issue(s) that should be identified from the scenario 
A child is displaying increasing tiredness, frustration, disengagement, and difficulty regulating their behaviour.
Question
A teacher notices that a seven-year-old has begun arriving at school looking tired and often becomes frustrated when tasks become difficult. During lessons, the child frequently gets up from their seat, wanders around the room, and sometimes reacts sharply when peers ask to share resources. The teacher rearranges the classroom seating, so the child is closer to the front, provides a visual timetable, and offers short “movement breaks” between activities. The teacher also checks in with the child privately each morning and keeps notes on patterns they observe throughout the week.
Analyse how personal, environmental and educational factors may be influencing the child’s behaviour in this scenario.
What theory would be appropriate to refer to in the answer (indicative content)
· Personal factors – personal; social, emotional development (PSED) and, self-esteem.
· Environment – family and societal influences, and care history.
· Education – relationships between children and practitioners, and levels of expectation.
· Relationships between personal, environmental, and educational factors.
· Behaviour – sharing resources and conforming to social norms.
· Safeguarding – recognising changes in behaviour as possible safeguarding concerns and following recording and reporting procedures.
Model answer – meets required standard
In this scenario, the child’s behaviour is influenced by personal, environmental and educational factors, which together affect how they behave and take part in learning.
Personal factors are affecting the child because they are often tired and become frustrated when work is difficult. This can make it harder for the child to manage their emotions and behaviour. For example, getting out of their seat or reacting sharply to other children suggests they may be struggling with self-regulation and confidence, which affects how they interact with others in the classroom.
Environmental factors could also be playing a role. Changes at home, such as moving house, a new sibling, or family stress, can affect sleep, mood and focus. These kinds of changes can make the child tired and irritable, which may lead to frustration when interacting with peers or during tasks that require focus. However, no information on their home environment is provided and it would be inappropriate to make a judgement or put in places based on an assumption. It would be appropriate to speak to their parents/carers to determine if there is an issue to respond to.  
Educational factors are also important in this situation. The classroom environment and expectations, such as sitting still and focusing for long periods, may be challenging for the child. The practitioner notices this and puts support in place, such as movement breaks, a visual timetable and seating the child closer to the front. These strategies help the child stay engaged and manage their behaviour more positively.
These factors are linked, as tiredness from home (environmental) can affect the child’s emotions (personal), which then impacts their behaviour in lessons (educational). By making changes in the classroom and checking in with the child, the practitioner is supporting the child’s needs and helping them take part more successfully.
Overall, the child’s behaviour is influenced by a combination of factors rather than intentional misbehaviour. Understanding these influences helps the practitioner respond in a supportive way and improve the child’s engagement and behaviour in school.
Why is this a model answer?
This response meets the command verb analyse because it does more than identify personal, environmental and educational factors; it explains how these factors influence the child’s behaviour and how they are connected. 
The answer links the child’s tiredness and frustration to difficulties with emotional regulation, explains how possible home factors may affect mood and concentration, and shows how classroom expectations can impact engagement. It also demonstrates analysis by showing the relationship between factors, for example how environmental tiredness affects personal emotions, which then influences behaviour in learning situations. This goes beyond description by breaking down the causes of behaviour and showing their impact within the scenario, which is appropriate for a model answer that meets the required standard. 
In addition, the response highlights that although environmental factors are to be considered, without further information no action should be taken. The response suggests how to get further information to see if this is an issue to take into account.
The analytical response has a clear conclusion which summarises key points.
Model answer – development required
Some of the personal factors affecting the child’s behaviour could be linked to their family situation. For example, if the child’s mum and dad argue a lot, they might feel anxious or scared and have trouble sleeping (PSED, self-esteem).
An environmental factor could be that the child lives in a rough area and sometimes sees fights or upsetting events on the street. This might affect how they cope with situations in the classroom, making it harder for them to control their emotions and leading to frustration (family and societal influences, care history).
An educational factor could be that the child is finding the classroom a bit overwhelming and needs extra support from teachers (relationships between children and practitioners, levels of expectation). Teachers could help by going through tasks more slowly with the child and allowing short breaks outside to release energy between focused activities.
Why does this answer indicate the learner needs further development?
The learner mainly describes what might be affecting the child’s behaviour rather than analysing the information provided to determine the actual factors that are known to be having an impact. Personal, environmental, and educational factors are mentioned, but the learner needed to go further and show an understanding of how they work together or influence the child’s behaviour in the classroom.
The response is a good start, and the learner shows some understanding, but it’s not detailed or analytical enough yet to be a full model answer.


AO3 question 10 – Core Content 5.7
Targeted content
The importance of children and young people adapting behaviour to meet social contexts.
What is the key issue(s) that should be identified from the scenario 
Change in behaviour following a transition.
Question
A five-year-old child has recently moved from a rural area to a busy inner-city reception class due to a parent’s new job. When in the reception class, their parents are receiving reports from the primary school teacher that the child is becoming disruptive and aggressive towards other children and teachers. The child is destructive in the inside environment and will often throw or damage resources. The child specifically struggles during phonics, carpet time and focused indoor activities. However, when engaging in outdoor play, the child is calmer and interacts well with others. 
Before moving to the city, the child had attended a very rural forest school from the age of two. The conversations the parents had with the forest school leaders were always positive. The child was reported to always be engaged in activities, especially phonics and focus activities. The child was well-mannered and very empathetic to their peers and teachers. 
Discuss how the inner-city primary school teachers can help the child conform to social norms.
What theory would be appropriate to refer to in the answer (indicative content)
· Environment.
· Family circumstances.
· Experiences.
· Self-concept.
· Impulse control.
· Social norms.
· Transition.
Model answer – meets required standard
This child’s change in behaviour is likely linked to the transition from a rural forest school to a busy inner-city primary school. This is a big change in environment, routine and expectations, which can be overwhelming for a five-year-old. Before the move, the child was settled, calm and engaged, especially in phonics and focused activities. This suggests the behaviour is not part of the child’s personality, but a reaction to the new situation.
The environment plays a key role in this change. In a forest school, learning is mostly outdoors, active, and child-led. In contrast, the inner-city school has more indoor learning, carpet time and sitting still, which is what the child probably struggles with as they try to adjust to a very different setting. Teachers could adapt the environment by including more outdoor learning and active phonics learning and outdoor phonics sessions, where the child can explore letters and sounds in a natural, hands-on way. This support will make the child feel calmer and more engaged, especially as outdoor play is where the child behaves well. 
However, any change to the environment for this child will necessarily have an impact on the rest of the reception class, which is significant in number. There will need to be a change to their routine, and this could cause poor behaviour from the other children. In many ways, the teacher should ignore the fact that they have transferred from a forest school and should focus on how they support a child through transition.
Teachers can help the child conform to social norms by clearly explaining classroom rules in a calm and supportive way. Sitting down with the child and parents to explain expectations can help create consistency between home and school. This also helps as the parents are directly involved and can consider how they reinforce this at home. This links to the EYFS area of Personal, Social and Emotional Development (PSED), as the child is learning how to manage emotions and behaviour in a new environment.
Attachment is also important in this situation. Bowlby’s attachment theory states that children need a secure relationship with a key adult to feel safe and settled. The child may not yet have formed a strong bond with their new teacher, which could affect their behaviour and impulse control. Providing one-to-one support and assigning a key adult could help the child feel more secure and supported.
The child struggles during phonics and carpet time but was previously successful in these areas within a forest school setting. This is unlikely to be a result of the teaching style used, rather than the subject itself, as there is no indication that the other children are not engaged and well-behaved in these activities. 
The child appears to struggle with impulse control, shown through throwing and damaging resources. A calm corner or sensory area could help the child regulate their emotions and learn coping strategies, such as deep breathing. This supports emotional regulation rather than simply enforcing rules.  This idea can be introduced when speaking with the child and their parents about expectations to see if they would be happy with this approach.
Peer support could also help the child conform to social norms. Using a buddy system can provide positive role modelling by allowing children to observe each other's behaviours. Vygotsky’s theory supports this, as he believed children learn through social interaction and observing others. It is also important that the practitioners are role modelling these positive behaviours to the children to support this further. 
Overall, the inner-city primary school teachers can help the child conform to social norms by understanding the impact of transition and building secure attachments with adults and other children. Working with the child and their parents to enable them to understand expectations will be key to the child demonstrating the positive behaviour previously shown in their forest school setting.
Why is this a model answer?
This answer demonstrates AO3 because the learner clearly understands the issues and that it is not just about adapting the environment and activities to meet the child’s needs through transition; the child also needs to make a change to their behaviour.
The answer includes references to Bowlby and Vygotsky linked to the child’s behaviour and proposes realistic strategies, such as assigning a key adult and implementing a buddy system.
The response considers multiple influencing factors—environmental changes,impulse control—and contextualises them in terms of changes in behaviour.
There is a clear discussion in the answer, with consideration of different viewpoints and perspectives, as the answer explores the different factors and theories.
The answer meets AO3 as it applies knowledge to a real-life scenario, demonstrating clear professional reasoning and effective strategies for supporting the child’s transition and social development.
Model answer – development required
The child has shown that they behave well outdoors, so teachers can use this to support behaviour indoors. Short outdoor learning breaks can help the child feel calmer and more relaxed, which makes it easier for them to focus during classroom activities. Over time, this kind of support can help the child settle into the classroom, understand the expected social norms, and feel more confident, while also considering their family circumstances, experiences, and the big transition they have been through.
Why does this answer indicate the learner needs further development?
The learner has focused on how to meet the needs of the child by replicating their previous environment and experience rather than enabling them to adapt to the social norms of their new environment. Whilst the answer is not incorrect, it fails to address the key issue. A stronger response would cover theorists and the EYFS, which would show a deeper understanding of why these approaches work, and consideration must be given to some strategies that might take time or need to be adjusted for the child’s needs.
Overall, the answer shows awareness of appropriate strategies but needs further development to explain the rationale behind them and fully meet the demands of ‘discuss’.


SECTION 3: DEVELOPMENT ACTIVITIES
The development activities included in this document are designed to support learners in strengthening their responses to extended AO3 exam-style questions 
Each development activity has a specific focus, clearly identified in its title. Each is designed to address common gaps that learners typically have when attempting to communicate their understanding. For example, some activities support learners to build clear links between developmental domains, age phases and practitioner strategies, while others focus on identifying barriers and selecting appropriate strategies, or structuring extended responses to meet command word expectations such as analyse, discuss and evaluate.
The activities have been designed in response to recurring challenges seen in learner work. These include difficulties in applying theory to practice, using subject-specific terminology accurately, and explaining cause-and-effect relationships rather than describing surface features of a scenario. Learners also struggle to organise extended responses logically, justify practitioner decisions, or clearly explain how actions lead to outcomes for children.
To address these, the development activities use a range of structured approaches. These include tasks that require learners to sequence developmental concepts into logical chains, map barriers to strategies and outcomes, use decision-making tools to justify professional choices, build paragraphs using discussion sentence stems, and visually link personal, environmental and educational factors using diagrams. Each approach is designed to support learners in breaking down complex scenarios and making their reasoning explicit.
The activities are written with a particular context as their focus; however, they can be adapted to be used flexibly across topics to support learners who would benefit from additional practice in interpreting information, applying understanding and structuring extended writing.


AO3 development activity 1 – building developmental chains
Purpose
This activity supports the learner in linking developmental domains, concepts, age phases, and practitioner strategies. It targets a gap in AO3 analytical understanding by encouraging learners to apply theory to practice and show how practitioner actions influence children’s development and participation.
[bookmark: _fu8229yc781u]Teacher instructions
Learners are provided with an envelope. In the envelope is a mixed selection of key terms, domains, concepts, ages, phases and strategies. The learners are to use the terms to make chains and links between each domain that is in their envelope. The learner must work independently, demonstrating understanding of how developmental concepts connect in sequence and lead to outcomes for children.  
For example: 
Cognitive development → Problem solving → 3-5 Years →Scaffolding → Self-esteem → Social development. 
Learners should be encouraged to create a different chain each time. 
Use targeted questioning to prompt learners to:
· Justify their reasoning.
· Explain cause-and-effect.
Once a chain has been completed, the learner should be encouraged to:
· Rearrange the same terms.
· Create a different chain to show an alternative developmental pathway.
Once learners have made their chains, they must use their information to apply it to a case study they create. This allows the learner to apply the connections and create real-life scenarios. 
	Domains of development
	Key concepts
	Age phases
	Practitioner strategies

	Cognitive development
	Self-concept
	0–2 Years
	Modelling

	Physical development
	Self-esteem
	3–5 Years
	Observation

	Social Development
	Resilience
	6–11 Years
	Emotional coaching

	
	Mental health
	12–19 Years
	Inclusive play

	
	Peer groups
	
	Key person approach

	
	Emotional regulation
	
	Scaffolding

	
	Problem solving
	
	Transition support

	
	Attachment
	
	Identity exploration


Instructions for learners:
1. Open your envelope and look at the key terms inside. These will include key terms, domains, concepts, ages, phases and strategies.
2. Select a domain from the list of terms provided.
3. Using the developmental domain you have selected, arrange the remaining terms into a chain, showing how each one connects logically to the next.
4. Write a short explanation for each link in your chain.
5. Once your chain is complete, use it to create a short case study of a child in an early years setting.
Your case study must include:
· The child’s age.
· Their stage of development.
· A description of something relevant to their life (e.g. SEND, attachment, or socio‑economic status).
· Behaviours the child might show (e.g. turn‑taking, resilience, emotional regulation, frustration, or withdrawal). 
· A practitioner strategy that could be used with the child.
[bookmark: _2y1y0wkqghu][bookmark: _tpfpuu8zcpgj]

AO3 development activity 2 – barrier – strategy – outcome chart
Purpose
This activity supports the learner in addressing misconceptions around identifying barriers and linking practical strategies to support inclusion. It targets a gap in AO3 analytical understanding by encouraging learners to apply theory to practice and show how actions remove barriers to enable full participation.
[bookmark: _quh3p5e2raw4]Teacher instruction
The learner instructions include a scenario that they are to work with.  
Provide the learner with a Barrier → Strategy → Outcome chart, where the first row is completed as an example. The learner must fill in the remaining sections independently, demonstrating understanding of practical, theory-informed approaches to remove barriers and ensure inclusion.
Barrier → Strategy → Outcome chart
	Barrier
	Strategy
	Outcome

	Physical: limited mobility
	Provide one-to-one support and adapt activities (e.g. table height of a mud kitchen)
	The child can safely participate in all activities

	Sensory: noise overload
	
	

	Emotional: anxiety about the new environment
	
	

	Activity difficulty
	
	


Instructions for learners:
1. Read the scenario carefully.
A child in an early years setting has limited mobility, spina bifida, and sensory sensitivities. The class is attending a forest school trip that includes den building, tree climbing, mud kitchen role play, and tree clay faces. The child wears ear defenders due to sensory overload and is supported by a one-to-one member of staff for mobility. Parents are apprehensive about the trip due to their child’s needs. The practitioner’s goal is to remove barriers so the child can fully access all activities.
2. Complete the chart by identifying strategies to remove the barriers and explain the outcomes.
3. Ensure that each strategy links directly to supporting the child’s inclusion and participation.
4. Consider relevant principles or theories (e.g. social model, medical model, and inclusivity).
You must include:
· At least two strategies for sensory and emotional barriers.
· At least one strategy for activity difficulty.
· [bookmark: _120dd3dp51b4]Clear explanations of how each strategy removes the barrier and supports participation.


AO3 development activity 3 – planning an answer through a flow chart
Purpose
This activity helps learners to systematically evaluate different options that are available through the use of a flow chart. The intention is that this approach can help them with planning an extended response answer. It targets gaps in AO3 analytical understanding by setting criteria and using these to evaluate options against the criteria.
[bookmark: _cr1dn3xm7y98]Teacher instructions
1. Assign the learner the scenario in the learner instructions.
2. Give an example of a flow chart with yes/no prompts which are the basis of the criteria they are assessing against.
3. Learners follow the flow chart, answering each question to determine the most appropriate communication support (the context for the scenario).
4. After completing the flow chart, learners must justify their choice in a written evaluation, linking to theory, barriers, and outcomes.
[bookmark: _l26p0adgk92o]Instructions for learners
1. Read the scenario carefully.
A child in an early years setting has limited verbal communication, uses gestures inconsistently, and can read simple words. The child is in a small group activity with peers and sometimes becomes frustrated when unable to express needs. The practitioner’s goal is to ensure the child can communicate effectively, participate fully, and feel included.
2.  	Write a list of criteria you would need to consider to determine what communication device is needed. Phrase these as questions. For example;
· Can the child understand spoken instructions?
· Can the child reliably use gestures to communicate needs?
· Can the child use visual supports (symbols, pictures) and simplified language?
· Can the child read or recognise simple words?
· Does the child become frustrated when unable to express needs?
· Is the activity peer-based or group-focused?

Organise these into a flow chart.
3. 	Consider the following communication available options:
· Symbols-based AAC (pictures and photographs with spoken modelling).
· Continue with current support and monitor.
· Inclusive peer strategies (peer modelling, turn-taking visuals, shared visual prompts).
· 1:1 scaffolding and adult modelling.
Add these to your flow chart
4. Answer the following question;
	What strategies could the practitioner use to support the child’s communication and inclusion during this activity? 
Justify your choices. Use your flow chart to structure your answer.
5. Now write your answer.


AO3 development activity 4 – sentence stem builder
Purpose
This activity supports learners to accurately respond to the command word “discuss” by structuring their writing to explain causes, apply theory, justify strategies, and weigh up multiple factors. It targets gaps in AO3 analytical application, helping learners move from descriptive responses to reasoned, practice-focused answers that explain how teachers support a child to conform to social norms following a transition.
[bookmark: _putt7koaxaf]Teacher instructions
Provide the question (see Instructions for learners below)
Explain to the learner that this activity will help them structure their response to meet the expectations of the command word “discuss”.
The learner has the sentence stem builder organised under four headings:
· Explain the cause.
· Apply theory.
· Justify strategy.
· Weigh up factors.
Spend time modelling one example orally to show how the sentence stems in the activity can link together to form a coherent AO3 paragraph. Then give them the activity.
[bookmark: _z4zp7jpdwsh1]Instructions for learners
This activity will help you structure a response that meets the expectations of the command word “discuss”. This means you should:
· Consider more than one idea or perspective.
· Explain how these ideas link to the question.
· Show clear understanding of the context.
Answer the following question:
A five-year-old child has recently moved from a rural area to a busy inner-city reception class due to a parent’s new job. When in the reception class, their parents are receiving reports from the primary school teacher that the child is becoming disruptive and aggressive towards other children and teachers. The child is destructive in the inside environment and will often throw or damage resources. The child specifically struggles during phonics, carpet time and focused indoor activities. However, when engaging in outdoor play, the child is calmer and interacts well with others. 
Before moving to the city, the child had attended a very rural forest school from the age of two. The conversations the parents had with the forest school leaders were always positive. The child was reported to always be engaged in activities, especially phonics and focus activities. The child was well-mannered and very empathetic to their peers and teachers. 
Discuss how the inner-city Primary school teachers will help the child conform to social norms.
[bookmark: _nf6shee7ue85]Step 1: Use the sentence stem builder
Start by selecting one cause that you can identify from the scenario. For that cause, use the sentence starters below to construct your response.
Explain cause
· This change in behaviour is likely due to…
Apply theory
· According to ___ theory, this behaviour suggests…
Justify strategy
· This would help the child conform to social norms because…
Weigh up factors
· While ___ plays a key role, ___ may also contribute to…
[bookmark: _6ef35u26u2m7]Step 2: Apply the stems to the scenario
Go through the answer you just created. Now include the following:
· Link behaviour to transition and environmental change.
· Apply at least one relevant theory (e.g. Bowlby, Piaget, Vygotsky).
· Justify a teacher strategy that teaches or models social norms.
· Reference at least two influencing factors (e.g. environment and family circumstances).
[bookmark: _lexdg7qmmp66]Step 3: Reflect on the process
Briefly reflect on:
· How the sentence stems helped you organise your response.
· How the sentence stems supported you in meeting the command word “discuss”.
· How confident you feel writing without the sentence stems.


Step 4: Repeat the process
[bookmark: _lvuivz5eav5u]Now that you have an answer for one cause, see if you can find another in the scenario and repeat the process. ‘Discuss’ questions will expect you to include more than one cause or issue.

AO3 development activity – using a Venn diagram as an analysis tool
Purpose
This activity supports the learner to analyse through the use of a Venn diagram.  It uses the context of personal, environmental and educational factors and, crucially, how these factors interrelate to influence a child’s behaviour. This targets a gap in AO3 analytical understanding.
[bookmark: _xirfzcyfygat]Teacher instruction
Assign the learner the scenario below, focusing on their previous response to analysing factors that affect child development. 
[bookmark: _vsm8b0n6ey15]Provide the learner with a Venn diagram template where the environmental factors are pre-filled. The learner must complete the remaining sections to demonstrate understanding of relationships between factors.
Scenario
A seven-year-old child is displaying increasing tiredness, frustration, disengagement, and difficulty regulating their behaviour, affecting their participation and interactions in the classroom. The practitioner notices the child arrives tired, becomes frustrated with difficult tasks, leaves their seat frequently, and reacts sharply when peers ask to share resources. The practitioner adapts the environment by changing seating, introducing a visual timetable, offering movement breaks, and carrying out regular check-ins.
[bookmark: _3vcry8dhqtkx]Activity
Using a Venn diagram can help you to analyse content and structure an answer to a complex question. This activity will also help you understand how environmental, personal, and educational factors can interact to influence a child’s behaviour and engagement in the classroom.
[bookmark: _902hhcbsrc6x]Here is a Venn diagram. Environmental factors have already been placed into the Venn diagram: Family routines, Care history, Societal influences, and Sleep patterns at home.

[image: A Venn diagram with three circles.  One circle has a heading Environmental factors, another is Personal factors and the third is Educational factors]
Using your notes, textbook, or teacher-provided resources:
1. Personal factors circle
In the Personal factors circle, write at least two factors that relate to the child’s individual development.
For each factor:
· Name the factor.
· Briefly explain how it may affect the child’s behaviour or engagement.
2. Educational factors circle
In the Educational factors circle, write at least two factors linked to the school or classroom.
For each factor:
· Name the factor.
· Briefly explain how it may influence the child’s learning or behaviour.
3. Overlapping sections
In the overlapping sections of the Venn diagram, explain how the factors link together.
You should:
· describe how an environmental factor may impact a personal factor
· explain how educational factors can either reduce or increase these difficulties
· clearly show cause and effect (e.g. poor sleep leading to emotional dysregulation, which affects classroom behaviour).
[bookmark: _keqrengms2t3]

AO3 development activity 6 – planning an answer through mind mapping
Purpose
Learners will learn to use a mind map in order to plan an answer. The activity is in the context of linking professionals’ roles to the child’s needs and explaining how communication between agencies improves outcomes.
Teacher instruction
1. Display the scenario and ask the learner to identify the child’s three main areas of need (communication, physical development and emotional regulation).
2. Introduce the idea of multi-agency mapping, explaining that professionals do not work in isolation but contribute to the child’s support in different ways.
3. Draw a simple diagram on the board with the child at the centre and the professionals around them.
4. Model one example, such as below:
Speech and language therapist      communication strategies       shared with SENCO and parents       child can practice communication at home and in the setting
5. Ask the learner to complete the mapping activity and to then use their map to write one analytical paragraph.
Instructions for learners
This activity will help you map professionals who work with children and how their roles work together to provide integrated support.
Step 1. Identify the professionals.
On a blank sheet of paper, write the word CHILD at the centre and then add the professionals involved, for example:
                                   Speech and language therapist
                  
                    Parent                         CHILD                   Physiotherapist
                     
                                                       SENCO
Step 2. Add each professional’s role next to each title by explaining how they support the child.
Step 3. Draw arrows between the professionals and write how they share information or strategies.
Step 4. Underneath the diagram, write one sentence explaining how this teamwork improves outcomes for the child.
Step 5. Using your mind map, write a paragraph explaining how the multi-agency team supports the child, ensuring you are clearly showing the link between the professional, how they support the child, how they work with others, and how this improves outcomes.



AO3 development activity 7 – professional terminology in multi-agency working (SEND)
Purpose
In order to communicate understanding effectively, learners need to use appropriate, relevant professional terminology. This activity focuses on the use of accurate professional terminology when analysing the role of a multi-agency team in providing integrated support for children with SEND.
Teacher Instruction
Provide the learner with the scenario. Explain that the paragraph includes incorrect or informal terminology highlighted in bold.
Scenario
A child in the setting is receiving help from different people, including the SENCO, a speech therapist and their parents. However, everyone is doing their own thing, and they don’t always talk to each other properly about what the child needs. This means the support the child receives can be different all the time, and sometimes doesn’t join up very well. Because of this, the child may not always get the full help they need to support their development. When professionals work separately instead of together, it can make it harder for the child to make progress and benefit from the support that is available.
Ask the learner to identify the incorrect terminology and rewrite the paragraph using the following words/phrases: multi-agency working, integrated support, information sharing, consistency, holistic support and improve outcomes.
Instructions for learners
Below is a paragraph analysing a scenario. However, some of the terminology used is not ideal in multi-agency working.
A child in the setting is receiving help from different people, including the SENCO, a speech therapist and their parents. However, everyone is doing their own thing, and they don’t always talk to each other properly about what the child needs. This means the support the child receives can be different all the time, and sometimes doesn’t join up very well. Because of this, the child may not always get the full help they need to support their development. When professionals work separately instead of together, it can make it harder for the child to make progress and benefit from the support that is available.
Your task is to rewrite the paragraph using professional terminology to replace the highlighted content.


AO3 development activity 8 – scaffolding an argument
Purpose
To support learners in logically structuring an academic argument using appropriate connective language, ensuring a clear and well-developed response rather than the use of separate bullet points.
This approach can be applied to any T Level question that requires evaluation or structured analysis.
Teacher instruction
Explain to learners that strong AO3 responses must go beyond describing what is happening. Learners should apply their knowledge to the scenario, analyse different perspectives, and make a clear judgement.
Provide the learner with the following information as a logical approach to structuring an academic argument, complete with relevant Assessment Objectives.
Introduce the Because / But / So structure to organise their thinking:
· BECAUSE → explain the reason and apply knowledge (AO2) 
· BUT → introduce a limitation or alternative view (AO3a) 
· SO → give a final judgement or conclusion (AO3b) 
Provide learners with the question below and ask them to construct a paragraph using this structure. You may support learners with sentence starters or a word bank if needed.
Share the model answer and ask learners to compare it with their own. Encourage discussion about how the model develops analysis and reaches a clear judgement.
Question
A primary school is supporting a child who regularly becomes frustrated during lessons and sometimes disrupts others. The teacher uses positive reinforcement and reminds the child of behaviour expectations.
Evaluate whether this is the most effective way to manage the child’s behaviour.
The suitability (point and evidence):
“Using positive reinforcement and clear expectations is an effective approach to managing the child’s behaviour BECAUSE...”
The conflict (analysis):
“BUT…”
The conclusion (judgement):
“SO, the overall judgement is that…”
Model answer
Positive reinforcement is an effective strategy because it encourages the child to repeat positive behaviour and helps to build their confidence. It also supports clear expectations, which can improve behaviour over time.
But this approach may not always address the underlying cause of the child’s frustration, such as difficulty with the task, which could mean the behaviour continues.
So, the overall judgement is that positive reinforcement is effective, but it should be combined with other strategies, such as adapting tasks or providing additional support, to fully manage the behaviour.
Instructions for learners
Use the Because / But / So structure to write a clear, developed paragraph in response to the question provided.
· Use BECAUSE to explain your main point and link it to the scenario 
· Use BUT to consider a limitation or alternative view 
· Use SO to give a final judgement 
Write your answer as a full paragraph, making sure you apply your knowledge and explain your reasoning clearly.
After writing your answer, compare it to the model answer provided and identify one way you could improve your response.






AO3 development activity 9 – PEEL paragraph
Purpose
This activity introduces learners to a technique that can be used to structure an answer to an exam-style question. The activity is in the context of factors which may influence a child’s language acquisition by clearly explaining cause and effect.
Teacher instruction
Provide the student with the scenario and PEEL scaffold below.
Explain that the question requires analysis, which means explaining how factors influence language development.
Ask the student to write two PEEL paragraphs analysing factors from the scenario.
A practitioner is supporting a child who is three years old and is new to the setting. The child follows instructions easily, such as tidying up, getting their coat and sitting down for circle time. However, they rarely speak during activities. When they do communicate, it is through gestures or single words.
The child lives in a bilingual household, and their parents describe them as a quiet and shy child, especially around new people.
Instructions for learners
Read the scenario carefully.
A practitioner is supporting a child who is three years old and is new to the setting. The child follows instructions easily, such as tidying up, getting his coat and sitting down for circle time. However, they rarely speak during activities. When they do communicate, it is through gestures or single words.
The child lives in a bilingual household, and their parents describe them as a quiet and shy child, especially around new people.
Your task is to identify two factors that may influence the child’s language development and explain how they affect their expressive language.
Use the PEEL structure below to help you organise your ideas.
P – Point
Identify the factor.
E – Explain
Explain how this factor affects language.
E – Example
Use evidence from the scenario.
L – Link
Link back to language acquisition.
Write a paragraph for each factor identified.


AO3 development activity 10 – “what might this suggest?”
Purpose
With this activity, learners will apply a technique to add reasoning to a response. This activity will be in the context of making links from behaviour to theory, which is useful when analysing scenarios.
Teacher instruction
1. Give the learner the scenario below
A four-year-old child who has just joined the reception class. The child becomes very upset when their parent leaves and often stays close to the teacher throughout the day. During activities, the child prefers to play alone and sometimes becomes frustrated when other children try to join them in play.

The child’s parents have explained that they previously spent most of their time with a grandparent who has become ill.
2. Ask the learner to highlight key behaviours in the text.
3. Explain that when answering analysis questions, they should ask:
“What might this behaviour suggest?”
4. Provide them with a modelled example:
Behaviour:
The child becomes upset when the parent leaves.
What might this suggest?
They may feel anxious when separated from their caregiver.
Theory:
Bowlby believed children form strong attachments to caregivers to feel secure.
5. Ask learners to complete the table independently.
Instructions for learners
1. Read the scenario about the child and highlight key behaviours
A four-year-old child who has just joined the reception class. The child becomes very upset when their parent leaves and often stays close to the teacher throughout the day. During activities, the child prefers to play alone and sometimes becomes frustrated when other children try to join them in play. The child’s parents have explained that they previously spent most of their time with a grandparent who has become ill.
2. Complete the table below
	Behaviour from scenario
	What might this suggest?
	Attachment theory link

	The child becomes upset when their parent leaves
	
	

	The child stays close to their teacher
	
	

	The child prefers to play alone
	
	



3. For each behaviour, write an answer using this structure:
                           Behaviour → What it suggests → Theory
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