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INTRODUCTION
Inclusivity
This resource has been developed with inclusion-first principles. It has been designed to demonstrate how lessons can be designed to support learners with Special Educational Needs and Disabilities (SEND). The resource embeds the principles of Universal Design for Learning (UDL) and so supports inclusivity while at the same time addressing the diverse needs of neurodiverse learners and those with physical and/or sensory impairments. The focus is on high-quality, accessible materials to help learners to create an inclusive pitch.  
Barriers to learning are explicitly addressed through the incorporation of UDL principles with differentiated activities, flexible resources, and scaffolding techniques. By integrating UDL principles throughout the learning journey, the lessons provide an accessible, engaging, and inclusive experience for all learners, regardless of their starting point or individual needs.
This inclusive approach ensures all learners have an equitable opportunity to engage with the content and develop their skills, fostering confidence and independence.
Framework for learning
The resource includes a Framework for learning (Ffl). This covers 20 hours of learning. There is a diagram to show how the content of those hours has been sequenced and scaffolded. There is also a narrative that explains the sequencing and scaffolding in more detail.
Lesson plans
There is a two-hour lesson plan for each stage in the sequencing and scaffolding of learning in the Ffl. Lesson plans include details of the resources that are required to support delivery, including those developed specifically for this TRIP.
Support materials
The support materials identified in the lesson plans are also available towards the end of this document.
Note:
There is a separate slide deck and Excel spreadsheets for use with the lessons. 


SECTION 1: FRAMEWORK FOR LEARNING
The purpose of this Framework for learning (Ffl) is to support learners to develop their research skills. Research skills are an important aspect of the T Level in Management and administration, as well as for life, further learning and professional growth.  
Undertaking research is a Core Skill in the T Level. This Ffl particularly focuses on the ability to utilise a range of different primary and secondary research tools and approaches to generate information and data from appropriate sources. The skills obtained through the Ffl will also help learners to avoid malpractice and plagiarism, as they will be able to reference their findings effectively, avoiding impersonation, false declaration and collusion with others.
The development of research skills is contextualised to the content in Core Knowledge Content 6 – Project and change management. This will support learners to develop and apply higher-order thinking skills to make research-based decisions.  Learners are expected to be familiar with the context of SWOT and PESTLE analyses as outlined in Core Knowledge Content 6 and in Core Skills F – Undertaking research.
The Ffl consists of 20 hours of guided learning. There are 10 lessons, each lasting two hours. The Ffl is grounded in applied, active learning, and the lessons are interactive and experiential. Throughout the lessons, the teacher leads the learners, modelling expectations and scaffolding their knowledge and skills development. The 20 hours of learning have been organised around three key phases:
Introduction to research
There are four lessons in this phase. It includes the underpinning theory of different approaches, tools and techniques and the purpose and benefits of research planning. Learners are introduced to primary and secondary research methods and qualitative and quantitative data sources. They develop understanding through practical, experiential and applied learning to support skills development.
Skills practice
The three lessons in this phase allow learners to use the tools and approaches that they learned in the Introduction to research phase. This not only develops their skills but also reinforces knowledge and understanding of key concepts. Through this phase, they develop primary and secondary research materials and develop an understanding of standards expected in professional contexts. They will apply this understanding of standards to carry out peer and self-assessments of their outputs.
Decision-making
These three lessons allow learners to use the understanding they have developed to understand and respond to research briefs, plan research, and make decisions based on their understanding of concepts. They continue to practice their skills, support others through peer assessment and their own development through self-assessment and reflection.  
The final lesson in this phase is synoptic, bringing together all learning, allowing for a formative assessment of the learner.

Framework for learning diagram
[image: This image is showing the Framework for learning as a diagram.  It is represented by three cogs that work together.  Each cog relates to one of the stages in the Framework for learning description.]


SECTION 2: LESSON PLANS
This section includes 10 lesson plans. The lesson plans follow the Framework for learning. The lesson plans include the following:
· lesson number in the sequence
· lesson title
· total amount of time required to deliver the lesson
· targeted specification content coverage
· resources needed to deliver the lesson (see Note below)
· teacher and learner activities to be undertaken throughout the lesson
· details of how the lesson supports the development of English, maths and/or digital skills (where appropriate)
· details of how the lesson supports learners with specific needs, applying the principles of UDL
· next steps for teachers and/or learners, such as homework activities and providing feedback to learners.
Note:
There is an assumption that the learning environment will include the following:
· whiteboard/smartboard or similar
· materials to take notes, e.g. pens, paper, audio recorder, digital device and software
· equipment to present a slide deck and video e.g. projector, smartboard
· digital devices (e.g. laptop, tablet) for all learners
· internet access
· learner access to word-processing, spreadsheet and presentation software.
The lesson may refer to resources that are freely accessible online. These will be presented with the title as indicated on the relevant website with a hyperlink to the resource. The hyperlink was correct at the time of producing this resource, but the Education and Training Foundation (ETF) has no control over third-party links.
Learners may need access to the following to support their specific needs:
· screen readers
· audio recording applications
· video recording applications
· quiet working areas
· text magnifiers
· alternative formats.
Other requirements will be specified at the start of each lesson plan.


Lesson 1
Lesson title: The purpose of research
Lesson time: 2 hours
[bookmark: _Hlk216954489]Targeted content: 6.6, CS5
Resources needed: 
· Support materials
· [bookmark: _Hlk216952108]Research project case studies.
· Research success/failure results form.
· GlowSip Beverages case study. 
· Equipment
· Headphones for learners who need to watch videos individually.
· Web links
· This boring business made me $12000 a month with 1 client video.
· Dragons flight over jaw-dropping multi-million business video.
SEND support: 
The teacher can provide individual support, as required, when learners are working on tasks. Learners could ask clarification questions as each task is explained. When videos are shown to the class, learners can watch them individually if they need additional time for cognitive processing. Headphones could be provided to limit noise and distractions. Learners are given autonomy to select their own peer to review their work. For this lesson, there is no expectation that all learners contribute to class discussions and feedback. The teacher can select or allow learners to self-select when working in pairs/groups.


	Timing
	Teacher activity
	Learner activity 

	5 minutes
	Introduce the lesson aim and an overview of the lesson.
	Listen. Take notes. Ask questions.

	30 minutes
	Explain the task.
	Listen. Take notes. Ask questions.

	
	Observe learners. Note key points to highlight to learners.  Provide support to learners where required.
	Individually find out what people think about the canteens at their learning location. Find out by asking others in the class.

	
	Ask learners what they found out from the activity. Allow all learners to have two minutes to note down 
· the information they found out
· what they learned from the process.
	Note key learning points and prepare to provide feedback to the class.

	
	Select a small number of learners to provide feedback on each point.
	Contribute with their key learning points when asked. Noting responses from others and adding to their notes.

	
	Present details of feedback from other stakeholders and the concept of bias from the slide deck.
	Listen. Take notes. Ask questions.

	
	Present details of requirements for research planning.
	Listen. Take notes. Ask questions.

	30 minutes
	Explain the task. Give out the Research project case studies and the Research success/failure results form.
	Listen. Take notes. Ask questions.

	
	Observe learners. Provide support if required. Circulate to ensure learners understand task requirements and answer queries.  Ask probing questions if appropriate.
	Individually look at the Research project case studies. Read the information provided. Highlight key points related to research.  Identify why the research contributed to the success or failure of the project. Complete the Research success/failure form.

	
	Explain the task. Organise learners into pairs.
	Listen. Take notes. Ask questions.

	
	Observe learners. Note key points to highlight to learners.  Provide support to learners where required.
	Pass the completed Research success/failure form to the allocated peer. The peer annotates the form to show where correct, incorrect or incomplete information was provided.

	
	Show the slide with the completed Research success/failure form. Explain what information should be included and why or ask learners to contribute.
	Contribute to reasons for inclusion if confident.

	
	Present information on the implications of poor research planning.
	Listen. Take notes. Ask questions.

	30 minutes
	Present information on the validity and reliability of resources using the slide deck.
	Listen. Take notes. Ask questions.

	
	Explain the task.  
	Listen. Take notes. Ask questions.

	
	Show each case study data on the slide. Observe. Support learners to research information if required.
	Individually research current data for each case study shown on the slide. Note answers in a notebook.

	
	Show learners the expected results for each case study.  Lead a discussion on the validity of data and its use in decision-making. Encourage participation by learners using different strategies.
	Contribute to the discussion on the use of data, answering questions if asked and asking questions if unsure.

	
	Show learners the This boring business made me $12000 a month with 1 client video clip.  After the video, ask learners whether they trust the information given. Show learners the Dragons flight over jaw-dropping multi-million business video. After the video, ask learners whether they trust the information given. Point out the source of the video and ask if the source makes them think differently. For some learners, allow them to watch the videos individually at their own pace.  Provide headphones.
	Watch the videos. Use headphones to watch individually if required. Contribute to the discussion led by the teacher.  Note the sources of each video.

	
	Summarise key points from the two activities.
	Listen. Take notes. Ask questions.

	20 minutes
	Explain the task. Hand out GlowSip Beverages case study.  Distribute the Research success/failure form.
	Listen. Take notes. Ask questions.

	
	Observe learners. Provide support if required. Circulate to ensure learners understand task requirements and answer queries. Ask probing questions if appropriate.
	Individually read the information in the GlowSip Beverages case study. Note key points related to research.  Identify what research activities led to poor outcomes. Complete the Research success/failure form.

	
	Inform learners to select a peer to review their work and explain the task.
	Listen. Take notes. Ask questions. Select a peer.

	
	Facilitate learners to share their completed work and organise into pairs. Circulate to ensure learners understand task requirements and answer queries.  Ask probing questions if appropriate.
	Pass the completed Research success/failure form to the allocated peer. The peer annotates the form to show where correct, incorrect or incomplete information was provided. Return the annotated Research success/failure form to the peer.

	
	Explain the task.
	Listen. Take notes. Ask questions.

	
	Circulate to ensure learners understand task requirements and answer queries.  
	Review comments from a peer.  Note any issues highlighted.

	
	Facilitate a class discussion regarding the case study and expectations of key findings.
	Contribute to class discussion if confident.  

	
	Provide details of the homework task.
	Homework: Review notes of the lesson. Identify anything that is unclear for the next lesson.




Lesson 2
Lesson title: Research approaches and methods
Lesson time: 2 hours
Targeted content: 6.6, CS5
Resources needed: 
· Support materials
· Research project case studies (from Lesson 1).
· Examples of SMART objectives for the research project case studies.
· Research approaches cue cards.
· Matching methods to research approaches activity.
· Primary methods case studies.
· Primary methods benefits and limitations for case studies. 
· Equipment
· Mini whiteboards.
· Weblinks
· Padlet. 
SEND support: 
Learners are given autonomy to select their own peer to review their work and to work with. Information about example SMART objectives is provided through the slide deck and a handout to support learners in processing information at their own pace. Learning is scaffolded with teacher modelling prior to the learners carrying out the activities. Lessons use an inclusive approach to engage learners in discussions and feedback using different pedagogical approaches. The use of mini whiteboards and Padlet allows learners to contribute their thinking in an inclusive way, giving them confidence to share their ideas. The teacher can use this to target probing questions based on any misconceptions evident from the learner’s input.


	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Explain the task.
	Listen. Take notes. Ask questions. 

	
	Observe learners. Provide support to learners where required. 
	Individually write down three things learned at the last lesson and one thing to learn more about. Prepare to share. 

	
	Ask a selection of learners to give examples of what they learned and what they want to learn more about.  Each learner only mentions one, so that as many as possible can contribute. Note the examples they mention that they need to know more about. 
	Contribute when asked. Note responses from others and add to their notes. Contribute to support others where they identify further learning needs.

	
	Introduce the lesson aim using the slide deck.  
	Listen. Take notes. Ask questions.

	
	Introduce an overview of the lesson.
	Listen. Take notes. Ask questions. 

	45 minutes
	Show information on SMART objectives.
	Listen. Take notes. Ask questions.

	
	Explain the task. Refer learners to the Research project case studies (from Lesson 1). 
	Listen. Ask questions if required.  

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Provide support if required. Ask probing questions if appropriate.
	Individually, for each of the case studies in the Research project case studies (from Lesson 1), write two SMART research objectives that could have been set.

	
	Show examples of SMART research objectives for the case studies, using the slide deck.  Distribute Examples of SMART objectives for the research project case studies
	Listen. Take notes. Review own SMART research objectives against those shown in the Examples of SMART objectives for the research project case studies. 

	
	Ask one learner to state how their objective was specific. Ask another learner to explain whether it was specific. Ask another learner to see if they think it can be improved.  Continue this approach, covering each aspect of the SMART acronym, ensuring all learners are engaged in the process. 
	Respond to questions posed.  Take notes.

	
	Show information on research approaches. 
	Listen. Take notes. 

	
	Explain the task. Ask learners to move into small groups.  
	Discuss the two terms qualitative and quantitative, and what they might mean in terms of research.  Write key points on a mini whiteboard.

	
	Review the content of the mini whiteboards. Use this to target groups for probing questions to explore and enhance understanding.
	Show mini whiteboards when asked.

	
	Explain the task. Organise learners into small groups (3-4 learners). Allow learners to work in pairs if preferred. Distribute the Research approaches cue cards.
	Listen. Ask questions if required. Organise into groups (or pairs).

	
	Observe learners. Make notes of any errors or misconceptions observed for use at the next point in the lesson. Circulate to ensure learners understand task requirements. Provide support if required. Note any errors when circulating.
	Read through each of the Research approaches cue cards. Allocate each card as either a qualitative or a quantitative approach.

	
	Give the correct answers for the activity. Highlight any errors observed and noted. Ask peers to contribute and assist with clarifying misconceptions.
	Review allocation of cue cards made by the group (or pair) and note if there were any errors as identified by the teacher. Clarify any misconceptions or misunderstandings by asking questions of the teacher.

	
	Direct learners to the Padlet link. Demonstrate how to add comments to Padlet.  
	Access the Padlet link provided by the teacher. Follow the teacher’s demonstration.  

	
	Explain the task.
	Listen. 

	
	Observe learners. Circulate to ensure learners understand task requirements. Provide support if required. Note any errors when circulating.
	Discuss the benefits and limitations of each of the two approaches. Upload these to Padlet.  

	
	Show the meaning of primary and secondary (desk) research.
	Listen. Ask questions if required.

	
	Explain the task. Distribute Matching methods to research approaches activity. Learners continue to work in the same groups (pairs). Allow learners to move to another group if preferred.
	Listen. Ask questions if required.

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries.  Provide support if required. Ask probing questions if appropriate.
	Individually, refer to the Matching methods to research approaches activity. Select whether the methods listed are primary or secondary. Highlight or tick their choices and prepare to provide feedback as to why they made those specific choices.

	
	Ask a selection of learners to disclose their choices and explain these. Challenge others to agree or disagree with the input.
	Contribute when asked. Note responses from others and add to their notes. Challenge where they feel it is applicable.

	45 minutes
	Show information on different methods of primary research.  Describe each and give examples and applications.
	Listen. Take notes. Ask questions if required.

	
	Explain the task. Organise learners into four groups.  Allocate each group one method of primary research (interview, focus group, survey, observation). Distribute the Primary methods case studies. 
	Listen. Ask questions if required.  Organise into groups.

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Provide support if required. Ask probing questions if appropriate.
	Read through the Primary methods case studies. Agree on the benefits and limitations of using the allocated primary research method for each of the case studies. Complete the table provided with the case studies, focusing on how the method may be of benefit or not.

	
	Ask a selection of learners to disclose their choices and explain these. Check group understanding, challenge others to agree or disagree with the input.
	Contribute when asked. Note responses from others and add to their notes. Challenge where they feel it is applicable.

	
	Explain the task. Create new groups so that each group consists of at least one representative for each method of primary research (each group will have someone who has looked at interviews, someone who has looked at focus groups, someone who has looked at surveys and someone who has looked at observations).
	Move into new groups.

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Provide support if required. Ask probing questions if appropriate.
	In the groups, learners discuss the primary research methods that should be used and the reasons for their choices.  

	
	Provide Primary methods benefits and limitations for case studies.
	Reflect on their chosen methods and compare their benefits and limitations with the Primary methods benefits and limitations for case studies handout. 

	
	Ask each group a question related to their choice. Ask another group if they agree or disagree and give reasons.  Engage as many groups as possible.  
	Respond to teacher questions when asked. Take notes. Ask questions for clarification if needed.

	15 minutes
	Explain the task. Learners remain in their existing groups.
	Listen.

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Provide support if required. Ask probing questions if appropriate.
	Select the primary research method considered to be the most appropriate for each of the case studies.  

	
	Direct each group to state the preferred method for the first case study. Note the answer on the whiteboard together with the key reasons. Review the information that is on the whiteboard, highlighting where there are differences and the reasons given.
	One member of each group gives their agreed preferred method and reasons for the choice. Listen to contributions from other groups and from the teacher. Ask questions of other groups and the teacher to aid understanding.  

	
	Carry out the same activity for the second case study.
	Contribute as above for the second case study.

	
	Summarise key learning points.
	Listen. Take notes. Ask questions if required.




Lesson 3
Lesson title: Question writing
Lesson time: 2 hours
Targeted content: 6.6, CS5
Resources needed: 
· Support materials
· Checklist with principles of effective questions.
· Review research questions and case studies.
· Bright Wear Clothing Co case study.
· Weblinks
· Padlet.
[bookmark: _Hlk221177099]Learning activities included in this lesson to develop EMD skills: 
English: Learners will practice question-writing skills, which will improve their English skills.
[bookmark: _Hlk221177322]SEND support: 
This lesson includes the use of a digital tool to support collaboration and sharing thoughts. This encourages all learners to engage in providing feedback by remaining anonymous without fear of making mistakes. The lesson is scaffolded to allow learners to work individually but then in pairs and small groups to extend their own thinking and bring in different perspectives. Learners are allowed to select who they work with in pairs and groups to give them some autonomy in their learning.  Templates are provided to give structure to learning and communication. Learners use written and oral communication to develop a range of skills. Peer learning exists through peer review activities. Strategies used when learners provide feedback encourage wide participation and teacher and peer questioning to support higher-order thinking skills.


	Timing
	Teacher activity
	Learner activity 

	10 minutes
	Set the task. Direct learners to Padlet.  
	Listen. Access Padlet.  

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Provide support if required, including technical support.
	Write a definition of primary research. Upload to Padlet. 

	
	Summarise the answers, sharing the results of Padlet and engaging learners in a review of content. Clarify any misconceptions.
	Take notes. 

	
	Introduce the lesson aims and an overview of the lesson.
	Listen. 

	45 minutes
	Show information on types of questions using the slide deck. Give examples. 
	Listen. Take notes. Ask questions. 

	
	Set the task. 
	Listen. Take notes. Ask questions. 

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries.  Provide support where required.
	Individually write three examples of each type of question based on any context.

	
	Explain the task. Facilitate learners to share their completed work and organise into pairs of their own choosing. 
	Select a peer to work with. Pass the completed task to the selected peer.

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Ask probing questions if appropriate. 
	Review the peer’s work. Confirm that the questions are closed, open or scaled. Give oral feedback.

	
	Show information on principles of effective questions using the slide deck.
	Listen. Take notes. Ask questions.

	
	Set the task.
	Listen. Take notes. Ask questions.

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Provide support where required.
	Individually write examples of each type of question to find out if people are happy and enjoy their lives.

	
	Facilitate learners to share their completed work and organise into pairs of their own choosing. Distribute the Checklist with principles of effective questions. Use a slide deck to demonstrate the table. 
	Listen. Take notes. Ask questions.

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries.  Provide support where required.
	Individually check the work of a selected peer using the Checklist with principles of effective questions. Pass the completed checklist with the feedback back to the peer. 

	
	Facilitate learners to make a self-assessment based on the feedback provided by the peers and make changes. 
	Review the feedback provided against the questions developed. Make changes if there are any errors. 

	45 minutes
	Show information on the relevance of types of questions to the methods of research using a slide deck. 
	Listen. Take notes. Ask questions. 

	
	Allow learners to organise into small groups. Set the task using the slide deck. Hand out the Review research questions case studies. 
	Listen. Form a small group with the selected peers.

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries.  Provide support where required.
	Read the Review research questions case studies. Discuss the approaches used with your group. Write down the answers to the questions.

	
	Facilitate learners to share the completed Review research questions case studies with another group for annotation. Circulate to ensure learners understand task requirements and answer queries. Ask probing questions if appropriate. 
	Pass completed Review research questions case studies with written answers to the allocated group. Annotate the answers to show where there are differences to own group’s ideas. Return the annotated document to the group.

	
	Circulate to ensure learners understand task requirements and answer queries. Ask probing questions if appropriate. 
	Review the annotations from the peer group. Note any issues and discuss as a group any changes to their answers.

	
	Ask another group to highlight one answer where no change was needed. Note this on a whiteboard. Ask another group to do the same for a different question. Ask one group to highlight one area of feedback given where a change is recommended for one of the answers shown on the whiteboard. Ask the group if they agree with the recommendation and why. Ask another group if they agree that the answer should be changed.  Go through all questions, ensuring that all groups have contributed.
	Listen. Ask questions. Contribute with feedback when asked by the teacher. Respond to questions asked by the teacher.

	20 minutes
	Set the task. Allow learners to stay in the same small groups or create new groups. Distribute the Bright Wear Clothing Co case study to each group. 
	Listen. Take notes. 

	
	Circulate to ensure learners understand task requirements and answer queries. Ask probing questions if appropriate.
	Make a group with the allocated peers. Read the task with the Bright Wear Clothing Co case study. Select an appropriate research method and write the questions to be asked as part of the research. Hand in the completed task to the teacher.

	
	Next steps: Review each of the submitted responses. Note any common issues, misunderstandings and misconceptions and produce a summary to be shared with learners. Produce individual feedback for each learner.  Communicate the feedback and summary to learners before they move on to the next phase in their learning.
	Listen.




Lesson 4
Lesson title: Online research and referencing
Lesson time: 2 hours
Targeted content: 6.6, CS5
Resources needed: 
· Support materials
· Sourcing information task sheet.
· Advanced operators for use in traditional searches.
· Referencing online sources handout.
· AI searches and referencing task.
· Fake news articles.
· Fake news follow-up.
· Equipment
· Flipchart paper
· Marker pens
Learning activities included in this lesson to develop EMD skills: 
Digital: Learners will be developing their digital skills through the use of the internet, including artificial intelligence (AI) for purposes of researching.
SEND support: 
Peer learning is encouraged throughout the lesson through ‘think, pair, share’ and peer review activities. This collaborative approach supports inclusion and encourages learners to share ideas, perspectives and queries. Learners have autonomy to select the peers they prefer to work with in paired and group activities to give them confidence to engage fully in their learning. Learners are provided with information through the slide deck and handouts to enable them to engage with new content prior to working on applied activities.



	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Introduce the lesson aim using the slide deck. Introduce an overview of the lesson.
	Listen. Take notes. Ask questions. 

	
	Set the task.  
	Listen. Take notes. Ask questions. 

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Provide support to learners where required. 
	Individually write down three questions that would be included in a questionnaire on the importance of TikTok to the lives of the user.

	
	Ask learners to move into pairs and share their questions.
	Move into pairs. Compare the questions. Make changes to any if needed and agree on four that can be the most beneficial for research.

	
	Ask learners to move into groups of four.
	Move into groups. Compare the agreed-upon questions of each pair. Make changes to any if needed and agree on five that can be the most beneficial for research.

	
	Ask each group to give an example of one of the agreed examples and why they consider this would be beneficial.
	Contribute when asked by the teacher.

	45 minutes
	Show information on how traditional search works, linking in keywords, Search Engine Optimisation (SEO) and sponsored content.
	Listen. Take notes. Ask questions.

	
	Show how to reference online sources. Distribute the Referencing online sources handout.
	Listen. Take notes. Ask questions.

	
	Set the task. Distribute the Sourcing information task sheet.  
	Listen. Ask questions.

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Provide support if required. Ask probing questions if appropriate.
	Individually carry out traditional research to find answers to a range of questions given on the Sourcing information task sheet. Record answers on the same document, including referencing of sources. Refer to the Referencing online sources handout if needed.

	
	Ask a selection of learners to disclose their findings and check for accuracy. Ask another learner to indicate if they had the same or something different from the answer for each question.  
	Contribute when asked. Note responses from others and add to their notes. Challenge where they feel it is applicable.

	
	Show how to use advanced search techniques.
	Listen. Take notes. Ask questions.

	
	Set the task. Distribute the Advanced operators for use in traditional search. 
	Listen. Take notes. Ask questions. 

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Provide support if required. Ask probing questions if appropriate.
	Individually perform a range of advanced searches based on information on the slide deck. Use the Advanced operators for use in traditional search to assist.  Note down findings to include the number of operators provided from each search and the source.

	
	Ask a selection of learners to disclose their choices and explain these. Refer to validity and reliability in relation to the sources used by the group.
	Contribute when asked. Note responses from others and add to their notes. Challenge where they feel it is applicable. Listen. Take notes. Ask questions.

	45 minutes
	Show information on when AI is useful and how AI works, including the importance of using prompts to streamline searches.
	Listen. Take notes. Ask questions.

	
	Show how to reference AI.
	Listen. Take notes. Ask questions.

	
	Set the task. Distribute AI searches and referencing task.  
	Listen. Take notes. Ask questions. 

	
	Observe learners. Provide support if required. Circulate to ensure learners understand task requirements and answer queries. Ask probing questions if appropriate.
	Individually carry out AI searches around the statements on the AI searches and referencing task.  Record findings and references for the sources used.

	
	Ask learners to move into groups. Set the task.
	Share the results of their AI research. Discuss any differences and reasons for these. Select two key points to feed back to the class.

	
	Ask each group to disclose one of their key points. Ask another group if they had a similar issue and why it was significant.  
	Contribute when asked. Note responses from others and add to their notes. Challenge where they feel it is applicable. Listen. Take notes. Ask questions.

	
	Show information on bias and validity (fake news) in AI with examples for effect.
	Listen. Take notes. Ask questions.

	
	Set the task. Distribute Fake news articles. Allocate each learner one of the articles.
	Listen. Take notes. Ask questions. 

	
	Observe learners. Provide support if required. Circulate to ensure learners understand task requirements and answer queries. Ask probing questions if appropriate.
	Individually carry out a traditional search to establish the validity of the AI news article allocated. 

	
	Set the task. Ask learners to move into groups based on working with people who carried out research on the same news article.
	Move into groups.

	
	Observe learners. Provide support if required. Circulate to ensure learners understand task requirements and answer queries. Ask probing questions if appropriate.
	In groups, discuss the findings of each person and the sources used and draw conclusions on the validity of the news article.

	
	Ask each group to provide an overview of the news article and the validity of its content. Ask other groups to challenge, comment on whether they would agree or disagree.
	Contribute when asked. Note responses from others and add to their notes. Challenge where they feel it is applicable. Listen. Take notes. Ask questions.

	
	Set the task. Distribute the Fake news articles follow-up. 
	Individually read the Fake news articles follow-up and the news article they were allocated.  In their original groups. In their original groups, compare their own findings with those on the Fake news articles follow-up.  Prepare one key message to give to the rest of the class about using AI for research.

	
	Ask each group to give their one key message. Write them on the whiteboard as they are given.  When each group has given their examples, review the content on the whiteboard and highlight key points for them to take away. 
	Contribute when asked. Take notes from the whiteboard.  Challenge where they feel it is applicable. 

	15 minutes
	Set the task. Ask learners to organise into groups of three or four.
	Listen. Take notes. Ask questions. 

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Provide support if required. Ask probing questions if appropriate.
	Discuss the advantages and disadvantages of traditional and AI searches and write on flip chart paper with marker pens.

	
	Facilitate the movement of the flip chart paper to different groups.  Observe learners.  Circulate to ensure learners understand task requirements and answer queries. Provide support if required. Ask probing questions if appropriate.
	Pass the flip chart paper to another group. The other group reviews the content, adds to the content and annotates with comments.

	
	Facilitate the return of the flip chart paper to the original group.  Observe learners. Take notes on key observations from the different flip charts in order to present a summary at the end of the lesson. Circulate to ensure learners understand task requirements and answer queries. Provide support if required. Ask probing questions if appropriate.
	Review the changes made by the peer group. Discuss and agree on any further changes needed. Record the final content in notebooks.

	
	Summarise key learning points.
	Listen. Take notes. Ask questions if required.




Lesson 5
Lesson title: Online tools for primary research
Lesson time: 2 hours
Targeted content: 6.6, CS5
Resources needed: 
· Support materials
· Starter quiz.
· List of questions for the online forms.
· How to make a Google form (complete beginners tutorial) video transcript.
· How to use Microsoft Forms video transcript. 
· Checklist with principles of good questions (from Lesson 3).
· Equipment
· Headphones.
· Web links
· Padlet. 
· How to make a Google form (complete beginners tutorial) video. 
· How to use Microsoft forms video.
· Google forms.
· Microsoft forms. 
· Kahoot.
Teacher preparation
The teacher will need to use the questions in the Starter quiz to create an online quiz using an application such as Kahoot. Alternatively, learners can be given a paper-based version of the quiz.
Learning activities included in this lesson to develop EMD skills: 
English: Learners are developing their skills to formulate different types of questions.   
Digital: Learners will improve their digital skills by learning how to use Google and Microsoft forms for primary research. They will also improve digital skills by accessing online tutorials.
SEND support: 
Learners have the opportunity to ask clarification questions as each task is explained. When videos are shown to the class, learners can watch them individually if they need additional time for cognitive processing. Transcripts are also available. Headphones would be provided to limit noise and distractions. Learners are given autonomy to select their own peer to review their work.  



	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Introduce the lesson aim and an overview of the lesson.
	Listen. Take notes. Ask questions.

	
	Direct learners to Kahoot and the quiz prepared by the teacher using the Starter quiz resource.  Set the task.
	Access Kahoot.  

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries.  Provide technical support if required.
	Complete the Starter quiz.

	
	Share the quiz answers with learners. Address any misconceptions and misunderstandings.
	Review quiz answers.  Ask questions for clarification if needed.

	45 minutes
	Show information on online tools used to support primary research. Give examples. Explain why you are going to focus in detail on two of them: Google Forms and Microsoft Forms. 
	Listen. Take notes. Ask questions. 

	
	Set the task. Introduce the link to the How to make a Google form (complete beginners tutorial) video. Highlight to learners that there is a How to make a Google form (complete beginners tutorial) video transcript available if needed.
	Listen. Take notes. Ask questions. Log in to the system and access the How to make a Google form (complete beginners tutorial).

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Provide support if required. Provide technical support if required.
	Individually work through the How to make a Google form (complete beginners tutorial) video, inputting data as shown on the video. 

	
	Facilitate learners to share their experience of working on the How to make a Google form (complete beginners tutorial) video. Encourage them to ask questions. 
	Listen. Contribute to the discussion on How to make a Google form (complete beginners tutorial) video. Ask questions if there are any. 

	
	Set the task. Distribute the List of questions for the online forms. 
	Listen. Take notes. Ask questions. 

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Provide support if required. Provide technical support if required.
	Individually use the List of questions for the online forms to practice using Google Forms. Create a questionnaire. 

	
	Facilitate learners to choose a peer. Set the task. 
	Listen. 

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Provide support if required. Provide technical support if required.
	Give the link to the created Google Form questionnaire to the selected peer. The peer completes the Google Form questionnaire developed, answering the questions.  The peer then gives feedback based on the questions on the slide deck.

	
	Show the Whattons task to the learners from the slide deck. 
	Listen. Take notes.

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Provide support if required.
	Individually read the Whattons task. Develop relevant questions and create a Google Form questionnaire.

	
	Facilitate learners to select a peer to review their work. Set the task. Distribute the Checklist with principles of effective questions. 
	Listen. Take notes. Ask questions.

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Provide support if required.
	Individually check the work of a selected peer using the Checklist with principles of effective questions. Pass the checklist with the feedback back to the peer. 

	
	Facilitate learners to make self-assessment based on the feedback provided by the peers and make changes. 
	Review the peer feedback provided. Make changes to the questionnaire if required. 

	45 minutes
	Set the task. Introduce the link to the How to use Microsoft forms video.
 . Highlight to learners that there is a How to use Microsoft Forms " video transcript if required.
	Listen. Take notes. Ask questions. Access the How to use Microsoft forms video

	
	Observe learners. Circulate to ensure learners understand task requirements and answer queries. Provide support if required. Provide technical support if required.
	Individually work on How to use Microsoft forms video, inputting data as shown on the video. 

	
	Facilitate learners to share their experience of working on the How to use Microsoft forms video Encourage them to ask questions. 
	Listen. Contribute to the discussion on the How to use Microsoft forms video. Ask questions if there are any. 

	
	Explain the task using a slide deck. Ask learners to use the list of questions they created for the Whattons task.
	Listen. Take notes. Ask questions. 

	
	Observe learners. Provide support where required.
	Individually use the questions created for the Whattons task to practice Microsoft Forms.  Create a questionnaire.  

	
	Ask learners to choose a peer and share the link of a created  Microsoft Forms questionnaire and to answer the questions. 
	Listen. Take notes. Share the link with an allocated peer.

	
	Observe learners. Provide support where required.
	Give the link to the created Microsoft Forms questionnaire to the selected peer. The peer completes the Microsoft Forms questionnaire developed, completing the Checklist with principles of effective questions. The peer then gives feedback based on the questions on the slide deck.

	
	Show the Research implementation task from the slide deck 
	Listen. Take notes.

	
	Circulate. Observe. Provide support to learners where required.
	Individually read the Research implementation task on the slide deck. Develop relevant questions.  Individually decide which digital tool to use (Google or Microsoft Forms) and create a questionnaire.

	
	Inform learners to select a peer to review their work and explain the task. 
	Listen. Take notes. Ask questions.

	
	Circulate. Observe. Provide support to learners where required.
	Individually fill in the online form of your allocated peer. Provide the verbal feedback, paying attention to the principles of good questions. 

	
	Facilitate a discussion with the learners on their experience of using Microsoft and Google Forms.
	Listen. Participate in the discussion if comfortable.  

	15 minutes
	Set the task. Direct learners to Padlet.
	Listen. Access Padlet. 

	
	Circulate. Support learners where required.
	Write three things that they are confident they have learned today.

	
	Share the results of Padlet.  Highlight the common content to support learners’ confidence.  Where there are examples that are less common, explore these with learners.
	Note the information being shared. Respond to teacher questions if asked.

	
	Set the task.
	Listen.

	
	Circulate. Support learners where required.
	Write one thing that needs to be practised.

	
	Share the results of Padlet.  Highlight the common content to support learners’ confidence.  Where there are examples that are less common, explore these with learners.
	Note the information being shared. Respond to teacher questions if asked.

	
	Set the homework task.
	Practice the skill that was entered into Padlet.




Lesson 6
Lesson title: Secondary research
Lesson time: 2 hours
Targeted content: CS2, 6.6
Resources needed: 
· Support materials
· PESTLE cue cards.
· Analysis of the Beverages company brief handout.
· Hospitality company brief.
· Research outcomes table spreadsheet.
· Beverages company brief results.
· Logistics company brief.
Learning activities included in this lesson to develop EMD skills: 
English: Learners are guided through a process that can be applied to the analysis of a brief and are then given the opportunity to apply that process to another brief.  
Digital: Learners are guided to develop skills using Excel to enter text data. They then apply their skills, creating new worksheets and adding textual data based on their research.
SEND support: 
There are activities that require learners to work in pairs, and learners are given autonomy to select their own partners. In one instance, the teacher allocates the pairs based on where they are sitting in the class, as this will minimise disruption.  The teacher will model the processes to be followed both in Excel creation and brief analysis to minimise the amount of cognitive processing needed. Learning is then scaffolded to enable learners to apply the process to new contexts. Peer review activities are included as an opportunity for reflection and peer learning and to consider different perspectives. Templates are provided to give scaffolding and structure, allowing cognitive processing to be focused on key learning outcomes.


	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Introduce the lesson aims and an overview of the lesson.
	Listen.

	
	Set the task. Ask learners to organise themselves into pairs, based on where they are sitting.  Distribute PESTLE cue cards.
	Listen. Move into pairs.

	
	Circulate. Observe. Provide support to learners where required.
	Write in full the appropriate PESTLE term on the card.  Allocate the relevant information card to the PESTLE term.

	
	Ask each pair to give one example. Show the correct answers using the slide deck. Address any misconceptions.  
	Listen. Ask questions if required. Take notes.

	30 minutes
	Show the Beverages company brief using the slide deck. Read out the brief. Model how to analyse a brief by highlighting key points and phrases and pointing out the significance to research. Show the analysis using the slide deck and distribute a copy of the Analysis of the Beverages company brief handout.
	Listen. Ask questions if required. Take notes.

	
	Set the task. Distribute the Hospitality company brief.
	Listen.

	
	Circulate. Observe. Provide support to learners where required.
	Individually read the brief and complete the analysis.  Highlight the Hospitality company brief, the key points and the significance to planned research. 

	
	Set the task. Ask learners to organise themselves into pairs.
	Listen. Move into pairs.

	
	Circulate. Observe. Provide support to learners where required.
	Compare the results recorded on the Hospitality company brief and identify similarities and differences in their analysis.  Discuss reasons for differences.

	
	Ask one pair to identify one difference they identified. Ask another group to explain why they thought that difference might have occurred. Ask another group for another difference, and then another group for a reason and continue until all groups have contributed.  Address any misconceptions arising from the learner responses.
	Contribute to class discussion when asked by the teacher.

	
	Summarise key points that should have been highlighted from the analysis using the slide deck.  Answer questions that may arise from learners.
	Listen. Add to own analysis results, if needed. Ask questions if required. Take notes. 

	45 minutes
	Demonstrate to learners how to create a table in Excel or other spreadsheet software. Whilst doing so, point out the importance of each piece of information to be included, referring to where it has been covered in previous lessons.  
	Open a new workbook in Excel.  Give it a title. Follow the demonstration given by the teacher, creating the same table.

	
	Direct learners to the Research outcomes table spreadsheet and the Beverages company brief results worksheet. Refer learners to their Analysis of the Beverages company brief handout.
	Access the Research outcomes table spreadsheet and the Beverages company brief results worksheet, as well as the Analysis of the Beverages company brief handout.

	
	Set the task.
	Listen.

	
	Circulate. Observe. Provide support to learners where required, including technical support.
	Individually, ‘click’ on each of the weblinks on the Beverages company brief results worksheet to ensure they still work. Check that the author and date are correct.

	
	Ask learners if they encountered any issues. Clarify any misconceptions and errors.
	Contribute if any issues are encountered.

	
	Set the task. Ask learners to organise into small groups.
	Move into small groups.

	
	Circulate. Observe. Provide support to learners where required, including technical support.
	One learner creates a new Excel worksheet that can be accessed from a shared area and gives it a title. Learners review their completed Hospitality company brief sheets and agree on the issues to be researched. One learner inputs the agreed-upon issues into the Excel worksheet.  Learners are allocated specific issues to research from the list, ensuring all issues are allocated.  Learners carry out secondary research on their allocated issue(s) and input their findings and details of the process into the worksheet.  Save to the shared area.

	
	Set the task. Allocate peer review groups.
	Access the Excel worksheet completed by the peer group.  

	
	Circulate. Observe. Provide support to learners where required, including technical support.
	Review the completed worksheet. Note any differences in the research sources given.  Follow the link and confirm the validity of the source. Check the author and date. Confirm all other information input into the worksheet. Add a column to the worksheet headed ‘Comments’.  Note any errors or issues to provide feedback to the peer group in the Comments column.  Save to the shared area.

	
	Facilitate a class discussion regarding the process of the task, using the questions on the slide deck as prompts.  Encourage wide participation from learners using different techniques. Respond to learner questions, if required.
	Respond to prompts provided by the teacher. Refer to completed worksheets to assist. Ask questions for clarification or for misunderstandings and misconceptions.

	30 minutes
	Set the task. Distribute the Logistics company brief.
	Listen.

	
	Circulate. Observe. Provide support to learners where required, including technical support.
	Individually, analyse the Logistics company brief.  Create a new worksheet in Excel and give it a title. Carry out research for the Logistics company brief. Complete the worksheet. Save to the shared area.

	
	Set the task. Allocate a peer reviewer.
	Access the Logistics company brief worksheet completed by the peer.  

	
	Circulate. Observe. Provide support to learners where required, including technical support.
	Review the completed worksheet. Note any differences in the research sources given.  Follow the link and confirm the validity of the source. Check the author and date. Confirm all other information input into the worksheet. Add a column to the worksheet headed ‘Comments’.  Note any errors or issues to provide feedback to the peer in the Comments column. Save to the shared area.

	
	Ask learners if any issues were encountered and respond with advice and guidance where needed. Encourage other learners to contribute to peer learning.
	Identify any issues encountered, if appropriate. Contribute responses for learners that identify issues. Listen to and take notes on the lesson summary.




Lesson 7
Lesson title: Mixed research
Lesson time: 2 hours
Targeted content: CS2, 6.6
Resources needed: 
· Support materials
· Bright Path Futures Ltd. Brief.
· Research outcomes template spreadsheet (from Lesson 6).
· SWOT analysis revision activity. 
· SWOT analysis revision activity sheet answers. 
· Equipment
· Flip chart paper.
· Marker pens.
· Reusable adhesive.
· Web links
· Padlet.
Learning activities included in this lesson to develop EMD skills: 
English: Learners are supported to collate information from different sources to support the development of summarising skills and extend the range of vocabulary used.
Digital: Learners extend their skills working with Excel by adding columns to a spreadsheet. 
SEND support: 
The use of Padlet supports inclusion, providing all learners the opportunity to contribute feedback to their peers without needing to speak out in front of others.  When working in pairs, learners have autonomy to select their own partner and change partners for different activities. Paired work is selected to support peer learning and to enable learners to consider different perspectives and broaden their understanding. The teacher models how to carry out activities, showing the processes to be followed to limit the amount of cognitive processing. When carrying out interviews, learners are in pairs so that only one has to carry out the interview.  For those who lack confidence to communicate with unfamiliar people, this reduces anxiety of the task but allows them to be directly involved by recording the video. When carrying out the interviews in class, they are then in a supported environment with familiar peers, so they can still practise and develop their communication skills. 


	Timing
	Teacher activity
	Learner activity 

	20 minutes
	Introduce the lesson aims and an overview of the lesson.
	Listen.

	
	Set the task. Direct learners to Padlet.
	Listen. 

	
	Circulate. Observe. Provide support to learners where required, including technical support.
	Access Padlet. Write three methods of primary research remembered from earlier lessons.

	
	Share the Padlet results on the screen. Review the content.  Highlight any misconceptions.
	Listen. Take notes. Ask clarification questions.

	
	Show the slide deck with different types of questions and give examples. Set the task.
	Listen. Ask questions if required.

	
	Circulate. Observe. Provide support to learners where required.
	Individually write one closed, one open and one scaled question.

	
	Set the task. Allocate pairs based on location in the classroom.
	Move into pairs. Pass questions to the partner.

	
	Circulate. Observe. Provide support to learners where required.
	Review the questions and confirm if they are open, closed or scaled as expected. Give oral feedback to the peer.

	
	Ask learners if there were any issues identified and resolve any misconceptions if required.
	Identify any issues with the peer review.

	30 minutes
	Set the task. Distribute Bright Path Futures Ltd. brief. Direct learners to the Research outcomes template spreadsheet.
	Listen. Access the Research outcomes template spreadsheet.

	
	Circulate. Observe. Provide support to learners where required, including technical support.
	Individually, analyse the Bright Path Futures Ltd. brief. Create a new worksheet in Excel and give it a title. Carry out research for Bright Path Futures Ltd. brief. Complete the worksheet. Save to the shared area.

	
	Set the task. Allocate a peer reviewer.
	Access the worksheet completed by the peer.  

	
	Circulate. Observe. Provide support to learners where required, including technical support.
	Review the completed worksheet. Note any differences in the research sources given.  Follow the link and confirm the validity of the source. Check the author and date. Confirm all other information input into the worksheet. Add a column to the worksheet headed ‘Comments’.  Note any errors or issues to provide feedback to the peer in the Comments column. Save to the shared area.

	
	Set the task. Distribute the SWOT analysis revision activity.
	Listen. Ask questions if required.

	
	Circulate. Observe. Provide support to learners where required.
	Individually read the SWOT analysis revision activity.  Arrange the findings into the relevant section of the SWOT analysis framework.

	
	Ask learners to contribute any issues experienced in collating the findings to the SWOT analysis framework.  Share the SWOT analysis revision activity sheet answers with learners. Discuss any differences learners may have with expected answers. Address any errors, misconceptions and/or misunderstandings.  
	Contribute to the class if there were any issues experienced with the activity. Review own results against those shared by the teacher. Highlight to the teacher if there were any errors, misconceptions and/or misunderstandings.

	
	Set the task. Ask learners to select a peer to work with. Direct learners to the Research outcomes template spreadsheet.
	Listen. Move into pairs. Access the Research outcomes template spreadsheet.

	
	Circulate. Observe and note any errors observed by learners as they input their data. Provide support to learners where required, including technical support.
	Select one of the worksheets completed by the pair. Add two columns to the worksheet – SWOT and PESTLE. In each column, indicate if and how the research will be used to support a SWOT and/or PESTLE analysis.

	
	Use your own notes to highlight to learners where they had correctly entered data and any issues observed. Encourage learners to share their own experiences, including any difficulties encountered. Use this to reinforce key points and address misunderstandings and misconceptions.
	Contribute to class discussion on own experiences. Take notes.  Ask questions if required.

	
	Set the task.
	Listen.

	
	Circulate. Observe. Provide support to learners where required.
	In pairs, use the research results to complete a SWOT analysis for Bright Path Futures Ltd. 

	
	On a whiteboard, draw the SWOT framework. Ask each pair to contribute to the content of the SWOT framework. Ask one pair for one piece of information, then the next pair for another and so on until everyone has contributed all of their content. Ask learners to review the completed SWOT analysis from the whiteboard. Ask them if they think there are any errors and/or omissions, or any queries.
	Contribute to the creation of the SWOT analysis on the whiteboard. Give examples when asked. Contribute to the review. Take notes. Ask clarification questions.

	40 minutes
	Show learners information about conducting interviews, including the ethics of video recordings.
	Listen. Take notes. Ask questions if required.

	
	Set the task. Ask learners to organise into pairs. Note: learners will need to leave the classroom to find representatives of the target audience to interview. 
	Move into pairs. Note the three questions.

	
	Observe learners outside of the classroom and provide support as required.
	Interview people representing the target audience, asking the three questions. Record the video using mobile devices.  Each interview should be no longer than 30 seconds. One learner should record the interview whilst the other conducts the interview. Ideally, each learner will take on both roles.

	
	Set the task. Demonstrate to learners how to collate the data collected.
	Listen. Take notes.

	
	Circulate. Observe. Provide support to learners where required.
	Review the answers to each question in each interview.  Collate the answers.  

	
	Write each of the three questions on flip chart paper. Stick the flip chart paper to the wall using reusable adhesive. Set the task. 
	Listen.

	
	Circulate. Observe. Provide support to learners where required.
	Add collated findings to each question on the relevant flip chart paper.  

	
	Stand in front of the flip chart paper, with learners also in front of the flip chart paper. Ask learners to see where responses could be collated further.  Summarise key findings once collated. Go through the same process for each question. Go through the content of each flip chart paper and question.  
	Stand in front of the flip chart paper. Contribute to collating results, responding to prompts and questions from the teacher.  Take notes.

	
	Facilitate a class discussion on the types of questions, experience of conducting interviews and quality of data collected. Encourage wide participation using different techniques.
	Contribute to class discussion with one's own perspectives and experiences and learning from the interview activity.

	30 minutes
	Set the task. Allow learners to change partners if preferred.
	Listen.

	
	Circulate. Observe. Provide support to learners where required.
	Select one of the issues from the Bright Path Futures Ltd. brief where an interview may provide relevant data. Write possible questions to be asked in an interview to obtain data relevant to the issue. The questions will be asked in a short interview format for up to 30 seconds. The interviews will be ‘filmed’ using mobile devices.  

	
	Set the task. Allocate peer pairs.
	Listen. Move into pairs.

	
	Circulate. Observe. Provide support to learners where required, including technical support.
	Each learner conducts the interview with a learner from the other pair. Each interview is recorded if the learner agrees.  On completion of all four interviews, provide feedback on the experience as an interviewer and interviewee in terms of the effectiveness of the questions.

	
	Circulate. Observe. Provide support to learners where required, including technical support.
	Revise the questions based on feedback.

	
	Ask each pair to provide feedback on one key learning point from the activity that could lead to a more effective interview. Write feedback on a whiteboard.
	Contribute a key point when asked. Take notes.

	
	Set the homework task.
	Conduct the interview with a minimum of 10 people who represent the target audience.  Use the agreed questions.  Record the interviews.




Lesson 8
Lesson title: Research planning
Lesson time: 2 hours
Targeted content: 6.6, CS2
Resources needed: 
· Support materials
· Interview videos spreadsheet template.
· Aurora Beauty Ltd case study.
· Research planning spreadsheet template (from Lesson 6).
· Research outcomes table template (from Lesson 6).
· CacaoCraft Chocolates case study.
· Equipment
· Headphones.
SEND support: 
Learning is scaffolded with the teacher demonstrating processes to be followed to minimise cognitive overload and to support learners engaging with each stage in a process. Templates used in previous lessons are used to reinforce the learning and expectations so that learners can concentrate on the content rather than the process. For group work, learners have autonomy to select their own groups.  Headphones are provided for learners when watching videos so that they do not get sensory overload from multiple sounds and to allow them to focus on their own videos.


	Timing
	Teacher activity
	Learner activity 

	30 minutes
	Introduce the lesson aim and an overview of the lesson.
	Listen.

	
	Set the task. Ask learners to organise into groups of 3-4.  Provide headphones where required. Direct learners to the shared area where the homework videos have been uploaded and where the Interview videos spreadsheet template can be accessed.
	Listen. Move into groups.  Access the shared area.  Download the Interview videos spreadsheet template.

	
	Circulate. Observe. Provide support to learners where required, including technical support.
	Within each group, agree which learner will access the homework videos of which other learner.  Access the videos for that learner. Watch and listen to each video and input the data from the responses into the Interview videos spreadsheet template.  Give it a new filename. Use headphones to listen if required.  

	
	Set the task. Show how to copy from one worksheet to another.
	Listen. Ask questions if required.

	
	Circulate. Observe. Provide support to learners where required, including technical support.
	Access each of the Interview videos spreadsheet templates with inputted data. Select one to be used to bring all the responses together. Each learner copies their content to the selected template. The template is saved with a new file name to represent the group.

	
	Set the task. Remind learners how to collate.
	Listen. Ask questions.

	
	Circulate. Observe. Provide support to learners where required. Prepare the whiteboard with each of the coding/headings agreed in the previous lesson, shown with space for content to be added.
	As a group, review all of the data from 30 interviews. Initially, collate the data according to the coding/headings agreed in the previous lesson. Where there is any content that cannot be classified under that coding/ heading, create new codes/headings. Review the collated data and analyse as a group. Draw conclusions from the analysis. Produce a summary with the conclusions.

	
	Set the task.
	Listen. Review conclusions and determine which content to add to the whiteboard.

	
	Facilitate learners to write their conclusions in the relevant section on the whiteboard.
	Add content to the relevant section of the whiteboard. Add new coding/headings if needed.

	
	Review the content of the whiteboard. Highlight key points of similarity and differences in conclusions. Engage learners to contribute to a discussion regarding similarities and differences. Link to the next stage in the lesson and need to plan for research and not rely on one method only.
	Contribute to the class discussion of findings summarised on the whiteboard. Take notes. Ask questions for clarification if required.

	40 minutes
	Use the slide deck for an interactive presentation of prior learning. Direct learners to prior notes and activities.
	Listen. Engage in an interactive presentation. Take notes if required.

	
	Distribute the Aurora Beauty Ltd. case study. Direct learners to the Research planning spreadsheet template in the shared area. Model how to interpret the brief in the case study to identify and plan research requirements. Model how to complete the Research planning spreadsheet template.
	Listen. Access the Research planning spreadsheet template. Follow the teacher modelling, completing the template with data as the teacher enters the data. Ask questions for clarification if required. Take notes if required.

	
	Set the task. Learners stay in the same groups. Direct learners to the Research outcomes template.
	Listen. Access the Research outcomes template. Create a new worksheet and give it a title.

	
	Circulate. Observe. Provide support to learners where required, including technical support.
	In groups, carry out the secondary research as set out in the plan modelled by the teacher.  Organise so that each learner is undertaking different aspects of research. Where primary research is in the plan, agree on the questions that should be asked.

	40 minutes
	Set the task. Allow learners to move into new groups if preferred. Distribute CacaoCraft Chocolates case study.  
	Listen. Ask clarification questions. Move into new groups if required.

	
	Circulate. Observe. Provide support to learners where required, including technical support.
	In groups, read through CacaoCraft Chocolates case study. Analyse the information and determine the issues that need to be researched. Add these to the Research planning spreadsheet template. As a group, discuss the research plan and enter decisions into the template.

	
	
	Carry out the research.

	5 minutes
	Set homework task.
	Individually use the results of the research to produce a SWOT and a PESTLE analysis for CacaoCraft Chocolates case study.




Lesson 9
Lesson title: Researching the external environment
Lesson time: 2 hours
Targeted content: 6.6, CS2
Resources needed: 
· Support materials
· SWOT analysis: CacaoCraft Chocolates. 
· PESTLE analysis: CacaoCraft Chocolates.
· Global pressures case study.
· Research planning spreadsheet template (from Lesson 6).
· Planning peer review checklist.
· Research outcomes table template (from Lesson 6).
Learning activities included in this lesson to develop EMD skills: 
English: Learners will read and interpret the content of a case study to determine research requirements. Learners will also carry out secondary research, reading different types of texts and extracting relevant information.  
Digital: Learners will practise their digital skills by inputting data into spreadsheets.  Learners also demonstrate skills developed to produce presentation support materials digitally.
SEND support: 
Learners work in groups for this lesson, although they also can choose to work in pairs, providing them with some autonomy but ensuring they have peer support throughout. They do have the opportunity to carry out some individual work, guided by their peers. Templates are provided to give structure to the outputs that the learner needs to complete and reduce the cognitive processing needed.


	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Introduce the aim of the lesson and the lesson overview from the slide deck. 
	Listen.  

	
	Refer learners to their completed homework task.  Distribute the SWOT analysis: CacaoCraft Chocolates and PESTLE analysis: CacaoCraft Chocolates. Set out the activity.
	Listen.

	
	Circulate and check that everyone is on task.
	Review the completed homework against the SWOT analysis: CacaoCraft Chocolates and PESTLE analysis: CacaoCraft Chocolates. Note any errors and omissions. On a mini whiteboard, write which part of the SWOT and PEST the errors and omissions relate to.  

	
	Ask learners to show their mini whiteboards. From the information shown, select learners to ask probing questions to support their understanding.
	Raise the mini whiteboards when asked by the teacher. If there were no errors or omissions, show a blank mini whiteboard.

	
	Set out the activity.
	Listen.

	
	Circulate and check that everyone is on task.
	Note any misconceptions or queries related to the completed SWOT and PESTLE analysis on the mini whiteboard.

	
	Ask learners to show their mini whiteboards. From the information shown, select learners to ask probing questions to support their understanding.
	Raise the mini whiteboards when asked by the teacher. If there were no queries, show a blank mini whiteboard.

	15 minutes
	Ask learners to work in groups of three or four (allow them to select). They can alternatively work in pairs, but not individually. Remind learners of prior learning from previous eight lessons. Give details of the activity. Distribute the Global pressures case study.  Refer learners to the Research planning spreadsheet template.
	Move into groups. Listen. Ask clarification questions.

	
	Circulate, facilitate group discussions, give prompts and ask probing questions.
	Read the Global pressures case study. In groups, discuss and agree on a research plan. Complete the Research planning spreadsheet template.

	40 minutes

	Set out the activity. Distribute the Planning peer review checklist.
	Listen.

	
	Circulate and provide support, including technical support if needed.
	Continue to work in groups.  Prepare materials for a five-minute presentation on the proposed research plan. Refer to the Planning peer review checklist and carry out a self-assessment against the content of the peer review.

	
	Facilitate each group to present their plans. Allow learners to select the order in which they deliver their presentations.  Allow learners time to set up the presentation. Allow up to five minutes for each presentation.  After each presentation, ask another group to ask a question to probe the reasoning behind one of the decisions. After each presentation, allow each group time to discuss the presentation and complete the Planning peer review checklist.
	Each group gives a presentation of up to five minutes, using the resources produced earlier. Other groups observe and take notes. After the presentation, if directed, ask the group a probing question.  Then discuss as a group the feedback to give and complete the Planning peer review checklist. Complete for each group. Pass to the teacher when all presentations are completed.

	
	Collate all completed Planning peer review checklist for each group and pass to the relevant group. Set out the activity.  
	Listen. Collect the completed Planning peer review checklist. As a group, review the feedback and discuss any changes to be made to the research plan. Changes may be a result of the feedback or by observing and listening to presentations of other groups.

	30 minutes
	Set out the activity.
	Listen.

	
	Circulate and check that everyone is on task. Provide support as required through prompts and probing questions.  Give reminders of the time.
	Within each group, allocate research roles and tasks.  Complete tasks as allocated.  Open the Research outcomes table template in Excel and add a new worksheet. Give it a title. Update with details of the research.

	20 minutes
	Set out the activity. Ask learners to organise into new groups of 3-4. Each new group will comprise of a learner from each of the other groups.
	Listen. Move into new groups.

	
	Circulate and check that everyone is on task.
	Each group member shows the outcomes of research uploaded on the Research outcomes table template. Learners compare the outcomes of the research and discuss reasons for differences. Research outcomes are reviewed for validity and reliability.

	
	Next steps: inform learners of plans for the next lesson.
	Listen. Ask questions for clarification.




Lesson 10
Lesson title: Canteen brief
Lesson time: 2 hours
Targeted content: 6.6, CS2
Resources needed: 
· Support materials
· Canteen brief.
· Peer review checklist.
· Research planning spreadsheet template (from Lesson 6).
· Research outcomes table spreadsheet (from Lesson 6).
Learning activities included in this lesson to develop EMD skills: 
English: Learners develop English skills by reading and interpreting the Canteen brief, identifying key requirements and subject-specific terminology. They communicate ideas clearly through a written rationale and use English language skills to develop primary research tools.  
Digital: Learners develop their digital skills through the use of spreadsheets to record their plans and research undertaken.
SEND support: 
This lesson is designed to be a formative assessment activity where learners demonstrate what they have learned. They use the learning from previous lessons, and the activity mirrors activities completed in previous lessons. This supports them to be confident in their approach to completing the problem-solving task. Learners are supported to manage their time as the teacher gives regular updates so that they can reflect on their progress and adjust if needed. The time allocated is similar to the time that they have used for similar activities in previous lessons.   
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	Timing
	Teacher activity
	Learner activity 

	5 minutes
	Provide an overview of the lesson.
	Listen.

	
	Distribute the Canteen brief. Ask learners if there is anything they don’t understand.
	Read the Canteen brief. Ask for clarification of key terms.

	10 minutes
	Set the requirements of the task. Refer learners to the Research planning spreadsheet template. Set time for this first task.
	Listen. Ask clarification questions. Open a new worksheet on the Research planning spreadsheet template and give it a name.

	
	Circulate, observe how learners are engaging with the task. Ask probing questions to confirm understanding. Remind learners after five minutes of the time that has passed and one minute before the end of the time for the task.
	Individually read the scenario in detail and highlight key requirements. Complete the Research planning spreadsheet template.

	60 minutes
	Set the requirements of the task. Set time for the task. Refer learners to the Research outcomes table template.
	Listen. Ask clarification questions. Open a new worksheet on the Research outcomes table template and give it a name.

	
	Circulate to support learners and ensure they are clear about task requirements. Observe how learners and how they are engaging with the task. Give prompts if needed. Give regular reminders of the time.
	Carry out the secondary research needed to support decision-making. Record outcomes on the Research outcomes table spreadsheet.  Prepare for the primary research by producing relevant research tools. Produce a rationale for the approach taken. Upload resources into a folder in the shared area.

	30 minutes
	Set the requirements of the task. Distribute the Peer review checklist. Remind learners of the process of peer review and the importance of constructive feedback. Allocate a peer for each learner.
	Listen. Ask clarification questions. Access the resources uploaded by the allocated peer.

	
	
	Listen.  

	
	Observe how learners are engaging with the task. Give prompts if needed.  Address any misconceptions.  
	Review the materials uploaded.  Complete the Peer review checklist.

	20 minutes
	Set the requirements of the task.
	Listen. Ask clarification questions.

	
	Circulate, observe how learners are engaging with the task. Ask probing questions to confirm understanding. Observe responses. Address any misconceptions.
	Review the completed Peer review checklist with feedback and complete your own self-assessment. Submit to the teacher.

	
	Next steps: Review each of the submitted resources and completed Peer review checklist, including the self-assessment. Note any common issues, misunderstandings, misconceptions and positive outcomes and produce a summary to be shared with learners. Produce individual feedback for each learner.  Communicate the feedback and summary to learners before they move on to the next phase in their learning.
	





SECTION 3: LESSON SUPPORT MATERIALS
This section includes the support materials that have been developed for this resource, as indicated in the relevant lesson plan.  You are free to change and adapt as needed to support your learners.
Note that there is also a separate slide deck and three spreadsheets.


The following materials relate to lesson 1:
· Research project case studies.
· Research success/failure results form.
· GlowSip Beverages case study.



Research project case studies
Eco Charge Ltd
Eco Charge Ltd. was a UK startup aiming to create solar-powered portable electric vehicle chargers for electric car owners.
Timeline of events
· Jan 2023: The company founders noticed the growing market demand for electric vehicles. They came up with the idea that customers needed reliable portable chargers for their cars, which can provide long and smooth longer-distance driving with no worries of being stuck because of a low battery. The founders talked to people they knew who owned electric vehicles, and they said it was a brilliant idea. The idea was approved without additional market research being conducted.
· Feb–Aug 2023: £500,000 invested in product design and manufacturing.
· Sep 2023: Marketing campaign launched (£150,000 spent).
· Oct 2023: Product launched at £399 per unit.
· Apr 2024: Only 200 units sold (expected 5,000).
· Jun 2024: Heavy discounts applied, losing £50 per unit.
· Dec 2024: Company bankrupt after total losses of £750,000.
Electric vehicle owners’ feedback: 
“I use home charging and public charging stations. Emergency portable chargers are not my priority”.
“These solar panels can only generate enough power for 3–5 miles of range after several hours in direct sunlight!”
“I bought a compact battery-based emergency charger with faster charging capabilities for £330 last year”.


Green Bite Foods
Green Bite Foods is a UK-based company focused on healthy snacks. They wanted to launch a plant-based protein bar for fitness enthusiasts.
Timeline of Events
· Jan 2023: Idea proposed. The company invests £10,000 in market research (surveys, competitor analysis, trends).
· Feb–Apr 2023: Research shows demand for high-protein, low-sugar bars with sustainable packaging.
· May–Aug 2023: £120,000 invested in product development and eco-friendly packaging.
· Sep 2023: Marketing campaign launched (£50,000 spent), targeting gyms and social media influencers.
· Oct 2023: Product launched at £2.50 per bar.
· Apr 2024: Sold 500,000 bars (expected 300,000).
· Dec 2024: Expanded to supermarkets and online shops.
Customers reviews:
“You can’t pass by.”
“This is the product I waited for! Healthy and environmentally friendly”.




Research success/failure results form
	Aim
	

	Target audience
	

	Research done (primary/secondary/research tools)
	





GlowSip Beverages
GlowSip Beverages is a startup that launched a line of “glow-in-the-dark” energy drinks.
They did minimal research into 
· consumer safety concerns
· regulatory approval (online on the gov.uk website). 
The novelty drink attracted customers’ attention.  However, health agencies quickly banned the product due to unsafe additives.
Result: Millions lost in production and marketing, and the brand collapsed within a year.



The following materials relate to lesson 2:
· Examples of SMART objectives for the research project case studies.
· Matching methods to research approaches activity.
· Primary methods case studies.
· Primary methods benefits and limitations for case studies. 
Learners will also need access to the Research project case studies (from Lesson 1).


Examples of SMART objectives for the research project case studies
Eco-Charge Ltd
1. Conduct market research before investment
SMART objectives: 
· S – Carry out a full market research study to validate customer demand for portable solar EV chargers. 
· M – Gather data from at least 500 EV owners across the UK using surveys, interviews, and competitor analysis. 
· A – Use an external research agency plus internal staff to complete the study. 
· R – Ensures the product idea is based on real market needs rather than assumptions. 
· T – Complete the research and produce a report by 31 March 2023, before committing any further investment.
2. Set evidence‑based sales targets and adjust pricing strategy
SMART objective:
· S – Establish a realistic sales forecast and pricing model for the product launch. 
· M – Use research data to set a target of 1,000 confirmed pre‑orders before starting mass manufacturing. 
· A – Achieve this through a pre‑launch campaign, online sign‑ups, and partnerships with EV communities. 
· R – Prevents overproduction and ensures demand exists at the proposed price point. 
· T – Secure the 1,000 pre‑orders by 31 August 2023, before finalising manufacturing volumes.
3. Monitor and improve marketing effectiveness
SMART objective: 
· S – Optimise the marketing campaign to ensure it converts interest into sales. 
· M – Achieve a minimum 5% conversion rate from website visitors to purchases. 
· A – Use A/B testing, targeted ads, and customer feedback to refine messaging.
· R – Ensures the £150,000 marketing spend leads to measurable results. 
· T – Reach the 5% conversion rate within 12 weeks of the campaign launch (by December 2023).
Green Bite Foods
1. Validate Market Demand Before Product Development
SMART objective:
· S – Conduct detailed market research to confirm customer demand for a plant‑based, high‑protein, low‑sugar snack bar.
· M – Collect at least 1,000 survey responses and complete a competitor analysis of 10 leading brands.
· A – Use the £10,000 research budget and internal marketing team to carry out the study.
· R – Ensures the product concept is backed by real consumer preferences and market trends.
· T – Complete the research and present findings by 30 April 2023.
2. Develop a high-quality product that meets customer expectations
SMART objective:
· S – Create a plant-based protein bar that meets the identified needs: 20g protein, under 5g sugar, and fully recyclable packaging.
· M – Finalise three prototype recipes and conduct taste‑testing with 200 target consumers.
· A – Use the £120,000 development budget and partner with a sustainable packaging supplier.
· R – Ensures the final product aligns with the research insights and stands out in a competitive market.
· T – Complete product development and packaging design by 31 August 2023.
3. Achieve strong sales through targeted marketing
SMART objective:
· S – Launch a marketing campaign aimed at fitness enthusiasts through gyms, influencers, and social media,
· M – Reach 2 million online impressions and achieve 300,000 bar sales within the first six months.
· A – Use the £50,000 marketing budget and collaborate with 20 fitness influencers.
· R – Supports a successful product launch and builds brand awareness in the core target market.
· T – Achieve the sales and engagement targets by 30 April 2024.


Research approaches cue cards

QUANTITATIVE
QUALITATIVE





This research explores gym‑goers’ lived experiences when choosing and consuming protein bars. Through small focus groups, participants will discuss taste, texture, packaging, and how the bars fit into their fitness routines. The aim is to uncover personal stories, frustrations, and motivations that shape their choices. The study will look for themes such as convenience, trust in ingredients, or emotional connections to brands. The goal is to gain rich, detailed insights rather than statistical patterns.
This study aims to understand how customers feel about eco‑friendly packaging used in snack products. Researchers will conduct in‑depth interviews with 20 shoppers from different age groups to explore their emotional responses, personal values, and expectations around sustainability. The focus is on uncovering the reasons behind their preferences, such as trust, guilt, convenience, or environmental concern. The findings will help the company understand the deeper motivations that influence purchasing decisions rather than measuring numerical trends.













This study focuses on how employees experience and interpret a new flexible‑desk policy. Researchers will conduct semi‑structured interviews to explore feelings of belonging, identity, and productivity. The aim is to understand how the change affects morale, teamwork, and personal routines. Rather than measuring satisfaction levels, the research seeks to uncover themes such as loss of ownership, increased collaboration, or anxiety about change. These insights will help leaders understand the human impact of organisational decisions.
Researchers will interview electric vehicle owners who choose not to buy portable chargers. The study aims to explore their personal beliefs, concerns, and past experiences. Participants will be encouraged to describe situations where they felt range anxiety, how they make charging decisions, and what features they feel are missing. The goal is to identify underlying attitudes and barriers that numbers alone cannot reveal, helping companies understand the emotional and practical reasons behind consumer hesitation.












This research investigates how college learners perceive healthy eating and what influences their choices. Using open‑ended interviews, researchers will explore learners’ beliefs, cultural influences, emotional triggers, and daily habits. The study aims to uncover themes such as convenience, cost, peer influence, and personal motivation. The goal is to build a deeper understanding of the meanings learners attach to “healthy eating,” rather than collecting numerical data.

This study examines why customers remain loyal to small, independent coffee shops. Through conversational interviews, researchers will explore feelings of community, atmosphere, personal connection, and identity. Participants will share stories about memorable experiences, staff interactions, and what makes them return. The aim is to uncover emotional and social factors that shape loyalty, providing rich insights that cannot be captured through surveys alone.














This study aims to measure consumer demand for a new plant‑based protein bar. A structured online survey will be distributed to 2,000 fitness enthusiasts across the UK. Participants will rate factors such as taste, price, packaging, and nutritional value using numerical scales. The data will be analysed to identify trends, calculate average preferences, and predict potential sales volumes. The goal is to produce measurable, statistically reliable results to guide production and marketing decisions.

Researchers will collect numerical satisfaction scores from 1,000 customers who recently purchased products with eco‑friendly packaging. Participants will complete a short questionnaire rating durability, appearance, and ease of use on a 1–10 scale. The data will be analysed to calculate averages, identify patterns, and compare satisfaction levels across age groups. The aim is to quantify how well the packaging performs and determine whether improvements are needed.


















A large‑scale survey will be conducted with 3,000 electric vehicle owners to measure their charging habits. Participants will answer closed questions about charging frequency, preferred locations, average battery levels, and willingness to pay for portable chargers. The data will be analysed to identify trends and correlations, such as whether long‑distance drivers are more likely to buy portable chargers. The aim is to produce numerical insights that support product planning.

This study will measure the effect of a £50,000 marketing campaign on monthly sales of a new snack bar. Researchers will track sales data from supermarkets, online shops, and gyms over a six‑month period. Metrics such as units sold, revenue, and conversion rates will be compared before and after the campaign. Statistical analysis will determine whether the campaign significantly increased sales and which channels performed best.














Researchers will distribute a survey to 1,500 college learners to measure their eating habits. Participants will report how many portions of fruit, vegetables, and high‑protein foods they consume each week. The study will analyse the data to identify patterns across age, gender, and course type. The aim is to produce measurable insights into learner nutrition and identify groups that may benefit from targeted health campaigns.
This study will use a structured questionnaire to measure employee satisfaction following the introduction of a flexible‑desk policy. Staff will rate their satisfaction with workspace availability, productivity, and team communication using a 1–5 Likert scale. Results will be analysed to calculate averages and identify differences between departments. The aim is to quantify the policy’s impact and determine whether further adjustments are needed.




Matching methods to research approaches activity
For each method listed, identify which are primary methods and which are secondary. Choose by highlighting or ticking primary or secondary for each example in the list. 
	
	Method
	

	
PRIMARY
	
NEWS ARTICLES
	
SECONDARY

	
PRIMARY
	
SURVEYS / QUESTIONNAIRES
	
SECONDARY

	
PRIMARY
	
WEBSITES / ONLINE DATABASES
	
SECONDARY

	
PRIMARY
	
FOCUS GROUPS
	
SECONDARY

	
PRIMARY
	
JOURNALS
	
SECONDARY

	
PRIMARY
	
DIARIES
	
SECONDARY

	
PRIMARY
	
MYSTERY SHOPPING
	
SECONDARY

	
PRIMARY
	
OBSERVATIONS
	
SECONDARY

	
PRIMARY
	
GOVERNMENT REPORTS
	
SECONDARY

	
PRIMARY
	
INDUSTRY REPORTS
	
SECONDARY





Primary methods case studies 
Case study 1 FreshFuel Smoothies
Understanding demand for a high‑protein breakfast drink
FreshFuel Smoothies is a small UK start‑up specialising in natural fruit drinks. After noticing a rise in gym memberships and early‑morning commuters buying energy drinks, the founders began exploring the idea of a high‑protein breakfast smoothie aimed at busy professionals. The product would combine fruit, oats, and plant‑based protein, positioned as a healthier alternative to sugary convenience drinks.
Before investing in production, the team needs to understand whether the drink would genuinely appeal to their target market. They want to know which flavours customers prefer, how much protein people expect in a breakfast drink, and what price point feels reasonable. They are also unsure about packaging expectations — for example, whether customers prefer bottles, cartons, or recyclable pouches.
FreshFuel Smoothies also wants insight into customers’ morning routines. 
· Do people usually eat breakfast at home, on the go, or skip it entirely? 
· How often would they realistically buy a product like this? 
· Would they see it as an occasional treat or a daily habit?
The founders feel confident about the concept but know they need first‑hand information before committing to large‑scale production. They want research that helps them decide whether to launch the product, which flavour to prioritise, and how to position the drink in a competitive market. 
Task
Discuss the benefits and limitations of using the primary research method you have been allocated for FreshFuel. Complete the table with your thoughts.


Primary research methods task - notes
	Case study:


	Method:


	Benefits

	Limitations

	














	

	Notes:










Case study 2 CycleSafe UK 
Understanding cyclist needs for a new safety product
CycleSafe UK is a mid‑sized company that manufactures helmets, reflective clothing, and accessories for cyclists. With more people cycling to work in major UK cities, the company is exploring a new product: a smart reflective backpack with built‑in LED indicators that signal left and right turns. The idea came from observing how many cyclists struggle to make hand signals safely in heavy traffic.
Before committing to production, CycleSafe UK needs to understand how urban cyclists feel about the concept. They want to know whether cyclists would trust the technology, how visible the lights need to be, and which features matter most — for example, waterproofing, battery life, weight, or storage capacity. They also need clarity on how much customers would realistically be willing to pay.
The company is also unsure about how cyclists currently behave on the road. 
· How often do they signal? What challenges do they face in busy traffic? 
· Do they feel confident that drivers notice them?
CycleSafe UK wants to understand the real‑world problems cyclists experience so they can design a product that genuinely improves safety.
The company is looking for direct, practical insights from people who cycle regularly in urban environments. They want research that helps them refine the design, test assumptions, and decide whether the product is worth developing further. 
Task
Discuss the benefits and limitations of using the primary research method you have been allocated for CycleSafe. Complete the table with your thoughts.


Primary research methods task - notes
	Case study:


	Method:


	Benefits

	Limitations

	














	

	Notes:










Primary methods benefits and limitations for case studies 
Case study 1: FreshFuel Smoothies
Understanding the demand for a high‑protein breakfast drink
	Method
	Benefits
	Limitations

	Interviews
	• Rich detail about routines, flavour preferences, and motivations. 
• Allows probing into why commuters choose certain breakfasts.
	• Time‑consuming. 
• Small sample size may not represent the wider market. 
• Responses may be influenced by social desirability.

	Focus groups
	• Participants spark ideas off each other. 
• Useful for exploring packaging and flavour concepts. 
• Faster than multiple interviews.
	• Dominant voices can skew discussion. 
• People may feel embarrassed discussing habits publicly. 
• Not suitable for measuring numerical preferences.

	Observations
	• Shows real commuter behaviour in stations/gyms. 
• Avoids self‑reporting bias. 
• Helps identify when and where people buy breakfast.
	• Cannot reveal motivations or reasons. 
• Ethical considerations if observing without consent. 
• Time‑specific behaviour may not reflect all commuters.

	Surveys
	• Can reach large numbers quickly. 
• Good for measuring price, flavour, and protein preferences. 
• Easy to analyse statistically.
	• Limited depth. 
• Risk of rushed or inaccurate answers. 
• Hard to ensure the sample represents busy professionals.





Case study 2: CycleSafe UK
Understanding cyclists’ needs for a smart reflective backpack
	Method
	Benefits
	Limitations

	Interviews
	• Detailed insight into safety concerns and trust in technology. 
• Helps identify which features cyclists value most.
	• Time‑intensive. 
• May not capture the full range of cycling experiences. 
• Responses may be exaggerated or downplayed.

	Focus groups
	• Cyclists share common frustrations and ideas. 
• Useful for reacting to early design sketches. 
• Encourages discussion about visibility and usability.
	• Group pressure may limit honesty. 
• Dominant personalities can influence outcomes. 
• Not ideal for understanding individual commuting behaviour.

	Observations
	• Shows real signalling behaviour in traffic. 
• Reveals practical challenges cyclists face. 
• Provides authentic, real‑world data.
	• Cannot capture thoughts or feelings. 
• Weather, time, and location can skew results. 
• Ethical and safety considerations.

	Surveys
	• Can reach cyclists across multiple cities. 
• Good for measuring willingness to pay and preferred features. 
• Easy to compare across demographics.
	• Limited depth. 
• Cyclists may overestimate usage. 
• Hard to ensure respondents are genuine regular cyclists.




The following materials relate to lesson 3:
· Checklist with principles of effective questions. 
· Review research questions case studies.
· Bright Wear Clothing Co case study.



Checklist with principles of effective questions
Use this checklist to peer review the questions of other learners. Use the content of the Criteria column to look for specific quality requirements of the questions. Write your feedback in the Comment column.
	Criteria
	Comment

	Clear and simple

	

	Relevant

	

	Unbiased

	

	Specific

	

	Appropriate format

	




Review research questions case studies 
Read the case studies and answer the question.
Retail coffee shop
A small coffee shop noticed a 15% decline in repeat customers over the past three months. To understand why customers are not returning and to identify areas for improvement, the company did qualitative research. They organised short semi‑structured interviews with 12 customers.
Questions Used: 
· What made you choose our coffee shop today? 
· How would you describe your recent customer experience with us? 
· What could we do to encourage you to return more often? Are there any competitors you prefer? 
· Why?
Learner analysis task: 
Was qualitative interviewing the right method for discovering reasons behind declining loyalty? 
Did the questions meet the principles of good questions?
Fitness app 
A tech startup launched a new “Daily Challenges” feature, but only 8% of users engage with it weekly. To measure how many users understand, notice, and value the feature, the company organised in‑depth interviews with only 10 users.
Questions Used: 
· How satisfied are you with the colour scheme of the app?
· What other fitness apps do you like the most?
· Do you consider yourself a competitive person?”
Learner analysis task: 
Did the company choose the right method to measure awareness and usage? 
Did the questions meet the principles of good questions?
Restaurant chain 
A mid‑sized restaurant chain received increasing online complaints about slow service times. To measure how long customers wait and identify the main causes of delays, the company used mixed methods: observation in five restaurants (timing each step) and a short customer questionnaire at tables.
Questions Used (Customer questionnaire): 
· How long did you wait for your order? (Minutes — open numeric). 
· How satisfied were you with the speed of service? (1–5 scale). 
· Which part of the service felt slow to you? (Food arrival / Payment / Seating). 
· Any comments on how we could improve? (Open question).
Learner analysis task: 
Why might a mixed method approach be appropriate here? 
Did the questions meet the principles of good questions?


Bright Wear Clothing Co case study
Bright Wear Clothing Co is a mid-sized fashion retailer that sells affordable casual clothing both online and in 40 physical stores across the UK. Over the last six months, online returns increased from 12% to 22%. This rise is costly for the company — shipping, processing, and repackaging returns are reducing profits.
You need to help the company understand why customers are returning products at a higher rate than previously. and identify which improvements could reduce returns.
Activity
Set a SMART research objective.


Choose the research method(s).  Give reasons for your choice.





Create a list of questions that can be used.


The following materials relate to lesson 4:
· Sourcing information task sheet.
· Advanced operators.
· Referencing online sources handout.
· AI searches and referencing.
· Fake news articles.
· Fake news follow-up.



Sourcing information
	Question
	Answer
	Source

	What is the definition of sustainability?
	
	

	What is the basic rate of income tax in England?
	
	

	How many protected characteristics are there in the Equality Act 2010?
	
	

	What is the percentage of females in the population in England?
	
	

	How many seats were won by the Labour Party in the last general election?
	
	

	What does the acronym RAM stand for in the context of computing?
	
	

	What is the current rate of statutory sick pay in England?
	
	

	Who owns Cadbury’s?
	
	





Advanced operators for use in traditional searches 
	Operator
	Function
	Example

	“ “
	Search for an exact phrase
	“customer satisfaction survey”

	AND
	Results must include both terms
	marketing AND sustainability

	OR
	Either term is acceptable
	teenagers OR young people

	-
	Exclude a term
	apple -fruit

	site:
	Search only one website
	site: gov.uk business statistics

	filetype:
	Finds PDFs, DOCs, PPTs
	business plan filetype:pdf

	intitle:
	The title must include the word
	intitle: “entrepreneurship”





Referencing online sources handout

Referencing websites
Format:
Author(s) (Year) Title of webpage. Name of Website. Available at: URL (Accessed: Day Month Year).
Example:
Smith, J. (2023) How to improve small business marketing. Business Hub. Available at: https://www.businesshub.com/marketing-tips (Accessed: 4 February 2026).
In-text citation: (Smith, 2023)
Referencing online articles
Format: 
Author(s) (Year) Title of article. Title of Website/Online Magazine, Day Month. Available at: URL (Accessed: Day Month Year).
Example:
Harris, L. (2024) The rise of sustainable branding. Marketing Today, 12 June. Available at: https://www.marketingtoday.com/sustainable-branding  (Accessed: 4 February 2026).
In‑text citation: (Harris, 2024)
Referencing online news articles
Format:
Author(s) (Year) Title of article. Title of Newspaper, Day Month. Available at: URL (Accessed: Day Month Year).
Example:
Jones, M. (2025) UK inflation continues to fall. BBC News, 3 November. Available at: https://www.bbc.co.uk/news/business-12345678  (Accessed: 4 February 2026).
In‑text citation: (Jones, 2025)
Referencing online PDF documents
Format:
Author/Organisation (Year) Title of document. Available at: URL (Accessed: Day Month Year).
Example:
World Bank (2024) Global economic outlook 2024.Available at: https://www.worldbank.org/georeport2024.pdf  (Accessed: 4 February 2026).
In‑text citation: (World Bank, 2024)

AI searches and referencing task
	Statement
	Findings
	Source(s)

	“Customer expectations for delivery speed have increased significantly in the past five years.”
	
	

	“Social media advertising now accounts for a major share of UK marketing budgets.”
	
	

	“Employee retention is strongly influenced by access to training and development opportunities.”
	
	

	“Sustainability practices have become a key factor in consumer purchasing decisions.”
	
	

	“Consumer spending on digital subscription services has grown steadily over the last decade.”
	
	




Fake news articles
Example A: New study claims eating chocolate for breakfast increases IQ by 25 points
A widely shared online article claims that a “major scientific breakthrough” proves eating chocolate for breakfast can increase a person’s IQ by 25 points in just three weeks. According to the article, researchers at the “European Institute of Nutritional Genius” conducted a study with over 10,000 participants, all of whom allegedly showed “significant improvements in intelligence, problem‑solving, and memory” after replacing their usual breakfast with dark chocolate.
The story includes several convincing‑sounding details: fake quotes from “Professor Lina Verberg,” charts showing dramatic increases in cognitive performance, and a claim that the study is “soon to be published in the prestigious Journal of Human Intelligence.” Social‑media comments and influencers enthusiastically repeat the story, with some users creating videos showing themselves starting a “chocolate breakfast challenge.”
Example B: UK supermarkets to introduce ‘oxygen fee’ on fresh produce
A viral social‑media post claims that major UK supermarkets—specifically “FreshMart,” “BritGrocer,” and “UrbanFoods”—are introducing an ‘oxygen fee’ on fresh fruit and vegetables. According to the article, the charge will supposedly cover the “cost of the oxygen absorbed by fresh produce during storage and transport.” The story claims customers will be charged an extra 12p per item to “offset oxygen depletion in warehouses.”
The post cites a spokesperson from the fictional “British Retail Atmospherics Association,” who states that new environmental regulations require all retailers to “monitor and financially account for oxygen usage within their supply chains.” The article also includes fabricated scientific diagrams illustrating how apples and carrots “consume oxygen at a rate that significantly impacts the Earth’s atmosphere.”
The article features dramatic language, suggesting that the government plans to expand the fee to bread, cereal, and even bottled water. Several social‑media influencers share the story with captions like “The world has gone mad!” and “What are we paying for next, air?”
Example C: Scientists discover a new colour the human eye can suddenly see
A trending online video claims that scientists at the fictional “International Vision Research Institute” have discovered a new colour called “ultraclara,” which humans can now allegedly see due to “evolutionary changes in modern screen technology.” The video shows a blurred, glowing square claiming to display the new colour and encourages viewers to “stare for 10 seconds” to “activate dormant receptors.”
The accompanying article explains that “advancements in LED wavelengths” have unlocked a previously inaccessible band of the light spectrum. It claims that younger people can see ultraclara more easily due to “increased digital exposure,” while older people may require “eye training apps.” The post also claims the discovery will revolutionise fashion, gaming, and safety signage, with companies already preparing “ultraclara‑enabled products.”
The story quickly sparks conversation online, with commenters claiming they can see the colour after watching the video. Some users share altered images suggesting ultraclara looks like “a brighter version of blue mixed with neon silver.”
Example D: New ocean species turns plastic waste into gold, scientists claim
An online article claims that marine biologists from the imaginary “Pacific Environmental Discovery Unit” have discovered a new microorganism, nicknamed “Aurum Algae,” that can allegedly convert ocean plastic into microscopic gold particles. The article claims this discovery will “solve the plastic crisis overnight” and could “turn pollution into global wealth.”
According to the fake report, researchers found the organism near a “deep‑sea volcanic vent” where unusual microbial processes supposedly “transform hydrocarbons into heavy metals.” A graphic in the article shows colourful diagrams of bacteria dripping gold flakes—clearly AI‑generated and inconsistent with real scientific imagery.
The article states that multiple governments are negotiating rights to harvest the algae, and that “private investors are already preparing extraction submarines.” It also claims jewellery companies are preparing to launch “ocean‑grown gold collections” by next year.


Fake News follow-up
Example A:
“New study claims eating chocolate for breakfast increases IQ by 25 points”
Red flags may include:
· The “European Institute of Nutritional Genius” does not exist.
· No reputable scientific journal reports the study.
· No real scientist named “Professor Lina Verberg” is linked to nutrition or psychology research.
· The claim that an IQ could rise by 25 points in weeks is biologically implausible.
· The website hosting the article contains numerous adverts for chocolate brands.
Potential research pathways:
· Whether the institute, professor, and journal are real.
· Whether any credible scientific sources report such findings.
· Whether health organisations support the claims.
Example B:
“UK supermarkets to introduce ‘oxygen fee’ on fresh produce”
Red flags may include:
· No supermarket chain has ever mentioned an “oxygen fee.”
· The “British Retail Atmospherics Association” does not exist.
· The science behind the claim is nonsensical—fresh produce absorbing oxygen does not meaningfully affect atmospheric levels.
· No official government or environmental body recognises such a regulation.
· The images appear crude or AI‑generated, with unrealistic labels and incorrect terminology.
Potential research pathways:
· Whether such a fee has been announced.
· Whether the association is real.
· How supermarket pricing actually works.
· Whether any environmental policy body mentions oxygen-related charges.
Example C:
“Scientists discover a new colour the human eye can suddenly see”
Red flags may include:
· No scientific organisation has discovered a new visible colour.
· Human vision is determined by biology, not screen exposure.
· The “International Vision Research Institute” does not exist.
· The glowing square in the video uses regular RGB values—nothing outside the visible spectrum.
· Claims of “activating receptors” are physiologically impossible.
Potential research pathways:
· Whether any real scientific institution has announced such a discovery.
· How human colour vision actually works.
· Whether any major news outlet or research body reports this claim.
· Whether tech companies are genuinely developing “new colour” products.
Example D:
“New ocean species turns plastic waste into gold, scientists claim”
Red flags may include:
· No known biological organism converts plastic into gold—this violates established chemistry.
· The “Pacific Environmental Discovery Unit” and its lead scientist “Dr Marina O’Rourke” are fictional.
· No marine research centre has reported such a discovery.
· The diagrams contain obvious visual inconsistencies.
· The article cites no scientific journal, only anonymous “insiders.”
Potential research pathways:
· Whether any credible scientific body has announced such findings.
· Whether plastic‑eating organisms exist (some do—but they don’t produce gold).
· How heavy metals form in nature.
· Whether environmental organisations have commented on the story.



The following materials relate to lesson 5:
· Starter quiz.
· List of questions for the online forms.
· How to make a Google form (complete beginners' tutorial) video transcript.
· How to use Microsoft Forms video transcript.
Learners will also need access to the Checklist with principles of effective questions from Lesson 3.


Starter quiz
Q1. What is the main purpose of research in a project?
A. To confirm personal opinions.
B. To support decisions with valid data.
C. To reduce time spent planning.
D. To impress stakeholders.
Correct answer: B
Q2. Which of the following is an example of biased data?
A. Data collected from a wide range of people.
B. Data collected over a long period.
C. Data that supports only one viewpoint.
D. Data analysed using statistics.
Correct answer: C
Q3. Which of the following is NOT a research planning requirement?
A. Aim.
B. Target audience.
C. Personal interests of the researcher.
D. Types of data.
Correct answer: C
Q4. What can poor research planning lead to?
A. Better decisions.
B. Increased accuracy.
C. Faster project success.
D. Waste of money and time.
Correct answer: D
Q5. What does “validity” in research mean?
A. Results are consistent.
B. The same results are repeated.
C. The research measures what it is supposed to measure.
D. The research is popular.
Correct answer: C
Q6. Which research approach focuses on numbers and measurements?
A. Qualitative.
B. Observational.
C. Exploratory.
D. Quantitative.
Correct answer: D
Q7. Which of the following is a SMART objective characteristic?
A. Subjective.
B. General.
C. Measurable.
D. Optional.
Correct answer: C
Q8. Which question type allows respondents to answer in their own words?
A. Closed.
B. Scaled.
C. Yes/No.
D. Open.
Correct answer: D
Q9. Why are leading questions a problem in research?
A. They save time.
B. They increase the response rate.
C. They introduce bias into the results.
D. They are easy to analyse.
Correct answer: C
Q10. Which information must be included when referring to an online source?
A. Author only.
B. Website logo.
C. Personal opinion.
D. Author, year, title, URL, and access date.
Correct answer: D



List of questions for the online forms
1. How long was your industry placement?
(Multiple choice: Less than 1 month / 1–3 months / 3–6 months / More than 6 months)
2. What type of organisation did you complete your placement in?
(Multiple choice: Small business / Medium-sized company / Large corporation / Public sector / Other)
3. What were your main responsibilities during the placement?
(Short answer or paragraph)
4. Did you receive any formal training or induction at the start of your placement?
(Yes / No)
6. Which skills did you develop the most during your placement?
(Checkboxes: Communication / Teamwork / Problem-solving / Leadership / Time management / Technical skills / Other)
7. How would you rate the support provided by your employer during the placement?
(Scale: 1 = Very poor, 5 = Excellent)
8. What challenges did you face during your placement?
(Paragraph)
9. Would you recommend your placement organisation to future T-Level learners? Why or why not?
(Paragraph)


How to make a Google Form (complete beginners’ tutorial) video transcript
Do you need to make a Google Form? Well then, you are in the right place, because in this video, I'm going to show you how to create, send, and review your responses right here within Google Forms. 
To get started, you'll want to log in to your Google Drive account, and at the very top, you'll click this new button and then come down here and select Google Forms. But there's actually an easier way to create a new form. Simply open up any new browser tab and click in the word form or forms; it doesn't matter which, new, and then select Enter, and immediately you'll be brought to your new form. 
Now, the very first thing that we want to do is come up here and give our form a new name. So instead of Untitled, I'm going to say Survey Example in this case. Now you'll notice in the top left-hand corner; it is still titled Untitled Form, but if I click on this, it will immediately take whatever I've written here and give it the name for that file, but they don't have to be the same thing. So, for example, maybe I'm going to call this Survey Example No. 1, just so it's easier for me to find or keep organised within my Google Drive account, but that's not what respondents will see. They're only going to see the name of the form here. 
Down below, we have the option to add a form description. So maybe I'm going to say, please take two minutes to fill out this form. It's not required, but if you'd like to give a little bit of instruction, or a bit of a description of what this form is all about, you can include it here. 
Now we can get started by creating our questions. Now this first untitled question may look like a multiple-choice answer, but we can change it to anything we want. So, for example, maybe I want them to include their full name. So, I'm going to enter that as the question here, and Google Forms will do its best to try and identify what type of answer I'm looking for. In this case, they are correct that I am wanting a short answer, just an open text field where people can include their name. 
But of course, if it's incorrect, I can choose this dropdown menu and choose from a wide variety of answer options. In most cases, it's these first five options that are the most popular or most common, but you can always come back and change that later. 
When I'm ready to add a new question, all I need to do is come over to the right and select this plus button. So, for my second question, maybe I want the respondent to add their email address. Once again, Google Forms is automatically going to try and identify, and they've changed it to a short answer, which is perfect for this email address. 
One thing to note is that if we come down to the bottom of each question, we have the option to make it a required answer. In this case, I want to make sure that I collect their email address, so I'm going to select this Required toggle button here, and if I've forgotten to do so, I can come back up to the full name and I'm going to make that required as well, meaning that they will not be able to submit this form unless they fill in these required fields. 
I'm ready for a third question, so I'm going to select this plus button here, but because I was last editing the full name, it's included that question down below. On the left-hand side, you can see this little blue highlight here, meaning that this is the active question. I've got a cursor here; this is what I'm actively engaged with at the moment. So, if I was to hit the plus button again, that new question would be down below. But you'll notice as you hover over each question. There's a little six dot area here. So, if I click and drag, I'm going to bring that down, because I want that to be the third question so I can quickly and easily rearrange my questions. 
Now for this third question, I don't want a short answer. I'm going to ask them what is your favourite colour in this case? So again, it's going to try and identify what I'm looking for, but I don't want a short answer. In this case, I do want a multiple-choice option. So now I can start adding my options below. I'm going to start with the colour red. I can either at this stage hit enter on my keyboard or come down here and select add option. I am going to type in the word blue. This time I'm going to hit enter on my keyboard, which is going to give me a third option, and I'm going to say yellow in this case. Now, you will always see this add option or add another as the last choice when editing a multiple-choice question. At this stage, the viewer would only see these three options down below, but if I want to allow them to type in their own answer, I can select add other. In this case, they will see a fourth option where they can type in pink, purple, or any other answer that they wish. But if I want to go back and just limit them to just the three above, I can come over here to the right and select the remove icon. And I can do that for any of my questions here. 
And maybe if I want to put blue in front of red, I can come over to the left, click and drag, and I can reorder my options here as well. In this case, I'm going to leave the required to the left-hand side, because maybe I only really care about collecting their name and email address, and not necessarily what their answer is to this particular question. 
Now at any time, you can preview what your form will look like by coming up here and selecting this eye icon. By selecting this, it will open up a new tab within your browser, and then you will see exactly what respondents will see. Here you can see that we have this red asterisk beside the full name and email address signifying that these are required questions. But my last question down below, what is your favourite color, is not required. And you can test this out by putting in your cursor, by adding a name, for example, just to see what it will look and feel like for your respondents. But one important note, if you do select submit, your form will record that as an actual answer. So, if you're only looking at this screen to preview, be sure not to hit submit, or to remember and go back and delete those responses. 
Now, just before we send out our Google Form, let's change some of the colours and add a header, so it doesn't look like every other form. To the left of the preview icon, we have our customized theme option. And here we can change the font and the font size for the header question and text areas of our form. We can also come over here and choose a header image. If I select this button, I can either choose from one of the default themes right here within Google Forms, or I can choose to upload my own image from my computer. Since this form is about colours, I think I'm going to select this sort of jelly bean colourful icon or colourful image here, and I'm going to select insert. Now you can see that that image has been added to the top of my form, and it's also changed some of the other colours as well based on that header image. But below the header area, we can come down here and choose different colours that we would like to apply to our particular form. Now, it's going to try and pull some of these colours from that image, but you can also select this plus button and add your own custom colour. 
We can also change the background, and I typically recommend choosing a darker background, so it contrasts with your questions on the form itself. When you're happy here, you can just select the X and then return to our normal editing view. 
With our form looking the way that we want, let's go and send it so we can start collecting responses. This big purple send button is what we want to select, and then a new dialogue will open up. Now you can send your form directly via email and paste it in your email addresses and give it a subject and a message, but perhaps the most popular way of sharing your form is via a link. So, let's choose this second option here, where we have this link to share. I recommend selecting the Shorten URL, so we have a shorter link to share. I'm going to select copy, and now I can paste that into any email, or social media, or really anywhere I would like. 
Once people have started to fill out your form, you will see a number beside the Responses tab here at the top of your screen. By selecting Responses, we can now go and review those answers. So, in this example, I've already collected two responses. I can see the names of the two responders, I can see their email addresses, and I can currently see the outcome of this favourite colour question. So far, it's a dead tie between red and blue. Now, these responses will be updated live, so you can come back and review them as often as you like. And if you want to turn off your form and stop accepting responses, all you need to do is select this toggle in the top right-hand corner of the screen. But if you want to be updated when you receive new responses, on the Responses tab, click on the more button and then choose, Get email notifications for new responses. Now with this check mark besides, I will receive an email notification each time someone submits this form. 
Now with this email setting turned on in Google Forms, you may see an increase in the number of messages on top of all of the other messages you manage within your inbox. And that's exactly why SaneBox may be a better solution for you. SaneBox provides you with a number of smart folders which learns from your behaviour which messages are important, and which can be saved for later, and which you may never want to see ever again. In fact, I particularly like this SaneBox whole option. When I get a message from someone that I never want to hear from again, and I don't want to have to go searching for the unsubscribe link or button, I can simply drag it over here into one of my SaneBox folders, and it will do the rest for me. And best of all, you can use SaneBox with any email address, including Gmail, Outlook, and Apple Mail. Just go to sanebox.com simply to start your free trial and you'll get a $25 credit if you choose to continue with the service. Remember, being productive does not need to be difficult. In fact, it's very simple.



How to use Microsoft Forms video transcript 
In this video I’m going to show you everything you need to know about using Microsoft forms to create a survey so let's get started.
Microsoft forms is a browser-based Microsoft application that lets you create surveys quizzes and polls to use Microsoft forms. You will need a Microsoft account which many of you already have but don't worry if you don't have one you can create one for free and I’ll leave a link in the description so you can get started. Once signed into your Microsoft account head on over to the forms page and again, I’ll leave a link in the description for this on their home page.
You will see the option to create a new form or new quiz.  There is also an option to select a ready-made template for you to use.  However, for this tutorial I’m going to show you how to create a survey from scratch so let's create a new form.
The survey design process is rather simple.  At the top you'll see two tabs: questions and responses.  We'll focus on the questions tab first.  Start off by giving the survey a title.  Let's call this example customer feedback. As well as giving the survey a title you also have the option to insert an image if you like such as a banner.  Images can be added from a Bing search, one drive upload or uploaded from your computer.
Under the title you can also add a description for your survey. This is great to add further information or instructions.  
Okay so that's the title and description sorted let's start by adding questions to the survey.  To add a new question, select the new button.  In Microsoft forms there are seven different question types that you can add, and these are multiple choice, free text, rating, date, ranking, Likert scale and a net promoter score. I’ll go over each one and let's start with a text question. The question can be typed in the first box.  You can also add an image by selecting the insert media button.  Answers for text questions are sharp fields by default.  However, if you select the long answer button then responders will be able to type up to 4 000 characters including spaces.  Another thing you can do for text questions is restrict the type of answers you want to receive.  To do this select the more settings button and then select restrictions.  You can then use the drop-down menu to specify the restriction.  For example, you could ask for a responder's telephone number and set the restriction to number meaning only numbers will be accepted.
Moving on let's take a look at the multiple-choice questions. As the name suggests this type of question allows for responders to select an answer you have listed.  Just fill in your question and the answers you want the responders to pick from.  If you'd like to have more than two answers, select the add option button.  You can have up to 60 options.  Another thing you can do is to have another option by selecting this here.  Doing so will mean responders can type in their own answer by default.  Responders will be able to select only one answer in multiple choice questions.  If you'd like them to select more than one answer you can select the multiple answers option.  It's also worth noting that the answers will be displayed in the order you have them here.  You can reorder them by clicking and dragging on an answer.  Alternatively, you can have the options randomly shuffled for each responder to avoid bias.  To do this select the more options button and then select shuffle options.  Finally, if you'd prefer to have the answers listed as a drop-down menu rather than a full list you can do this by going to more options and then selecting the option note.  If this is selected, then the responder can only select one answer.
Let's now move on to a rating question.  You can use the levels option to specify how many levels the responders can pick from.  This ranges from two to ten.  You can also use the symbol drop down menu to change the rating symbol from a star to a number if you prefer.  To help give responders more context as to what the lowest and highest level means you can add labels by going to more options and then selecting label.  For example, you could say very poor for the lowest level and very good for the highest level.
The next type of question is a date question.  This type of question as the name suggests can only accept an answer that is in a date format. So, days months and years.  That's it.  Nothing more to it.
Moving on let's look at a ranking question type.  For a ranking question you can import up to 10 options for the responders to rank.  You can delete options and add more during the survey.  The responders can then click and drag on the options to specify their rank.  For example, having those options at the top of the list means they rank them higher than the options at the bottom of the list.
Let's now look at a Likert question. Likert questions are used to understand the responder's attitudes and opinions about certain statements.  As with all the question types you can enter your question at the top but this time the options and answers below are listed in a table format.  You can have up to seven options and 20 statements in a question.  New statements can be added with the add statement button and additional options can be added with the plus button here.
Lastly let's look at the net promoter score question.  These question types are similar to rating question types, but they are designed to automatically calculate the net promoter score in the responses area, and I’ll go over this later on in the tutorial.  The scale on the net promoter score cannot be changed, and so responders can select an answer on a scale from 0 to 10. You can however change the labels at either end of the scale.
So that's an overview of the different question types in Microsoft forms. Let me now show you a few of the things that you can do for all the questions in your survey.
For each question you can easily adjust their order by selecting a question and using the up and down arrows to move the question earlier or later in the survey.  Alternatively, you can click and drag on the question to reorder them.  If you want to remove a question you can simply select the delete question button.  Also, if you want to duplicate a question you can select the copy question button.
For all questions if you'd like to force the responders to answer the question before they can submit the survey then select the required option.  This will then mark the question with a red asterisk to note that this is a required question.  All questions can also be given a subtitle.  To do this select the more settings button and then select subtitle.  This is useful to provide more information about a question.  
Another useful thing you can do is group related questions into sections.  To add a new section, go to insert new and then select section.  Then give the new section a name and subtitle.  If you want each section will appear on a separate page when the responder comes to filling out the survey.  To move questions into the new section you can simply use the up and down arrows or click and drag the questions into the new section.
A final thing I want to show you before I explore how we can preview the survey is the branching feature. For each question in the survey you have the option to do what is known as branching.  This is found in the more settings menu and then select add.  Branching is when you can send a responder to a different area in the survey depending on their answer to a certain question.  For example, you could have a choice question that asks people if they own a pet.  You can then apply branching to the different answers so that if a responder selects yes, you can send them to another question to ask them what type of pet they have for example.
Okay so that's an overview of creating the survey.  How about adjusting the forms settings at the top.  You can select the theme button to adjust the appearance of the form.  There are a range of templates to choose from, or you can select the plus button to add your own background image and theme colour.
To preview what your form looks like select the preview button this will show you what the responders see when they view your form.  You can preview the form in both a desktop and mobile view.
Okay with the form all ready to go you'll want to go to the settings menu to ensure responders can respond to your survey.  You need to ensure the accept responses option is ticked.  You can also specify a start and end date if you wish to put a time limit on it.  If your form contains no sections then you have the option to shuffle the questions, so each responder sees them in a random order.  If your form does contain sections, then you also have the option to show a progress bar to notify responders how long they have left to finish the form.  Finally, you have the option to get notified for each new response to your form and you can customize the thank you message displayed when the responder completes the form.
With the form settings finalized you're now ready to share the form.  To do this hit the send button.  The link here can be used to share your form with responders.  This is the long link.  However, selecting the shortened URL option will trim this link down so it's easier to share.  Other ways you can share your form include via email a QR code as well as a direct embed code.  You can also choose to share the survey quickly via Facebook and twitter.  
So, once you've shared your survey you will hopefully get some responses.  So let me now go over how Microsoft forms reports the results of the survey.  To view the responses, go to the responses tab.  There will be a summary at the top showing the number of responses, average time to complete the survey in minutes and seconds as well as a status to show if the survey is still accepting responses or not.  By selecting the open in excel button you can open the results as an excel spreadsheet.  The view results button will show you the results for each responder separately then as you scroll down you will see the overall results for each question.
Let's briefly go over each one.  So, the first question was a free text question.  So, all answers are listed separately.  Another thing to note is that for each question you can also click on the more details button to see the responses given by each responder.  For question 2 this was a multiple-choice style.  The results are shown as a pie chart, and you can mouse scroll over each segment to see the proportion of each answer.  Question three was a rating question the main thing to note is that the average rating score will be shown.  For question four this was a date format question similar to the free text question.  Each response is listed separately.  Question 5 was a ranking style question.  For these results Microsoft forms will tell you the ranking based on a scoring system.  The graph to the right displays the proportion of responders for each rank.  For example, Forrest Gump was ranked as the first choice by 80 of responders on the second choice by 20 of the responders.  Question 6 was the Likert scale question.  For this graph the different coloured bars represent the different responses.  The size of the bars indicates the proportion of responses.  In this case the more bars that are on the right side indicates the responders were either satisfied or very satisfied whereas those on the left side indicate poor scores.  Finally question 7 was a net promoter score question.  Responders who scored a 9 or 10 are called promoters and those that responded with a score of 0 to 6 are labelled detractors.  Responses of 7 and 8 are labelled passives and the total number of promoters passives or detractors are reported here on the left.  The net promoter score to the right is calculated by subtracting the percentage of customers who are detractors from the percentage of customers who are promoters.  Passives count towards the total number of responders therefore decreasing the percentage of detractors and promoters and pushing the net score towards zero.
A final thing to note before I wrap up this tutorial is that you can delete all responses received by going to the more options menu and additionally you can also get a link to share this summary page with others for ease of sharing the results.
And that brings me to the end of this tutorial.  You now know everything there is to know about creating surveys with Microsoft forms.  If you found this video useful, please leave a like.  It really does help support the channel.  If you've got a question pop it down in the comments below.  Also consider subscribing for more weekly tutorials.


The following materials relate to lesson 6:
· PESTLE cue cards.
· Analysis of the Beverage company brief handout.
· Hospitality company brief. 
· Logistics Company brief.
Learners will also require the Research outcomes table spreadsheet with the Beverage company brief results worksheet.



PESTLE cue cards

	P
	E
	S
	T
	E
	L



	
Tax policies
	
Foreign Relations
	
Government stability


	
Interest rates
	
Inflation rates
	
Gross domestic product (GDP)

	
Demographic shifts
	
Lifestyle changes
	
Education levels


	
AI
	
Research and development
	
Automation and robotics

	
Climate change
	
Resource scarcity
	
Biodiversity loss


	
Policies compliance
	
Immigration regulations
	
Brexit impact







Analysis of the Beverages company brief handout
The company is a medium-sized organisation operating in a competitive market of beverages, offering products designed to meet customer needs while maintaining strong operational performance. Like many modern businesses, it focuses on efficiency, customer satisfaction, and sustainable growth. Recently, they had to increase prices due to a change of suppliers, and as a result, sales decreased significantly. 


Hospitality company brief
The company is a medium-sized organisation operating in the hospitality industry, managing a chain of casual dining restaurants. Its services are designed to meet customer needs for quality food, friendly service, and a comfortable dining experience while maintaining strong operational performance. Like many modern hospitality businesses, it focuses on efficiency, customer satisfaction, and sustainable growth.
Recently, the company has experienced high staff turnover, particularly among bar and waiting employees. This has led to staff shortages, increased training costs, and a noticeable decline in service quality, resulting in lower customer satisfaction and reduced repeat business.



Logistics company brief
The company is a medium‑sized organisation operating in the logistics and delivery industry, providing same‑day and next‑day parcel services for local businesses. Its operations are built around meeting customer needs for speed, reliability, and accurate delivery while maintaining strong operational performance. Like many modern logistics companies, it focuses on efficiency, customer satisfaction, and sustainable growth.
Recently, the company has been struggling with inefficient driver scheduling, leading to delayed deliveries, increased overtime costs, and growing customer complaints. These issues have begun to affect the company’s reputation and overall service quality.



The following materials relate to lesson 7:
· Bright Path Futures Ltd. brief.
· SWOT analysis revision activity. 
· SWOT analysis revision activity sheet answers.
Learners will also need access to the Research outcomes template spreadsheet from Lesson 6.


Bright Path Futures Ltd. brief
Bright Path Futures Ltd. is a UK-based organisation specialising in career development and skills training for young people aged 16–19. Established in 2018, the company aims to bridge the gap between secondary education and the workplace by offering accessible programs that help young learners gain practical, industry-relevant experience. Bright Path Futures Ltd. delivers short courses, workshops, and digital learning modules designed in collaboration with employers from sectors such as technology, healthcare, business services, and the creative industries.
The company operates through a blended model of online learning and in-person sessions delivered in regional training hubs across the Northwest. Each program focuses on developing essential employability skills—including communication, teamwork, digital literacy, and problem-solving—while also introducing students to specific vocational pathways. Bright Path Futures Ltd. works closely with local authorities, sixth form colleges, and apprenticeship providers to ensure that its training aligns with regional labour market needs.
In addition to structured learning, Bright Path Futures Ltd. offers career mentoring, CV support, and mock interviews delivered by trained advisors. A key part of its mission is promoting inclusion by supporting young people from disadvantaged backgrounds. To achieve this, the company provides subsidised places, travel bursaries, and partnerships with local charities that help widen participation.
Bright Path Futures Ltd. is currently expanding its digital platform to include interactive simulations, employer-led challenges, and AI-powered personalised learning journeys. This investment reflects the company’s ambition to scale nationally and respond to the growing demand for flexible, tech-enhanced education solutions.
Overall, Bright Path Futures Ltd. positions itself as a dynamic, socially responsible organisation focused on preparing 16–19‑year-olds for meaningful employment. 



SWOT analysis revision activity
Read through the list of ideas for the SWOT analysis framework. Think and decide which box they belong to. Be ready to discuss. 
	Strengths
	Weaknesses

	Opportunities
	Threats



Ideas to fill in the SWOT analysis framework
Increased competition and new market entrants.
Strong financial position (good cash flow, stable revenue).
Poor brand awareness in new target markets.
Weak customer service response times.
Expansion into new markets (local or international).
High dependency on a single supplier or client.
New regulations or legal restrictions.
Efficient supply chain and operations.
Government grants, subsidies, or favourable regulations.
Outdated technology or IT systems.
Supply chain disruptions.
Competitive pricing strategy.
Changing customer preferences.
Skilled and experienced workforce.
New technologies that improve efficiency.
Low employee morale or high turnover.
Strong brand reputation and customer loyalty.
Growing demand for the company’s products/services.
Cybersecurity risks.
Limited market presence compared to competitors.
Rising operational costs (materials, energy, wages).
Partnerships or strategic alliances.
High product/service quality.
Wide distribution network.


SWOT analysis revision activity sheet answers
Strengths
Strong brand reputation and customer loyalty.
High product/service quality.
Competitive pricing strategy.
Skilled and experienced workforce.
Strong financial position (good cash flow, stable revenue).
Efficient supply chain and operations.
Wide distribution network.
Weaknesses
Limited market presence compared to competitors.
Outdated technology or IT systems.
High dependency on a single supplier or client.
Low employee morale or high turnover.
Weak customer service response times.
Poor brand awareness in new target markets.
Opportunities
Expansion into new markets (local or international).
Growing demand for the company’s products/services.
New technologies that improve efficiency.
Partnerships or strategic alliances.
Government grants, subsidies, or favourable regulations.
Threats
Increased competition and new market entrants.
Rising operational costs (materials, energy, wages).
Supply chain disruptions.
Changing customer preferences.
New regulations or legal restrictions.
Cybersecurity risks.

The following materials relate to lesson 8:
· Aurora Beauty Ltd. case study.
· CacaoCraft Chocolates case study.
Learners will also need access to the Interview videos spreadsheet.
They will also need access to the Research planning spreadsheet template and Research outcomes template introduced in Lesson 6.


Aurora Beauty Ltd. case study
Aurora Beauty Ltd is a mid-sized UK cosmetics company known for its skincare and makeup products. For over a decade, Aurora Beauty Ltd has built a strong reputation for affordable luxury and reliable quality, mainly distributed through retail chains and beauty salons. Recently, however, the company has faced declining sales and growing competitive pressure from digital-first indie brands.
A key issue is Aurora Beauty Ltd.’s slow response to sustainability trends. While competitors promote refillable packaging and transparent ingredient sourcing, Aurora Beauty Ltd. has been criticised on social media for vague sustainability claims and a lack of eco‑friendly options. This has damaged consumer trust, particularly among younger demographics.
At the same time, Aurora Beauty Ltd.’s marketing strategy has not adapted to the rise of influencers and personalised digital experiences. The company invests heavily in traditional advertising, yet its online engagement remains low. Internal reports show that although Aurora Beauty Ltd. collects customer data through its website, it lacks the analytical capability to turn this data into targeted product recommendations or campaigns.
Additionally, supply chain disruptions have increased production costs and caused delays in product launches, limiting Aurora Beauty Ltd.’s ability to innovate quickly.



CacaoCraft Chocolates case study
CacaoCraft Chocolates is a UK-based premium chocolate brand known for its artisanal bars and small batch production. For years, the company attracted loyal customers through its handcrafted image, exotic flavour combinations, and colourful packaging. However, the business is experiencing a sharp slowdown in sales as new ethically focused competitors enter the market.
A major challenge is CacaoCraft Chocolate’s sourcing strategy. The company purchases cocoa through intermediaries rather than direct trade, making it difficult to verify farmers’ working conditions and environmental standards. As consumer demand for transparent and ethical chocolate grows, CacaoCraft Chocolates has been criticised for offering limited information about its supply chain. Several retailers have begun prioritising brands certified as Fairtrade or carbon neutral, putting additional pressure on CacaoCraft Chocolates to adapt.
Internally, the business faces rising production costs due to global cocoa shortages and price spikes. These financial pressures have led the company to reduce its product range, causing further dissatisfaction among loyal customers who value its variety.
Marketing presents another issue. CacaoCraft Chocolates has a minimal digital presence and relies heavily on boutique store displays, while competitors drive growth through e‑commerce, immersive online storytelling, and influencer partnerships.



The following materials relate to lesson 9:
· SWOT analysis: CacaoCraft Chocolates. 
· PESTLE analysis: CacaoCraft Chocolates.
· Global pressures case study.
· Planning peer review checklist.
Learners will also need access to the Research outcomes table template and Research planning spreadsheet template from Lesson 6.


SWOT analysis: CacaoCraft Chocolates 
Strengths
· Strong artisanal brand identity built on handcrafted production and unique flavour combinations.
· Loyal niche customer base that values craftsmanship and small batch quality.
· Visually distinctive packaging differentiates the brand in boutique retail spaces.
Weaknesses
· Lack of supply chain transparency due to cocoa being purchased through intermediaries.
· Weak digital presence, with limited e‑commerce and minimal online engagement.
· High production costs are amplified by global cocoa price volatility.
· Reduced product range, risking customer dissatisfaction and weakening brand appeal.
Opportunities
· Move toward ethical sourcing, such as direct trade, fair‑trade certification, or sustainability partnerships.
· Expansion into online sales, digital storytelling, and influencer campaigns.
· Product innovation in vegan, low sugar, or ethically focused collections.
· Collaborations with cafés, bakeries, or subscription boxes to increase brand reach.
Threats
· Rising competition from ethical and sustainability-driven chocolate brands.
· Global cocoa shortages lead to further price spikes.
· Changing consumer expectations around environmental and social responsibility.
· Retailer pressure to stock certified or carbon-neutral brands.


PESTLE analysis: CacaoCraft Chocolates 
Political
· Imports of cocoa are affected by international trade policies and tariffs.
· Political instability in cocoa producing countries may disrupt supply.
Economic
· Global cocoa price increases raising production costs.
· Inflation affects consumer willingness to pay for premium products.
· Currency fluctuations impacting import costs.
Social
· Growing demand for ethical, sustainable, and transparent sourcing.
· Increased consumer interest in healthier, low-sugar, or vegan chocolate options.
· Shift toward online shopping and digital brand engagement.
Technological
· Advancements in e‑commerce platforms, digital marketing, and supply chain tracking.
· AI-driven consumer analytics offering opportunities for personalised marketing.
· Production technology enabling efficiency and improved quality control.
Legal
· Compliance with food safety and labelling standards.
· Emerging regulations regarding sustainability claims and traceability.
· Labour rights legislation affecting suppliers and ethical sourcing certifications.
Environmental
· Pressure to reduce carbon footprint and adopt eco‑friendly packaging.
· Deforestation concerns cocoa-growing regions, affecting consumer expectations.
· Climate change impacts cocoa harvests, driving shortages.


Global pressures case study
A well‑established UK logistics and delivery company has enjoyed more than a decade of steady growth. With a fleet of vans operating nationally and contracts with retailers, manufacturers, and healthcare providers, the business has become known for reliability, competitive pricing, and fast turnaround. However, in early 2026, a combination of domestic economic challenges and a rapidly escalating global fuel crisis has begun to undermine its strong position.
The broader UK economy is showing signs of slow momentum. Despite some government optimism about falling inflation and reduced national borrowing, growth forecasts for 2026 have been downgraded, with GDP expected to rise more slowly than previously predicted. Unemployment is also set to peak this year, reflecting wider economic strain and reduced confidence among consumers and businesses.
These pressures mean many clients are reducing shipment volumes, delaying contracts, or renegotiating service terms to cut costs. 
Compounding these domestic issues is the global fuel crisis of 2026, described as the largest oil supply disruption in history. This crisis stems from escalating conflict in the Middle East. As a result, oil prices have surged sharply, with key reports noting increases of more than 25% in a matter of days as shipments from the region were suspended. 
For the logistics company, the impact is immediate. Fuel costs—previously manageable and accounted for in annual budgets—have now become unpredictable and significantly higher. Diesel, essential for the fleet, has doubled in some markets, and suppliers warn that shortages could occur within weeks if disruptions continue.
This presents an operational dilemma: passing rising costs onto customers risks losing contracts, while absorbing them threatens profit margins. 
The company also faces wider supply chain instability. The crisis has disrupted global fertiliser production, shipping routes, and manufacturing inputs, creating delays further down the transport chain. These disruptions affect the company’s clients, who increasingly pressure the logistics provider for solutions, flexibility, and price stability. Meanwhile, political tension within the UK—marked by public frustration with slow economic growth and government delivery challenges—adds another layer of uncertainty for long‑term business planning. 
Senior management must now consider strategic responses such as fuel‑efficient routing, renegotiating supplier contracts, investing in hybrid vehicles, or restructuring pricing models. They want business students to analyse the situation and recommend sustainable, realistic solutions that address rising costs, customer expectations, and future risk.


Planning peer review checklist
Listen to the presentation.  Complete the checklist to provide feedback on the research plan ideas.
	Focus of peer review
	Comments

	Was an appropriate key issue(s) identified?
Does the research plan focus on the key issue(s)?
	

	Is it clear what data needs to be collected?
Do data requirements refer to qualitative and quantitative?
Is the data requirement identified appropriate to the key issue(s) identified?
	

	Is it clear how the data to be collected will relate to a SWOT and PESTLE analysis?
	

	Have appropriate primary research methods been identified?
Are the primary research methods described?
Is there clear reasoning for the suggestions?
	

	Have appropriate secondary research methods been identified?
Are the secondary research methods described?
Is there clear reasoning for the suggestions?
	

	Is it clear how the data collected will be
· Valid
· Reliable
· With bias?
	




The following materials relate to lesson 10:
· Canteen brief.
· Peer review checklist.
Learners will also need access to the Research outcomes table template and Research planning spreadsheet template from Lesson 6.


Canteen brief
Canteens play an important role in student life at every college. Your college operates a busy canteen that provides hot meals, sandwiches, drinks, and snacks to around 1,500–2,000 students each day. The canteen is run by a small catering team who manage food preparation, service, and front‑of‑house operations. Several issues have emerged over the past year that are affecting its efficiency and reputation. 
One of the most significant challenges is the rising cost of ingredients. Food suppliers have increased their prices on everyday items such as bread, meat, dairy products, fruit, and vegetables. As a result, the canteen has had to raise menu prices. Many of your peers, particularly those on limited budgets, feel the food is becoming too expensive. Some have started bringing their own lunches, while others are choosing lower‑cost alternatives from nearby shops. This has led to a noticeable drop in canteen sales during certain days of the week.
Another ongoing problem concerns long waiting times. During peak lunchtime periods, queues become extremely long, and some students report waiting 15–20 minutes to be served. This leaves little time for them to eat before their next lesson. Staff suggest that the delays are caused by outdated till systems, limited serving space, and not enough staff scheduled during the busiest hours. Students, however, feel the service is simply too slow.
The college is also trying to meet its sustainability goals, but the canteen struggles with food waste and reliance on single‑use packaging. Hot meals that remain unsold at the end of the day are disposed of, largely because demand varies unpredictably. Meanwhile, many items—such as salads, snacks, and drinks—are served in disposable packaging. This conflicts with the college’s aim to significantly reduce waste over the next few years.
Another concern raised by students is the lack of menu diversity. Learners have requested more vegetarian, vegan, halal, allergy‑friendly, and lower‑sugar options. While the catering team understands the need for inclusivity, they argue that expanding the menu requires more preparation time, specialised ingredients, and additional costs.
Your college’s managers are seeking practical solutions. They are considering digital pre‑ordering systems, negotiating new supplier contracts, altering the menu, improving staffing patterns, and switching to more sustainable packaging. They want business students to analyse the situation and recommend realistic, balanced improvements that could help the canteen operate more effectively.


Peer review checklist
	Focus of peer review
	Comments

	Was an appropriate key issue(s) identified?
Does the research plan focus on the key issue(s)?
	

	Is it clear what data needs to be collected?
Do data requirements refer to qualitative and quantitative?
Is the data requirement identified appropriate to the key issue(s) identified?
	

	Is it clear how the data to be collected will relate to a SWOT and PESTLE analysis?
	

	Have appropriate primary research methods been identified?
Are the primary research methods described?
Is there clear reasoning for the suggestions?
	

	Have appropriate secondary research methods been identified?
Are the secondary research methods described?
Is there clear reasoning for the suggestions?
	

	Is it clear how the data collected will be
· Valid.
· Reliable.
· With bias?
	

	Is the data collected correctly labelled as either primary or secondary?
	

	Has at least one primary research tool been produced?
Have appropriate questions been included?
Is the data correctly labelled as qualitative or quantitative?
	

	Has appropriate secondary research been completed?
Have the sources of secondary research been collected accurately?
Is it clear how the information collected can be used to support decision-making?
Is the data correctly labelled as qualitative or quantitative?
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