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INTRODUCTION
Inclusivity
This resource has been developed with inclusion-first principles. It has been designed to demonstrate how lessons can be designed to support learners with Special Educational Needs and Disabilities (SEND). The resource embeds the principles of Universal Design for Learning (UDL) and so supports inclusivity while at the same time addressing the diverse needs of neurodiverse learners and those with physical and / or sensory impairments. The focus is on high-quality, accessible materials to help learners to create an inclusive pitch.  
Barriers to learning are explicitly addressed through the incorporation of UDL principles with differentiated activities, flexible resources, and scaffolding techniques. By integrating UDL principles throughout the learning journey, the lessons provide an accessible, engaging, and inclusive experience for all learners, regardless of their starting point or individual needs.
This inclusive approach ensures all learners have an equitable opportunity to engage with the content and develop their skills, fostering confidence and independence.
Framework for learning
The resource includes a Framework for learning (Ffl). This covers 20 hours of learning. There is a diagram to show how the content of those hours has been sequenced and scaffolded. There is also a narrative that explains the sequencing and scaffolding in more detail.
Lesson plans
There is a two-hour lesson plan for each stage in the sequencing and scaffolding of learning in the Ffl. Lesson plans include details of the resources that are required to support delivery, including those developed specifically for this TRIP.
Support materials
The support materials identified in the lesson plans are also available towards the end of this document.
Note:
There is a separate slide deck for use with the lessons. 


SECTION 1: FRAMEWORK FOR LEARNING
The Framework for learning (Ffl) provides a methodological approach for learners to evaluate the impact of different risks within a business. It focuses on the development of intrinsic learning, critical thinking skills and applicable techniques needed to fully grasp the concept of risk. Learners will develop an understanding of the concept of risk as well as the causes and impacts of risks. The Ffl supports learners to master higher-order thinking skills like analytical interpretation of risks, problem-solving, and professional communication during decision-making processes centred on the management of risk in businesses. This links directly to Core Element 5.4-The management of risk in a business.
This Ffl is created on the assumption that Core Elements 1, 2, 3, 4 and 14 have been covered. Furthermore, the Ffl will guide the teacher to effectively reinforce key content and terminology, particularly from Core Elements 1, 3, 4 and 14. Moreover, there is also an introduction to concepts and terminology used in Core Elements 9, 10, 13, and 14.
Sequencing and Progression
The Ffl is structured around four steps, with each step having a specific set of lessons centred around what the learners need to achieve. This enables each lesson to have a learning question that is designed around high-order thinking skills and practical activities with an emphasis on the use of command words. 
Each step represents a sustainable amount of lesson time, with two to three lessons per step. The final step is the end goal, enabling students to consolidate their learning while incorporating digital and technical skills. 
Each step allows learners to build on knowledge, assimilate and connect with key terminology they have come across while showing applicable learning of key concepts using relevant scenarios. Collectively, the steps show a progressive journey from basic and applied learning, complex analytical practice and interpretation to coherent evaluation of types of risks, impacts of risks and risk management strategies. 
This Ffl can be delivered flexibly across the first year of the T Level in Finance qualification.
Step one: What is risk?
Learners will develop an understanding of the concept of risk. They will explore ethical scenarios that check their understanding of conduct risk. The scenarios will help learners to:
· Apply their knowledge from Core Element 4, critically thinking about the different ethical scenarios and conduct risks.
· Show creativity and professional communication during analytical discussions that connect the different types of risks (conduct, compliance, legal, governance, and financial).
· Use case studies to explore and analyse how the types of risks are connected.
The focus at this step is for learners to critically explore the different types of risks by drawing knowledge from everyday scenarios and their own perspectives. This step is the focus for lessons one, two and three.
Step two: How do I determine the value of the impact of risk?
Learners will, by now, have successfully explored the different types of risk and their relationships. The focus of this step will be on analytical skills to make a rational and informed analysis of the impacts from the different types of risks. Learners will use case studies and role plays to:
· Retrieve information on the relationship between the types of risks.
· Analyse the impact of risks on a business.
· Give a value to the impact of risks. 
The focus at this step is to use active learning of risks to foster long-term learning while analysing the impact of the different risks. The use of case studies for retrieval purposes will be vital in illustrating how the impact of risks should be analysed and given a value. This step covers lessons four and five.
Step three: How do I evaluate risks using risk analysis?
This step brings together understanding, knowledge and application from prior learning. Learners will analyse the value of the different risks to an actual business. Learners will develop analytical interpretation to:
· design and produce a risk matrix to prioritise the different types of risks
· critically assess the value of the impact on a business by exploring how a risk matrix is used for risk management
· illustrate an analysis of the value of risks on a business, demonstrating critical judgement and the use of risk mitigation strategies.
The focus of this step is to establish deeper learning, prompting learners to develop high levels of creativity and critical evaluation. It succinctly creates a journey for applicable processes which allow learners to show analytical and problem-solving skills while developing critical judgement for decisions made. These decisions should be backed by evidence from previous lessons and the use of extended writing. This step covers lessons six, seven and eight.
Step four-Goal: How can I present a report on the different types of risks?
This step explores how well learners can use a risk matrix to develop an evaluative risk analysis. This step explores the practical use of a risk matrix in creating an evaluative report, which gives learners the skills to: 
· produce their own version of a risk matrix
· critically assess the value of the impact of risks based on likelihood, severity and speed
· propose justifiable recommendations and actions to address the impact of risks on the high-priority scale.
The focus of this step is to get learners to actively use their critical judgement and practical skills to create a risk analysis on how the different types of risks are prioritised and addressed based on the value of the impact. This step covers lessons nine and ten.


Framework for learning diagram
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SECTION 2: LESSON PLANS
This section includes 10 lesson plans. The lesson plans follow the Framework for learning. The lesson plans include the following:
· lesson number in the sequence
· lesson title
· total amount of time required to deliver the lesson
· targeted specification content coverage
· resources needed to deliver the lesson (see Note below)
· teacher and learner activities to be undertaken throughout the lesson
· details of how the lesson supports the development of English, maths and/or digital skills (where appropriate)
· details of how the lesson supports students with specific needs, applying the principles of UDL
· next steps for teachers and/or learners, such as homework activities and providing feedback to learners.
Note:
There is an assumption that the learning environment will include the following:
· whiteboard/smartboard or similar
· materials to take notes, e.g. pens, paper, audio recorder, digital device and software
· equipment to present a slide deck and video, e.g. projector, smartboard
· digital devices (e.g. laptop, tablet) for all learners
· internet access
· learner access to word-processing, spreadsheet and presentation software.
The lesson may refer to resources that are freely accessible online. These will be presented with the title as indicated on the relevant website with a hyperlink to the resource. The hyperlink was correct at the time of producing this resource, but the Education and Training Foundation (ETF) has no control over third-party links.
Learners may need access to the following to support their specific needs:
· screen readers
· audio recording applications
· video recording applications
· quiet working areas
· text magnifiers
· alternative formats.
Other requirements will be specified at the start of each lesson plan.


Lesson 1
Lesson title: What is risk?
Lesson time: 2 hours
Targeted content: CK3.2.3, 4.2.1, 5.4.1
Resources needed: 
· Support materials
· Ethical scenarios.
· Compliance scenarios.
· Equipment
· Mini whiteboards.
Learning activities included in this lesson to develop English, maths and digital (EMD) skills: 
English: Learners are developing skills to summarise key points from written text.  Learners are developing skills to use key terms to show reasoning.
SEND support: 
Learners are given some autonomy in choosing their peers to work with and to work in pairs rather than groups. Learners also have the autonomy to select their own scenario for the ‘explain’ tasks. The teacher models expectations of standards so that it is clear to all learners. The teacher also provides scaffolding with a structure for ‘explain’ tasks.


	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Introduce the learning question.  Highlight keyword(s).
	Listen. Note down keyword(s).

	
	Set the task.
	Listen. 

	
	Circulate. Ensure everyone is working on the task.
	Individually write a definition of risk.

	
	Allocate peers. Allow learners to select their own peer to work with if preferred. Circulate. Observe definitions. Note any misconceptions or errors.
	Compare the definition with at least one peer. Amend own definition based on comparison.

	
	Present observations on misconceptions or errors.  Encourage learners to ask clarification questions if unclear.  Give a definitive definition of risk.
	Listen. Note misconceptions.  Ask questions if clarification is required.

	45 minutes
	Present a recap of conduct risk using a slide deck.
	Listen. Note down key points.  Ask questions if clarification is required.

	
	Model the expectation of the task to be set. Present the slide with an ethical scenario and facilitate a class discussion, encouraging different perspectives.  
	Listen. Read the slide.  Contribute to the class discussion.

	[bookmark: _Hlk215137665]
	Set the task. Organise learners into small groups. Allow learners to work in pairs if preferred.  Distribute the Ethical scenarios.  Allocate two scenarios per group.
	Listen. Organise into groups as allocated. Note allocated scenarios from the Ethical scenarios sheet.

	
	Circulate the room. Ensure every group is on task. Check for misconceptions. Listen to discussions. Give prompts, ask probing questions, and redirect as required.
	Read the scenario. Highlight key words. Check that all group members agree with the key words. Listen to different perspectives. Note key points made by group members.  Individually summarise three key points from their notes.

	
	Facilitate feedback. Ask one person in each group to give their key points. Note these on the whiteboard. Ask another group if they have any queries regarding the three points.  
	Listen. Take notes of the three points of feedback for each scenario on the Ethical scenarios sheet. Contribute to the feedback by giving the teacher the three key points and by asking questions about another group’s three points, if asked.

	
	Summarise after feedback on each scenario any misconceptions or omissions.
	Listen. Ask questions if there are still misconceptions.

	20 minutes
	Model how to give an ‘explain’ answer. Refer to the command verb and keywords that should be used. Refer to the model answer on the slide.
	Listen. Take notes. Ask for clarification, if required.

	
	Set the task.
	Listen.  

	
	Circulate the room. Ensure everyone is on task. Observe answers being written. Check for explanatory language being used and understanding evident. Give prompts, ask probing questions, as required.
	Individually write an answer to the question.

	
	Present the previous model answer. Set the task. Allocate peers.
	Pass the answer to the allocated peer.

	
	Share the slide deck with the model answer. Circulate the room. Ensure everyone is on task.  
	Review the answer against the model answer.

	
	Facilitate a class discussion.  Ask learners their key ‘takes’ from the task. Note them on the whiteboard.
	Contribute to class discussion with key ‘takes’ from the task.

	30 minutes
	Present a scenario on the slide deck. Highlight the relationship between conduct and compliance.  
	Listen. Take notes.  Ask for clarification, if required.

	
	Model the expectation of the task to be set. Present the slide with a compliance scenario and facilitate a class discussion, encouraging different perspectives.  
	Listen. Read the slide.  Contribute to the class discussion.

	
	Set the task. Organise learners into small groups. Allow learners to work in pairs if preferred.  Distribute the Compliance scenarios.  Allocate one scenario per group.
	Listen. Organise into groups as allocated. Note allocated scenario from the Compliance scenarios sheet.

	
	Circulate the room. Ensure every group is on task. Check for misconceptions. Listen to discussions. Give prompts, ask probing questions, and redirect as required.
	Read the scenario. Highlight key words. Check that all group members agree with the key words. Listen to different perspectives. Note key points made by group members.  Individually summarise three key points from their notes.

	
	Facilitate feedback. Ask one person in each group to give their key points. Note these on the whiteboard. Ask another group if they have any queries regarding the three points.  
	Listen. Take notes of the three points of feedback for each scenario on the Compliance scenarios sheet. Contribute to the feedback, giving the teacher the three key points if asked and asking questions of another group’s three points, if asked.

	
	Summarise after feedback on each scenario any misconceptions or omissions.
	Listen. Ask questions if there are still misconceptions.

	
	Set the task. Refer to the structure of the expected answer.
	Listen.  

	
	Circulate the room. Ensure everyone is on task. Observe answers being written. Check for explanatory language being used and understanding evident. Give prompts, ask probing questions, as required.
	Individually write an explanation of the conduct risk for the scenario they reviewed as a group.

	
	Present the previous model answer. Set the task. Allocate peers.
	Organise into pairs. Pass the answer to their allocated peer.

	
	Take in completed answers.  Before the next lesson, review the answers submitted. Identify any common misconceptions and/or errors to refer to in the next lesson. Annotate answers for each learner and return before the next lesson. 
	Hand in completed answer.

	10 minutes
	Present a recap on compliance and conduct risk using the slide deck. Highlight key words and overlap.
	Listen. Take notes. Ask for clarification, if required.

	
	Set the task.  
	Read and listen to each statement.

	
	Give the correct answer but note who has any errors from the mini whiteboards shown. Use this to address misconceptions.
	After each statement, write on a mini whiteboard whether it is a compliance, conduct or both types of risk.

	
	Set homework. 
	Answer the question: What does ‘the rule of law’ mean to you?




Lesson 2
Lesson title: Types of risk – legal and governance
Lesson time: 2 hours
Targeted content: CK1.2.6, .3.5, 3.2.2, 5.4.1
Resources needed: 
· Support materials
· [bookmark: _Hlk216674568]Key research topics.
· Research log.
· Foodbank case study.
· Charity shop case study.
· What if? Scenarios.
· Equipment
· Mini whiteboard.
· Sticky notes.
· Web links
· Word cloud application
SEND support: 
Learners can select whether to work in groups or pairs for some activities, giving them a sense of autonomy. The teacher models expectations to learners prior to them commencing a task to support their cognitive processing. The teacher can provide technological support in accessing applications where required. The teacher is available to provide support through prompts and probing questions to support learner understanding. For the research task, the teacher gives timing prompts to support learners with time management.


	Timing
	Teacher activity
	Learner activity 

	10 minutes
	Introduce the learning question.  Highlight keywords.
	Listen. Note down keywords.

	
	Facilitate a discussion related to the homework task: What does ‘the rule of law’ mean to you?  Encourage wide participation and different perspectives.
	Contribute to class discussion, responding when asked by the teacher and contributing with different perspectives where appropriate.

	
	Set the task.  
	Listen.

	
	Present the slide with examples of legal and illegal activities. After each example, ask learners if it is true or false. Ask one or two learners after each to explain their judgement. Give the correct answer and reason.
	Listen to and read examples from the slide deck. When instructed by the teacher, write on a mini whiteboard if you think it is true. If not, leave it blank.  Show the mini whiteboard when instructed. Be prepared to explain why that was the judgement.

	60 minutes
	Set the task. Allocate learners into small groups. Allow learners to work in pairs if required.  Distribute Key research topics and Research log. Allocate a research topic to each group.
	Organise into groups as allocated. Note the research topic allocated from the Key research topics sheet.

	
	Circulate the room. Ensure each group has allocated roles appropriately. Give prompts, ask probing questions, as required.  Remind learners of time allocation after every 5 minutes.
	Allocate research roles.  Research information on the allocated topic. Scribe completes Research log.

	
	Present details of how learners will share their findings using the slide deck.
	Listen. Ask questions if required.

	
	Circulate the room. Ensure everyone is on task. Observe key points on the poster and the content of the narrative. Check for accuracy of content. Give prompts, ask probing questions, as required.
	Produce a poster with three points that are legally relevant.  Select a spokesperson to provide feedback on key points. Select a scribe; the group supports the writing of the agreed narrative. 

	
	Listen to each presentation.  Write on sticky notes any probing and clarification questions for the research topic. Collect sticky notes from each learner after each presentation.
	Each group presents their poster and narrative. Other groups write on sticky notes any probing and clarification questions for the research topic. After each presentation, hand sticky notes to the teacher.

	
	Set the task. Distribute sticky notes to the relevant group.
	Read through sticky notes. Use the content of sticky notes as prompts, review the poster and narrative and make changes if required. 

	
	Ensure all narratives and posters are uploaded, and learners know how to access them later.
	Make available a copy of the narrative and poster to a shared area for all learners to access after the lesson.

	
	Present the relationship between compliance and legal using the slide deck.
	Listen. Take notes. Ask questions for clarification, if required.

	50 minutes
	Set the task. Direct learners to the Word cloud application.
	Listen. Access the Word cloud application.

	
	Support with any technological issues.
	Enter three words that define ‘governance’ into the Word cloud application.

	
	Share the completed word cloud with the class. Use the completed word cloud to highlight key terms. Add additional key terms if not used. Encourage the class to contribute reasons for the importance of the key terms.
	Look at the shared word cloud.  Listen to the teacher highlighting key terms. Note key terms.  Contribute to the discussion by asking questions and/or giving reasons for the use of key terms.

	
	Present information on two separate ways of representing governance: an organisation chart and policies and procedures.
	Listen. Take notes. Ask questions.

	
	Distribute the Food bank case study.  Allow learners time to read the content.
	Read the content of the Food bank case study.

	
	Read aloud the Food bank case study in sections. Ask learners if they want to volunteer to read aloud. After each section, use an interactive approach to highlight key points related to governance, either to show the governance that is in place or where it isn’t.  Record these on the whiteboard.  Engage different learners through targeted prompts and questions. Encourage learners to refer to the key words they recorded earlier to assist them. 
	Listen to the Food bank case study being read out. Volunteer to read a section if confident.  Take notes as each section is discussed. Contribute to the class with their own interpretation of key points related to governance from the case study when asked and respond to questions when asked. Refer to the list of keywords to assist in responding to questions.

	
	Use the slide deck to show learners an organisation chart for the Food bank based on information in the Food bank case study. Use some of the key terms when referring to the content of the organisation chart, such as responsibility, lines of communication, accountability, and authority.
	Take notes. Listen. Ask questions for clarification if needed.

	
	Use the information on key issues identified in the Food bank case study that are recorded on the whiteboard to explore the implications of the organisation chart. Highlight types of policies and procedures that could assist with governance for this organisation, using the slide deck. Encourage learners to comment on the value of the policies and procedures by giving prompts and probing questions to selected learners.  Select learners to summarise key learning points from the activity.
	Contribute to the class with own interpretation of issues and relationship to the organisation chart, and the value of policies and procedures when asked and respond to questions when asked. Refer to the list of keywords to assist in responding to questions.

	
	Set the task. Allocate learners into pairs. Distribute the Charity shop case study. Remind learners what is meant by ‘explain’.
	Listen. Organise into pairs.  Read the Charity shop case study. Ask questions if any term isn’t clear.

	
	Circulate the room. Ensure everyone is on task.  
	Review the content of the Charity shop case study.  Identify any risks associated with the content. Complete the table at the bottom of the case study.

	
	Set the task. Allocate learners a pair for peer review.
	Listen.  

	
	Circulate the room. Ensure everyone is on task. Remind learners which pair to pass to.  Ensure at least one key point of feedback is added. Give prompts, ask probing questions, as required.
	Pass the completed table to the first peer pair as allocated. On receipt, annotate it with one point of feedback to the original pair.  Pass the annotated version to the next pair as allocated. On receipt of the annotated answers, add one further point of feedback. Repeat one more time so that there are three sets of feedback.  

	
	Set the task.
	Listen. Return to the original pair.

	
	Circulate the room. Ensure everyone is on task. Give prompts, ask probing questions, as required, to support learners in creating a valid organisation chart.  
	Reflect on feedback from peers.  Discuss any revisions needed.  Produce a revised organisation chart.   

	10 minutes
	Set the requirements of the task.  Distribute What if? scenarios.
	Listen.

	
	Circulate the room. Ensure everyone is on task. Give prompts, ask probing questions.  Collect the completed tables from learners.
	Individually read the What if? scenarios. Decide which type of risk is being described.  Complete the table with answers.  Hand in the completed table to the teacher.

	
	Set homework.
	Answer the question: What could happen if a manager resigns and leaves on short notice?

	
	Next steps: Before the next lesson, review answers submitted. Identify any common misconceptions and/or errors to refer to in the next lesson.  Annotate answers for each learner and return before the next lesson. 
	




Lesson 3
Lesson title: Analyse the type of risks
Lesson time: 2 hours
Targeted content: CK1.2.6, 1.3.5, 3.2.2, 3.5, 5.4.1
Resources needed: 
· Support materials
· Peer Bank Ltd case study.
· Analysis of Peer Bank Ltd case study.
· Finance risks case study.
· Exam-style question. 
· Equipment
· Highlighter pens.
· Coloured pens.
Learning activities included in this lesson to develop EMD skills: 
English: Learners can read passages of text aloud to the class to develop their oral communication skills. They read case study information to develop their reading and interpretation skills.
SEND support: 
Learners can select whether to work in pairs for some activities. The teacher models expectations to learners prior to them commencing a task to support their cognitive processing. Where the learner is given case studies to read, the teacher gives time for silent reading, allowing learners the time they need for reflection and processing the information and then allows them to ask questions for clarification. Learners are given opportunities to read aloud to the class if they are confident, which supports them in developing oral communication skills. For the research task, the teacher gives timing prompts to support learners with time management.


	Timing
	Teacher activity
	Learner activity 

	30 minutes
	Introduce the learning question.  Highlight keyword.
	Listen. Take notes. Ask questions.

	
	Set the task. Hand out the Peer Bank Ltd case study.
	Listen.

	
	Circulate. Respond to learner queries.  
	Individually read the Peer Bank Ltd case study. Ask for clarification of any terms that are not clear.

	
	Ask learners to volunteer to read aloud short passages from the case study. After each passage, review the content that has been read and ask learners to highlight key points and any key points that have been missed.  
	If confident, volunteer to read aloud short passages from the case study. Listen to the teacher’s comments on what has been read.  Highlight key points on the Peer Bank Ltd case study.

	
	Set the task. Ask learners to select a partner to work with.
	Listen. Move into pairs.

	
	Circulate. Give prompts. Ask probing questions.
	Review the content of the Peer Bank Ltd case study that has been highlighted. Categorise the content into common topics or themes. Identify any patterns or trends. Identify any potential issues or problems and their causes. Complete the table on the Peer Bank Ltd case study.

	
	Hand out the completed Analysis of Peer Bank Ltd case study. Go through key points. Ask learners to self-assess against their own analysis. Ask pairs to contribute by asking probing questions related to key points.
	Listen. Review your own table on the Peer Bank Ltd case study against the Analysis of Peer Bank Ltd case study. Ask questions for clarification.  Respond to questions from the teacher.

	
	Remind learners of different types of risks already covered.  Facilitate a discussion about what the analysis tells the reader about the company and what conclusions can be drawn. Use a range of prompts and probing questions to engage a wide range of learners.
	Listen. Contribute to class discussion. Respond to questions from the teacher if asked. Ask questions for clarification.

	
	Summarise with a reminder of the definition of ‘analysis’ from the introduction and learning question, and key actions taken in this activity.
	Listen. Take notes.

	45 minutes
	Present the definition, key terms and examples of finance risks. After each example, ask one or two learners to explain their perspectives on why they think it is a finance risk.
	Listen. Take notes. Ask questions for clarification if required. When instructed by the teacher, be prepared to explain why it is a finance risk.

	
	Set the task. Hand out Finance risks case study. Ask learners to stay in their pairs.
	Listen. Ask questions for clarification if required.

	
	Circulate. Give prompts. Ask probing questions.
	Review the key words associated with finance risk given earlier in the Finance risks case study. Look through the case study for examples of those key words. Complete an analysis of the Finance risks case study by filling in the table.

	
	Set the task. Allocate pairs for peer review.
	Listen.  Pass completed analysis to allocated peers.

	
	Circulate. Give prompts. Ask probing questions.
	Review the analysis completed by the pair of learners. Where the analysis was correct, highlight with a highlighter pen.  If something was missed, add to the table in a coloured pen. If something is unclear, write a comment.  

	
	Set the task.
	Listen. Return the reviewed analysis to the original pair.

	
	Circulate. Give prompts. Ask probing questions.
	Review the feedback. Note any issues.

	
	Facilitate sharing of feedback.  Ask one pair for an example of the analysis that was correct.  Ask another pair if theirs was also correct and why they included it. Ask a pair for an example of something that was missed. Ask if other pairs missed as well, and why they think it was missed. Ask another pair if there was an issue. Ask if other pairs had a similar issue and why they think it was missed. Engage each pair and encourage a discussion to add to the overall analysis. 
	Listen. Contribute to the sharing of feedback when asked.

	30 minutes
	Demonstrate to learners how to use SmartArt in PowerPoint (or similar in other presentation software), focusing on the Relationship options.
	Individually open the presentation software. Follow the teacher’s demonstration, completing the same process.

	
	Set the task. Ask learners to work in pairs. Allow them to select a different partner to work with.
	Listen. Move into pairs.

	
	Circulate. Give prompts. Ask probing questions. Provide technical support if required.
	Identify one risk in the Finance case study analysed earlier.  Discuss potential interrelationships with other risks. Using presentation software and SmartArt (or similar), show the interrelationships identified for the one risk. Give the slide a title.  Upload to the shared area.

	
	Remind learners of the definition of ‘explain’ given in a previous lesson and what should be included when answering a question using that command verb.
	Listen. Take notes.

	
	Facilitate learners to share their completed presentations using the smartboard. Access each presentation. Ask each pair to briefly explain the relationships shown. Ask probing questions if needed to move them from descriptions to explanations.
	When the produced presentation is shared, explain the relationships shown. Respond to questions from the teacher if asked. Take notes of others’ presentations.

	15 minutes
	Set the task. Distribute the Exam- style question.
	Listen.

	
	Circulate. Give prompts. Ask probing questions.  
	Individually answer the Exam- style question. Hand in your answer to the teacher when complete.

	
	Set homework.
	Homework: Do you think there is another type of risk?

	
	Next steps: Before the next lesson, review answers submitted. Identify any common misconceptions and/or errors and produce a summary that is given to learners. Annotate answers for each learner and return before the next lesson.
	





Lesson 4
Lesson title: How can I analyse the impact of risks?
Lesson time: 2 hours
Targeted content: CK5.4.1, 5.4.3
Resources needed: 
· Support materials
· Marks & Spencer’s credit card activity.
· Risk scenarios for XYZ Inc.
· Equipment
· Mini whiteboard.
· Coloured pens.
· Red and green pieces of paper (each one-quarter of an A4 sheet).
· Weblinks
· Collaborative wall application
Learning activities included in this lesson to develop English, maths and digital (EMD) skills: 
English: Learners are developing skills to summarise key points from written text.  Learners are developing skills to use key terms to show reasoning.
Maths: Learners are developing skills in numeracy and classification using a 5x5 risk matrix. 
SEND support: 
Learners give some feedback using mini whiteboards. This ensures that the teacher has sight of all learners’ contributions and can select from the range of responses seen, whether correct or incorrect, and frame prompts and probing questions accordingly. The collaborative wall application is used for a similar purpose, ensuring inclusion by all learners. These approaches give learners confidence to contribute even if they are unsure of the answer. Learners are given some autonomy in choosing their peers to work with. Learners also have autonomy by selecting their own scenario for the ‘explain’ tasks. The teacher models expectations of standards so that it is clear to all learners. The teacher also provides scaffolding with a structure for ‘explain’ tasks.


	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Introduce the learning question.  Highlight keywords.
	Listen. Note down keywords.

	
	Refer learners to their homework task. Ask each learner to write on a mini whiteboard the risk they had identified.
	On a mini whiteboard, write the risk identified as homework and show it to the teacher.

	
	Select a number of learners to say their risk and what they understood by that risk.
	Answer when asked by the teacher. Listen and take notes.

	
	Introduce the type of risk. Direct learners to the Collaborative wall application. Set the task.
	Listen. Access the Collaborative wall application.

	
	Circulate. Give prompts. Provide technical support if required.
	In the Collaborative wall application, write key terms and phrases associated with ‘reputation’.

	
	Share the results of the Collaborative wall application. Use this to stimulate learner engagement in a discussion.  Highlight key words shown, which are common and which are not.  
	Look at the results. Engage in a discussion of key terms.

	
	Present information on reputational risk using the slide deck.
	Listen. Take notes. Ask questions.

	45 minutes
	Set the task. Ask learners to select a partner to work with.  Hand out the Marks &Spencer’s credit card activity.
	Listen. Move into pairs.

	
	Circulate. Give prompts. Ask probing questions. Provide technical support if required.
	Read the Marks & Spencer’s credit card activity. Research the sentiment analysis of the Marks and Spencer credit card. Note the key issues from the analysis.

	
	Set the task. Ask learners to form small groups with another pair.
	Listen. Move into small groups.

	
	Circulate. Give prompts. Ask probing questions.
	Discuss the key issues that each pair identified from the sentiment analysis. Create a list of issues and prioritise those that are the most significant. Select the two most significant.

	
	Set the task. Direct learners to the Collaborative wall application.  
	Access the Collaborative wall application.  

	
	Circulate. Give prompts. Ask probing questions. Provide technical support if required.
	One person from the group enters the two most significant issues onto the Collaborative wall application.

	
	Share the results of the Collaborative wall application.  Highlight common risks. Ask each group a question about the results, using the command verb ‘explain’ and follow up with probing questions if the response does not explain.
	Listen. Take notes. Answer questions when asked.

	
	Set the task. Learners move to the previous pairs.
	Listen. Move into pairs.

	
	Circulate. Give prompts. Ask probing questions.
	Write a short statement that could be used by Marks and Spencer to counter the issues that have been highlighted.

	
	Set the task. Allocate learners another pair for peer review.
	Listen. Pass the written statement to the allocated peer reviewers.

	
	Circulate. Give prompts. Ask probing questions.
	Review the statement provided.  Highlight any positive points in the statement. Note any parts of the statement that can be improved by writing comments on the statement.

	
	Set the task.  
	Listen.

	
	Circulate. Give prompts. Ask probing questions. Collect the statements with the peer reviewer’s comments.
	Review the feedback. Note the highlighted sections and any feedback. Discuss any changes that may be needed. Hand in to the teacher.

	45 minutes
	Present the impact of risks on the slide deck. Highlight key points on the impact of risks and how to analyse these impacts.   
	Listen. Take notes. Ask for clarification, if required.

	
	Set the task. Allow learners to work in pairs if preferred.  Distribute the Risk Scenarios for XYZ Inc. Ask each pair to select three scenarios. 
	Listen. Organise into pairs if preferred. 

	
	Circulate. Give prompts. Ask probing questions.  
	Individually or in pairs, read each Risk scenarios for XYZ Inc.  Select three scenarios to work on. Identify the direct and indirect risks for each selected scenario and give reasons for the decisions. Answer on the sheet.  

	
	Set the task. Allocate learners a peer reviewer (individual or pair).  Hand out coloured pens. 
	Listen. Swap completed Risk scenarios for XYZ Inc. sheet with allocated peer reviewer when prompted by the teacher.

	
	Circulate. Give prompts. Ask probing questions.  
	Review the answers on the Risk scenarios for XYZ Inc. sheet.  Use coloured pens to add comments. Return the reviewed sheet to the original learner.

	
	Facilitate feedback. Ask different learners to give their answers and feedback for each scenario on the Risk scenarios for XYZ Inc. sheet. Ask learners probing questions focusing on using ‘explain’. 
	Listen. Take notes. Answer questions when asked.

	15 minutes
	Explore with learners the relationship between the types of risks and impacts on a business. On the whiteboard, write key points including keywords.
	Listen. Take notes. Ask for clarification, if required.

	
	Read out one statement from the slide deck. Give learners time to read and decide. Give the instruction to write yes or no on the mini whiteboards. Ask a learner with the correct answer to explain their reasons for selecting the answer. Give the correct answer but note who has any errors from the cards shown.  
	Read and listen to each statement. After each statement, write yes or no on the mini whiteboard. Show the mini whiteboard to the teacher.

	
	Summarise and clarify any misconceptions evident from the mini whiteboard responses.
	Listen. Take notes.

	
	Set homework. 
	Answer the question: Why should UK businesses prioritise legal risks?

	
	Next steps: Before the next lesson, review the written statement on the Marks & Spencer’s credit card. Identify any common misconceptions and/or errors to refer to in the next lesson. Annotate answers for each learner and return before the next lesson. 
	





Lesson 5
Lesson title: Giving a value to an impact of a risk
Lesson time: 2 hours
Targeted content: CK5.4.3
Resources needed: 
· Support materials
· Giving a value to the impact of a risk worksheet.
· Charity shop case study (from Lesson 2).
· Charity shop case study – value of the impact of risks.
Learning activities included in this lesson to develop English, maths and digital (EMD) skills: 
English: Learners are developing skills to analyse key points from written text.  Learners are developing skills to use key terms to show reasoning.
Maths: Learners are developing skills in numeracy by calculating the value of a risk by multiplying values. 
SEND support: 
The teacher includes a recap of previous learning to enable learners to reflect and pose questions for clarification if needed. The learner uses different techniques in the lesson to ensure inclusion and engage all learners in contributing to feedback.  The use of the whiteboard to record feedback supports learners to prepare and organise their own notes that they can refer to later if needed. The teacher uses different approaches to model expectations using completed activities that are shared, the use of the whiteboard and the slide deck, as well as peer and self-assessment activities. This supports learners’ cognitive processing. Learners are given some autonomy in choosing their peers to work with and to work in pairs rather than groups. The teacher models expectations of standards so that it is clear to all learners and provides scaffolding with a structure for analysing tasks.


	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Introduce the learning question.  Highlight keywords.
	Listen. Note down keywords.

	
	Remind learners of different types of risks studied using the slide deck. Set the task. Ask learners to select a partner to work with.  
	Listen. Move into pairs.

	
	Circulate. Give prompts. Set up the whiteboard ready for feedback by writing the types of risks as headings.
	Produce short written descriptions of situations that present risks for each type of risk given.

	
	Ask each pair to give an example of a situation. Paraphrase the situation under the relevant risk heading. Continue to ask all pairs for an example, potentially asking each pair for two or three, until there is a range of examples on the whiteboard.  Address any misconceptions that may arise.
	Contribute with examples when asked by the teacher. Ask questions for clarification if needed. Take notes.

	30 minutes
	Highlight a sample of risks on the whiteboard. Explore with learners which would have a financial impact. Ask as many learners as possible, referring to specific examples on the whiteboard. If the learner mentions one of the finance key terms in their response, note the term on the whiteboard.
	Listen. Contribute by answering teacher questions when asked.  Ask questions for clarification if needed. Take notes.

	
	Provide input on terminology associated with the financial impact of a risk. Highlight how these terms can be quantified and potentially give a value to the impact of a risk.
	Listen. Take notes. Ask questions for clarification if needed.

	
	Set the task. Ask learners to work in small groups of 3-4.  
	Listen. Move into groups.

	
	Circulate. Give prompts. Ask probing questions.
	Create three scenarios that describe a risk to a business.  Each scenario should include a situation that can lead to a financial impact.

	
	Set the task.  
	Listen. Pass the scenarios to another group.

	
	Circulate. Give prompts. Ask probing questions.
	Read each of the scenarios.  Discuss the type of risks and financial impacts.  

	
	Set the task.
	Listen. Pass the scenarios back to the previous group.

	
	Circulate. Give prompts. Ask probing questions.
	Review the risk and financial impact identified from each scenario. Note where the group were correct or incorrect in relation to the expected answer.  Where the peer group was incorrect, consider if the scenario had errors or lacked clarity.

	
	Facilitate learners to present feedback on the activity. Start with a focus on where learners had correct answers. Ask a group that had an answer that was as expected. Ask them to give details. Ask another group to comment on whether they agreed that it was correct.  Explore with each group a number of potentially correct answers. Then explore where there may be incorrect answers and go through the same process with different learners from different groups, discussing scenarios and answers. Address any misconceptions as they arise.
	Contribute information when asked by the teacher. Answer questions when asked by the teacher.  Ask questions for clarification if needed. Listen.  Take notes.

	30 minutes
	Present information on operational efficiency and the concept of the impact of risk on an organisation’s operations. 
	Listen. Take notes.

	
	Set the task. Ask learners to form small groups of 3-4. This can be the same as the previous groups or new groups. Ask each group to select one of the following sectors to focus on for their task: hospitality, construction, manufacturing, or logistics.
	Listen. Move into groups.  Select a sector.

	
	Circulate. Give prompts. Ask probing questions.
	Conduct research on operations within their chosen sector. This can be traditional and AI research. Discuss in groups how different types of risks can impact the operation of an organisation with specific examples related to the sector.

	
	Set the task. Form new groups of 3-4. There must be one member from each of the previous groups so that the new group has a representative who has researched each of the four sectors.
	Listen. Move into new groups.

	
	Circulate. Give prompts.  Ask probing questions.
	Present information to new group members regarding the previous group’s research and risks to operations.  Listen to the information presented by other group members. Ask probing questions to clarify and develop understanding. Take notes.

	30 minutes
	Present information on how the impact of a risk can be measured and given a value. Refer to key terms.
	Listen. Take notes. Ask questions for clarification.

	
	Model with learners how to calculate the value of the impact of a risk using the slide deck.  
	Listen. Take notes. Ask questions for clarification.

	
	Set the task. Refer learners to the scenarios written earlier in the lesson. Ask learners to select a partner to work with. Distribute the Giving a value to the impact of a risk worksheet. 
	Listen. Move into pairs.

	
	Circulate. Give prompts. Ask probing questions.
	Select three scenarios written earlier in the lesson. For each, determine the value of likelihood, severity and speed of the impact. Give a reason for the value given. Calculate the value of the impact of the risk.  Complete the Giving a value to the impact of a risk worksheet.

	
	Set the task. Allocate learners for peer review for each pair.
	Listen. Pass the Giving a value to the impact of a risk worksheet to the allocated peer reviewers.

	
	Circulate. Give prompts.  Ask probing questions.
	Review the information provided. Complete the Peer review section of the Giving a value to the impact of a risk worksheet.
Is the value given to likelihood, severity and speed appropriate?
Is the reasoning for the value clear, logical and valid?  
Is the value of the risk calculation accurate?
Annotate the information provided and return to the original pair.

	
	Facilitate learners to present feedback on the activity. Ask one group to give an example of the feedback they have received.  Ask another group to ask that group a probing question.  Continue to engage each group to give examples, and for another group to explore with them the feedback received. Ask each group to give one key point to take forward if giving a value to a risk. Note each key point on the whiteboard. Address any misconceptions as they arise.
	Contribute information when asked by the teacher. Answer questions when asked by other learners. Ask questions for clarification if needed. Listen.  Take notes.

	15 minutes
	Set the task. Refer learners to the Charity shop case study (from Lesson 2).
	Listen. Individually read the Charity shop case study (from Lesson 2).

	
	Circulate. Give prompts. Ask probing questions.
	Individually review the information and calculate the value of the risks given.

	
	Set the task. Distribute the Charity shop case study – value of the impact of risks.
	Listen.

	
	Circulate. Give prompts. Ask probing questions.
	Self-assess own completed risk against the answers provided by the teacher in the Charity shop case study – value of the impact of risks. Identify where there are differences.

	
	
	Hand in the completed analysis of the impact of risks on the Food bank.

	
	Next steps: Before the next lesson, review answers submitted. Identify any common misconceptions and/or errors to refer to in the next lesson.  Annotate answers for each learner and return before the next lesson. 
	





Lesson 6
Lesson title: Constructing a digital risk matrix
Lesson time: 2 hours
Targeted content: CK5.4.3
Resources needed: 
· Support materials
· 5x5 risk matrix template (from lesson 5).
· Ranking risk types activity.
· Simple risk matrix example.
· Risk matrix presentation design peer review form.
· Web links
· Word cloud application
Learning activities included in this lesson to develop EMD skills: 
Digital: Learners will develop their skills working with presentation software, particularly animation techniques and design features.
SEND support: 
Learners complete a number of activities in pairs. These are allocated by the teacher based on where they are sitting in the class, assuming that they are sitting with someone they are happy to work with. For some paired activities, learners are allowed to work individually if preferred. There is an activity where learners can use cue cards to organise their thinking, supporting cognitive processing. The lesson scaffolds learning, providing opportunities to revisit content and build in new content supporting metacognition. Learners have autonomy to select their own preferred animation techniques. Teacher modelling of PowerPoint techniques supports learners through a scaffolded approach where they can ask for clarification at any point before they then apply what they have learned to a new context.


	Timing
	Teacher activity
	Learner activity 

	20 minutes
	Introduce the learning question.
	Listen.

	
	Set the task. Direct learners to the Word cloud application.
	Access the Word cloud application.

	
	Circulate and provide support if needed, including technical support.
	Identify three words associated with the impact of a risk. Enter these into the Word cloud application.

	
	Share the results of the Word cloud application on the screen.  Select one of the most common terms shown. Ask one learner what the word or term means.  Ask another learner how it contributes to the impacts of risks.  Address any misconceptions as they arise. Go through common words and outliers, trying to engage as many learners as possible.
	Listen. Take notes. Contribute when asked by the teacher. Ask questions.

	
	Distribute the 5x5 risk matrix template. Highlight the relationship between the template and the words on the screen.
	Listen. Take notes. Ask questions.

	30 minutes
	Engage learners in an exploration of the colour coding used in a risk matrix. Use the slide deck as prompts.  Encourage wide participation using different techniques.
	Respond to questions posed by the teacher. Ask questions to clarify understanding.

	
	Set the task. Distribute the Ranking risk types activity materials. Organise learners into pairs based on those they are sitting with. Allow learners to work individually if preferred.
	Listen. Ask questions to clarify understanding.

	
	Circulate and give prompts to support learners.
	Pick out the three objective cards and place them on the desk. For each objective, select the risk types that would affect achieving the objective. Rank these in terms of the type that has the most impact to the type that has the least impact. Complete this for all objectives.

	
	Lead learners to analyse the results of their ranking using prompts and probing questions.  Ask each pair to contribute information, using ‘bounce’ to ask another group to add what the group initially said.
	Contribute when asked by the teacher.

	
	Summarise key learning points.  
	Listen. Take notes. Ask questions to clarify understanding.

	30 minutes
	Present information on the 5x5 risk matrix template. Highlight key terms. Distribute the 5x5 risk matrix template.
	Listen.  Take notes.

	
	Set the task. Allow learners to continue in the same pairs or change to work with another partner.
	Listen.  

	
	Circulate and provide support, including prompts.
	Refer to the 5x5 risk matrix template. Create a plan to produce a risk matrix template on a PowerPoint slide with a clear structure and appropriate visuals.

	
	Set the task. Allocate learners another pair to review their plan, based on where they are sitting.
	Listen. Pass the plan to another pair.

	
	Circulate and provide support, including technical support.
	Open a new PowerPoint presentation, give it a file name and save. Follow the plan given by the other pair to create a 5x5 risk matrix on a PowerPoint slide. Note any difficulties encountered in following instructions. Compare the produced slide with the 5x5 risk matrix template distributed by the teacher and note any key differences. Note any issues with structure or visuals. Write comments on the plan produced by the original pair.  

	
	Circulate and support if required.
	Review the comments on the plan.

	
	Ask learners to provide feedback on key comments they received.  Use the three key points to give prompts to learners: the plan, the structure, and the visuals. Target questions to different pairs and encourage wide engagement.
	Listen. Contribute when asked.  Take notes. Ask questions for clarification.

	
	Highlight the importance of keeping their planning and using it to help in producing 5x5 risk matrix templates in the future.
	Listen.

	40 minutes
	Model how to add animations to a 5x5 risk matrix in PowerPoint.
	Open the saved PowerPoint presentation produced earlier in the lesson. Follow the teacher modelling to add animation. Ask questions for clarification.

	
	Model how to add design features to a 5x5 risk matrix in PowerPoint. Show the impact of adding design features to the 5x5 risk matrix.
	Follow the teacher modelling to add design features. Ask questions for clarification.

	
	Set the task. Distribute the Simple risk matrix example.  Allocate learners two of the examples to work on. Ensure that all examples in the Simple risk matrix example are covered.
	Listen.

	
	Circulate and provide support, including technical support.
	Individually, create a 5x5 risk matrix using PowerPoint that includes the content for each of the allocated examples on the Simple risk matrix example.  Add animation and design features (if considered appropriate) to the slide to give visual impact. Save the presentation to the shared area.

	
	Set the task. Allocate peers for peer review. Distribute the Risk matrix presentation design peer review form.
	Access the allocated presentation from the shared area.

	
	Circulate and provide support, including technical support.
	Individually review the presentation. Complete the Risk matrix presentation design peer review form. Return the checklist to the peer learner.

	
	Set the task.
	Review the checklist. Note any changes to be made.




Lesson 7
Lesson title: Risk analysis
Lesson time: 2 hours
Targeted content: CK5.4.3
Resources needed: 
· Support materials
· Likely and unlikely scenarios.
· Likelihood range scenarios.
· PEEL activity sheet.
· Risk analysis template.
· 5x5 risk matrix template (from Lesson 5).
· Equipment
· A3 paper (or flip chart paper).
· Marker pens.
· Reusable adhesive.
· Web links
· Poll.
Learning activities included in this lesson to develop EMD skills: 
English: Learners are introduced to the PEEL approach to justifying their judgements. They can practice this to improve how they structure and present evidence-based arguments.
SEND support: 
Throughout this lesson, learners have autonomy to decide who they want to work with for paired and group activities. They also have autonomy to work individually if preferred. The lesson is scaffolded to introduce concepts through straightforward scenarios, building in complexity as they have grasped and applied basic concepts.  The use of mini whiteboards by learners to provide feedback on their performance in activities is a valuable assessment for learning techniques. The teacher can see the results, but they are not shared with other learners, giving learners confidence to share their results. In addition, the teacher can select learners to contribute based on their responses and devise appropriate probing questions.



	Timing
	Teacher activity
	Learner activity 

	10 minutes
	Introduce the learning question.
	Listen.

	
	Set the task. Direct learners to the Poll.
	Access the Poll.

	
	Circulate and provide support if needed, including technical support.
	Rank the four impacts in terms of likelihood. Enter this into the Poll.

	
	Share the results of the Poll on the screen. Explore with learners why the results may have occurred, trying to engage as many learners as possible.
	Listen. Take notes. Contribute when asked by the teacher. Ask questions.

	30 minutes
	Explore with learners alternative words that can be used to express ‘likelihood’. Write the examples given by learners on the whiteboard.
	Give examples. Take notes.

	
	Set the task. Allow learners to select a partner to work with in pairs. Allow learners to work individually if preferred. Distribute Likely and unlikely scenarios.
	Listen. Move into pairs.

	
	Circulate and provide support if needed.
	Read the Likely and unlikely scenarios. Decide whether the suggested risk is likely or unlikely.

	
	Read each scenario. After each scenario, ask learners to write either likely or unlikely on a mini whiteboard and show it to the teacher. Select two pairs for each of the answers shown to answer a question about the answer they have given.
	Write likely or unlikely on a mini whiteboard as directed by the teacher. Respond to teacher questions.

	
	Give an interactive presentation on the likelihood of being a range rather than likely or unlikely.  Encourage learners to contribute ideas for key terms that can be used to express likelihood at different levels.
	Listen. Take notes. Contribute to the interactive presentation.

	
	Set the task. Allow learners to change pairs if needed.  Distribute the Likelihood range scenarios.
	Listen.

	
	Circulate and provide support if needed.
	In pairs, review the Likelihood range scenarios. Apply a likelihood rating (number) to each scenario using the agreed scale.

	
	Read each scenario. After each scenario, ask learners to write either likely or unlikely on a mini whiteboard and show it to the teacher. Select learners with different ratings to explain their reasons for the rating. Ask at least two pairs for each scenario.  
	Write the rating (number) on a mini whiteboard as directed by the teacher. Respond to teacher questions.

	30 minutes
	Present to learners the importance of justifying decisions.
	Listen. Take notes. Ask questions.

	
	Present to learners the PEEL approach to justifying decisions.  Distribute the PEEL activity sheet.
	Listen.

	
	Set the task. Allow learners to change pairs if needed.  
	Listen.

	
	Circulate and provide support if needed.
	In pairs, complete Task 1 of the PEEL activity sheet and classify each sentence as either Point, Evidence, Explanation or Link. Create an answer from the four sentences in the correct order.

	
	Present the correct answer using the slide deck. Ask a sample of learners to indicate if they had any alternative answers.
	Self-assess against the answer on the slide. Respond to questions from the teacher.

	
	Set the task.
	Listen.

	
	Circulate and provide support if needed.
	Complete Task 2 on the PEEL activity sheet. For each of the Likelihood simple scenarios in the, give a likelihood rating and a justification, using the PEEL approach.

	
	Set the task. Allocate a peer pair for review.
	Pass the completed PEEL activity sheet to the allocated pair.

	
	Circulate and provide support if needed.
	Review the completed ratings and justification. Assess how well the answer followed the PEEL approach. Write a comment on each answer. Return to the original pair.

	
	Circulate and provide support if needed.
	Review the comments from the peer review. Note any improvements that need to be made.

	
	Ask learners to give examples of improvements that have been suggested. Write the examples on the whiteboard. Use the examples to reiterate how to use the PEEL approach.
	Give examples when asked.  Listen. Take notes.

	
	Set the task. Ask learners to combine pairs to form groups of four. Those working individually should work with another pair to form a group of three. Distribute A3 paper and marker pens.
	Listen. Move into groups.

	
	Circulate and provide support if needed.
	Read the Likelihood complex scenario in the PEEL activity sheet. Rate the likelihood and produce a justification. Put this onto an A3 sheet and add to the wall using reusable adhesive.

	
	Set the task. Allocate each group the justifications to review.
	Listen.

	
	Circulate and provide support if needed. Manage time, moving learners on to the next justification as appropriate.
	Review the first justification.  Review their use of the PEEL approach. Annotate the A3 sheet with comments. Review the overall justification and whether it is supported by evidence and is persuasive. Annotate the A3 sheet with comments. Move to the second justification and repeat, taking account of comments already there from another group.

	
	Circulate and provide support if needed. Collect the justifications.
	Review the comments. Update the justification if appropriate.  Submit the justification, with annotations and revisions, to the teacher.

	30 minutes
	Explore with learners any alternative words that can be used to express ‘impact’ and the range of ratings that can be given. Write the examples given by learners on the whiteboard.
	Give examples. Take notes.

	
	Set the task. Ask learners to select a partner to work with.
	Listen. Move into pairs.

	
	Circulate and provide support if needed.
	Complete Task 4 of the PEEL activity sheet. For each of the impact scenarios, give an impact rating and a justification, using the PEEL approach.

	
	Set the task. Allocate a peer pair for review.
	Pass the completed PEEL activity sheet to the allocated pair.

	
	Circulate and provide support if needed.
	Review the completed ratings and justification. Assess how well the answer followed the PEEL approach. Write a comment on each answer. Return to the original pair.

	
	Circulate and provide support if needed.
	Review the comments from the peer review. Note any improvements that need to be made.

	
	Ask learners to give examples of improvements that have been suggested. Write the examples on the whiteboard. Use the examples to reiterate how to use the PEEL approach.
	Give examples when asked.  Listen. Take notes.

	
	Set the task. Ask learners to combine pairs to form groups of four. Those working individually should work with another pair to form a group of three. Distribute A3 paper and marker pens.
	Listen. Move into groups.

	
	Circulate and provide support if needed.
	Read the Task 5 impact scenario in the PEEL activity sheet.  Rate the impact and produce a justification. Put this onto an A3 sheet and add to the wall using reusable adhesive.

	
	Set the task. Allocate each group the justifications to review.
	Listen.

	
	Circulate and provide support if needed. Manage time, moving learners on to the next justification as appropriate.
	Review the first justification.  Review their use of the PEEL approach. Annotate the A3 sheet with comments. Review the overall justification and whether it is supported by evidence and is persuasive. Annotate the A3 sheet with comments. Move to the second justification and repeat, taking account of comments already there from another group.

	20 minutes
	Present to learners how to determine an overall risk score.
	Listen. Take notes.

	
	Set the task. Distribute the Risk analysis template. Ask learners to organise into pairs. Allocate each pair either the likelihood scenarios (Task 2) or the impact scenarios (Task 4).
	Listen. Move into pairs.

	
	Circulate and provide support if needed.  
	Review the allocated scenarios.  Complete the risk analysis for each and complete the Risk analysis template. Produce a justification for each scenario rating.

	
	Set the task. Ask learners to arrange to work with another pair to form a small group of four (or three if they are forming with an individual).
	Listen. Move into new groups.

	
	Circulate and provide support if needed.  
	Share the outcomes produced by each pair. Discuss similarities and differences in the content of the Risk analysis template.  Agree on any changes needed to create a combined approach.  Make the changes.

	
	Present to learners how to input the results of the analysis into a 5x5 risk matrix template.
	Listen. Take notes.

	
	Set the task. Distribute the 5x5 risk matrix template.
	Listen.

	
	Circulate and provide support if needed.  
	In groups, complete the 5x5 risk matrix template based on the analysis. Hand it and the Risk analysis template to the teacher.

	
	Next steps: Before the next lesson, review all the submitted work from learners. Identify any common misconceptions and/or errors to refer to in the next lesson. Annotate answers for each learner and return before the next lesson. 
	




Lesson 8
Lesson title: Risk mitigations
Lesson time: 2 hours
Targeted content: CK5.4.2, 5.4.4
Resources needed: 
· Support materials
· PEEL starter activity sheet.
· Highflyers Accounting Limited. 
· Equipment
· A3 or flip chart paper.
· Marker pens.
· Reusable adhesive.
Learning activities included in this lesson to develop EMD skills: 
English: Learners continue to practice using the PEEL approach to justify proposals.
Digital: Learners will develop skills to use search prompts in AI chatbots to obtain information and review content.
SEND support: 
Learners are presented with an example of a good PEEL justification that they can use to assist in developing their own high-quality PEEL justifications. Learners work in groups so that they get the benefit of different ideas and perspectives to broaden their own knowledge and understanding. They have autonomy to determine who they will work with initially, but the teacher will allocate groups so that learners experience working with others.


	Timing
	Teacher activity
	Learner activity 

	30 minutes
	Introduce the learning question.
	Listen.

	
	Present to learners an example of a good PEEL justification, selecting from one submitted during the last lesson. Highlight each PEEL point in the justification.
	Listen. Take notes. Ask questions or request clarification.

	
	Set the task. Distribute the PEEL starter activity sheet.
	Listen.

	
	Circulate and provide support if needed.
	Individually complete the PEEL starter activity sheet.

	
	Set the task. 
	Listen. Pass the completed PEEL starter activity sheet to a peer.

	
	Circulate and provide support if needed.
	Review the completed PEEL starter activity sheet and how well the justification meets the PEEL approach. Annotate to show where it is clear and not clear (if appropriate). Return to the peer.

	
	Give learners time to review their feedback. Ask learners to indicate any feedback that suggests improvement is needed. Note on the whiteboard.  Use this to highlight any issues resulting from the review of PEEL examples submitted in the previous lesson.
	Contribute when asked by the teacher.

	30 minutes
	Present information on risk mitigation and four different types of risk management strategies.
	Listen. Take notes. Ask questions for clarification.

	
	Set the task. Ask learners to organise into groups of four.  Allocate each group one of the risk mitigation strategies.
	Listen. Move into groups.

	
	Circulate and provide support if needed.
	In groups, explore different actions that a business can undertake to address possible risks related to the allocated risk management strategy. From the list, create a mind map on A3 or flip chart paper, showing the types of risks they could be used for.

	
	Present information on the use of artificial intelligence (AI) to support problem-solving and decision-making. Demonstrate to learners how to use AI to propose an avoidance as a risk mitigation strategy. Select a scenario from a previous lesson.  Start with no prompts and then give parameters such as information on likelihood, severity, and project stage.  
	Listen. Take notes.

	
	Set the task. Ask learners to organise into groups.  Allocate each group a risk mitigation strategy and a previous scenario.
	Listen. Move into groups.

	
	Circulate and provide support if needed, including technical support.
	Use artificial intelligence (AI) to provide a list of possible actions for the allocated risk management strategy. Review against the mind map produced by the group. If any suggestions from AI are unfamiliar, conduct research to learn more. If appropriate, add the AI suggestions to the mind map.  Use colour or another technique to differentiate the AI additions.

	60 minutes
	Set the task. Ask learners to form new groups, one from each of the four groups. Distribute the Highflyers Accounting Limited.
	Listen. Move into new groups.

	
	Circulate and provide support if needed.
	Review the information in the Highflyers Accounting Limited. Propose three risk management actions from any of the four strategies that the business could take to minimise the negative impact of the risk.  Use the PEEL approach to justify each proposal.  

	
	Set the task.
	Listen.

	
	Circulate and provide support if needed, including technical support.
	Use AI to propose three risk management actions that the business could take to minimise the negative impact of the risk.  Prompt AI to give a justification for each of the proposed actions.

	
	Set the task.  
	Listen.  

	
	Circulate and provide support if needed.
	In groups, input the two sets of proposals into AI for peer review.  Use prompts to focus the peer review on the quality of the justifications.  Rank the justifications in order of effectiveness. Annotate each justification.

	
	Explore with learners their experience of using AI for peer review. Ask different learners to contribute using prompts and probing questions. Highlight how it can be used as a self-assessment tool, providing the original draft, prompts and revisions are included.
	Listen. Contribute with your own perspective and in response to teacher’s questions.




Lesson 9
Lesson title: Reporting risks
Lesson time: 2 hours
Targeted content: CK5.4.1, 5.4.2, 5.4.3, 5.4.4
Resources needed: 
· Support materials
· Inc Ltd case study.
· Risk case study analysis template.
· Risk case study analysis review sheet.
· 5x5 risk matrix template (from Lesson 6)
Learning activities included in this lesson to develop EMD skills: 
English: Learners will consider how to structure a report on risks, considering information required, logical flow and presentation.
Digital: Learners learn how to use techniques to show multiple documents on one screen and to produce a slide with information.
SEND support: 
This lesson is based on group work and peer support. There are opportunities for discussions with peers to enable them to broaden their understanding by considering different perspectives. There are some tasks where learners are working independently, and this is to allow them time for their own reflection and use their own phrasing of content to support them if they want to refer back to the outputs for revision or consolidation of learning. Digital tasks are also completed independently so that learners can develop their own skills rather than observe others. Learners have some autonomy in this lesson as they have been allowed to choose their own group members to enable them to work with people they are comfortable with, so that they can focus on the task rather than the group dynamics. There is also autonomy as the learners develop their own reporting templates, giving them ownership of the resource so that they can use it for future lessons. Learners will find that most of the tasks are familiar, using templates and processes used in previous lessons. Templates are also provided to give prompts and structure to learner responses. This should lessen the cognitive processing needed and related anxieties for those learners who struggle to work in unfamiliar contexts.


	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Introduce the learning question.  Highlight key words. Distribute the Inc Ltd case study. Set the task.
	Listen. Note down the keywords

	
	Circulate around the room. Ensure everyone is on task. Answer questions from learners.
	Individually read the Inc Ltd case study. Highlight key points.  Identify any terms that are not clear and ask for help from the teacher.

	30 minutes
	Set the task. Ask learners to organise into groups of 3-4.  Hand out the Risk case study analysis template.
	Listen. Move into groups.

	
	Circulate around the room.  Ensure everyone is on task.  Give prompts, ask probing questions, as required.
	Discuss the key points highlighted by each learner.  Agree on those that would be included in the Risk case study analysis template. Individually complete the template.   

	
	Set the task. Allocate each group a peer review group. Hand out the Risk case study analysis review sheet.
	Listen. Pass one of the completed Risk case study analysis templates to the peer review group.

	
	Circulate around the room. Ensure everyone is on task.  Give prompts, ask probing questions, as required.
	Peer review the Risk case study analysis template. Complete the Risk case study analysis review sheet and return to the original group.

	
	Set the task.
	Listen. Return the Risk case study analysis template and the Risk case study analysis review sheet to the original group.

	
	Circulate around the room.  Ensure everyone is on task.  Give prompts, ask probing questions, as required.
	Review the feedback from the peer review group. Discuss if any changes are needed to the Risk case study analysis template.  

	15 minutes
	Set the task. Learners continue to work in their groups.  Distribute the 5x5 risk matrix template from Lesson 6.
	Listen.

	
	Circulate around the room.  Ensure everyone is on task.  Give prompts, ask probing questions, as required.
	Discuss the level of risk that should be attached to each risk identified in the Risk case study analysis template. Use this to complete the 5x5 risk matrix template.  

	30 minutes
	Provide input on the reporting of risks using the slide deck.
	Listen.

	
	Set the task. Learners stay in their original groups.
	Listen.  

	
	Circulate around the room.  Ensure everyone is on task.  Give prompts, ask probing questions, as required.
	Discuss the content and format of a report for management that identifies and rates significant risks, provides supporting evidence and proposes actions to mitigate risks. Create a slide to present ideas. Upload to the shared area.

	
	Set the task. Demonstrate how to view several documents on a screen at the same time.  Allocate different presentations to each group.
	Listen. Follow the demonstration.

	
	Circulate around the room.  Ensure everyone is on task.  Give prompts, ask probing questions, as required.
	Individually download allocated presentations. Organise the screen so that all are showing at the same time. In previous groups, discuss similarities and differences in content and structure. Come to a consensus about the best approach for reporting.

	
	Facilitate learners to share their ideas. Ask each group about their approach. Note ideas on the whiteboard as they develop.  Engage learners to challenge and affirm what is being proposed. Agree on an approach to a template that will then be used by all learners. When learners are working on their next task, produce the template and upload it for them all to access.
	Listen. Contribute when asked.  Challenge and affirm proposals from others. Take notes.

	30 minutes
	Set the task.
	Listen.

	
	Circulate around the room.  Ensure everyone is on task.  Give prompts, ask probing questions, as required. Use the time to develop the report template developed by the class earlier.
	In groups, discuss the actions that could be taken to mitigate the high-level risks identified and how they would affect the risk impact. Individually produce a report using the template developed.

	
	Collect the completed outputs.  Provide information on the next lesson.  
	Listen.

	
	Next steps: Review the submitted outputs. Note any common issues, misconceptions and misunderstandings. Provide a summary of key points.  Annotate each output with feedback to each learner. Give feedback and a summary to learners before the next lesson.  Adapt the report template if it is clear that there are issues based on the responses submitted by learners.  
	




Lesson 10
Lesson title: Consolidation of risks
Lesson time: 2 hours
Targeted content: CK5.4.1, 5.4.2, 5.4.3, 5.4.4
Resources needed: 
· Support materials
· Pacific International Finance case study.
· Risk case study analysis template (from Lesson 9).
· 5x5 risk matrix template (from Lesson 6).
· PIF peer review sheet.
Learners will also need the report template designed by the class and produced by the teacher in the previous lesson. Note that if the teacher made any changes, these would need to be communicated to learners so that they are clear about the structure and content.
Learning activities included in this lesson to develop EMD skills: 
English: Learners will use the English skills developed over previous lessons to analyse and interpret information in a case study. They will also use techniques to present evidence-based arguments.
SEND support: 
This lesson consolidates prior learning. As such, it is based on content that has already been learned, but where the understanding is applied to a new context.  Learners already have experience of completing all tasks, although in some cases this will have previously been in groups, but the familiarity with the process should limit anxieties and allow a focus on task completion. Learners work individually, and this allows them to work at their own pace and reflect on any difficulties they may experience with time management. Templates are provided to support learners, which will be familiar to learners, including one template that they were directly involved in developing.



	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Introduce the learning question.  Highlight key words. Distribute the Pacific International Finance case study. Set the task.
	Listen. Note the keywords.

	
	Circulate the room. Ensure everyone is on task. Answer questions from learners.
	Individually read the Pacific International Finance case study. Highlight key points.  Identify any terms that are not clear and ask for help from the teacher.

	35 minutes
	Set the task. Refer learners to the report template designed in the previous lesson and any revisions that may have been made.
	Listen.

	
	Circulate around the room.  Ensure everyone is on task.  Give prompts, ask probing questions, as required.
	Individually complete the Risk case study analysis template.  Review the content and use this to complete the 5x5 risk matrix template.  

	40 minutes
	Set the task.
	Listen.

	
	Circulate around the room.  Ensure everyone is on task.  Give prompts, ask probing questions, as required.
	Review the completed outputs.  Decide on the actions that would be recommended for the business to take forward to mitigate the risks. Complete the report. 

	30 minutes
	Set the task. Allocate each learner a peer reviewer.  Hand out the PIF peer review sheet.
	Listen. Upload the completed Risk case study analysis template, 5x5 risk matrix template and report (using the agreed template) to the shared area.

	
	Circulate the room. Ensure everyone is on task. Give prompts, ask probing questions, as required.
	Download the outputs produced by the peer. Review the content of each. Complete the PIF peer review sheet.  

	
	Set the task.
	Listen. Pass the completed PIF peer review sheet to the original learner.

	
	Circulate the room. Ensure everyone is on task. Give prompts, ask probing questions, as required.
	Review the completed PIF peer review sheet. Complete the Self-assessment section. Hand it in to the teacher.

	
	Next steps: Review the completed outputs. Note any common issues, misconceptions and misunderstandings. Provide a summary of key points.  Annotate each output with feedback to each learner.  
	




SECTION 3: LESSON SUPPORT MATERIALS
This section includes the support materials that have been developed for this resource, as indicated in the relevant lesson plan. You are free to change and adapt as needed to support your learners.
Note that there is also a separate slide deck. 


The following materials relate to lesson 1:
· Ethical scenarios.
· Compliance scenarios.



Ethical scenarios 
Insider trading: A senior analyst at an investment firm, BZED, learns of confidential information about a merger between two large corporations before it becomes public. Using a family member, they start buying shares to make a profit from the upcoming share price increase.
Ethical question: Should they act on this information or maintain market integrity?
Mis-selling financial products: A bank employee is under pressure to meet sales targets from their manager. They are considering recommending a high-risk investment product to a client who has a low-risk tolerance profile. They know this is wrong, but they have lost five monthly bonuses for not meeting targets already.
Ethical question: Should they prioritise the client’s best interest or their performance metrics?
Data privacy and General Data Protection Regulation (GDPR) compliance: A financial advisor in a high street bank has access to sensitive client data and has been asked by a marketing team leader to share it for some targeted campaigns. They have shared it without asking for consent.
Ethical question: Is it acceptable to share personal data without explicit consent?
Conflict of interest: An accountant is auditing a company while their spouse is a director in the same company. Their spouse has failed to disclose that their partner is part of the auditing team.
Ethical question: Should they disclose the relationship or continue the audit?
Environmental, social, and governance (ESG) reporting: A UK-based investment firm discovers that a portfolio company is underreporting its carbon emissions. The company has been fined for this four times in the past, but they have failed to disclose this to the investors.
Ethical question: Should the firm disclose this to investors or protect the company’s reputation?
Tax avoidance and tax evasion: A client asks for advice on aggressive tax strategies that exploit loopholes but remain technically legal. You are the head of the advisory board at the company, for which the client has asked for advice. An assistant approaches you with this problem. 
Ethical question: Should the advisor assist or encourage more transparent tax practices?
Bribery and facilitation payments: A UK finance company operating internationally has been asked to make a small payment to speed up regulatory approvals in a foreign country by a government official.
Ethical question: Should they comply to secure business or uphold anti-bribery laws?
Artificial intelligence in credit scoring: A UK bank uses AI algorithms for loan approvals, and the client manager discovers that there is a high level of bias against a specific demographic group of customers. Making it hard for them to secure loans.
Ethical question: Should they continue using the model for efficiency or pause to address fairness concerns?


Compliance scenarios 
Market abuse
Scenario: A trader on the stock exchange market shares confidential deal information with a friend who wants to buy shares in the platform the trader works on.
Regulation: UK Market Abuse Regulation (MAR).
Key question: How should firms monitor and prevent insider dealing?
Anti-money laundering (AML)
Scenario: A bank notices unusual transactions from a politically exposed person who is wanted by the police but hesitates to file a Suspicious Activity Report (SAR) to avoid upsetting the client.
Regulation: UK Money Laundering Regulations 2017, Financial Conduct Authority (FCA) Handbook.
Key Question: What are the consequences of failing to report suspicious activity?
Consumer duty
Scenario: A payday lender offers complex products without clear disclosures of actual interest rates, breaching the FCA’s Consumer Duty principle.
Regulation: FCA Consumer Duty (effective July 2023).
Key question: How should firms demonstrate “good outcomes” for customers?
GDPR and data protection
Scenario: A wealth management firm stores client data on unsecured servers. These servers are accessible to guests and other non-company personnel, risking a breach.
Regulation: UK GDPR, Data Protection Act 2018.
Key question: What steps must firms take to ensure lawful processing and security?
Bribery and corruption
Scenario: A UK bank’s overseas branch pays a facilitation fee to speed up licensing in a foreign country.
Regulation: UK Bribery Act 2010.
Key question: How can firms implement zero-tolerance policies globally?


The following materials relate to lesson 2:
· Key research topics.
· Research log.
· Foodbank case study.
· Charity shop case study.
· What if? scenarios.



Key research topics 
Starting a business in the UK
What are the requirements for starting a new business?
Employing people in a UK business
What are the requirements and workplace arrangements I must be aware of?
Manufacturing new products
What are the legal requirements for manufacturing and selling products?
Providing a service
What are the legal requirements when providing a service to others?


Research log
	Research topic
	Legal requirements 
	Other key information to know
	Source of findings

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	





Food bank case study 
You volunteer at a local food bank on the high street, one of several in the region. Your main job is to collect and store food items given as donations. You report to the team leader. The team leader oversees you, as well as the front house team that includes you and six other people. The team leader reports to the food bank manager. All volunteers live locally and work on a shift rota system. Due to the team leader’s local connection to various organisations, schools, churches and the community, the food bank is seen as a safe place to get together with other locals in the area. The manager lives locally, has over thirty-five years of experience in the education sector, has supported local schools in the area and has improved the reputation of the food bank as a safe place for school children during winter.
Recently, the head office decided to reduce its budget for running this food bank due to a lack of funding. The team leader has permission from three local churches, including a mosque, to run monthly trade fairs on their premises to help raise funding for their community meetings. However, management at the head office has refused to agree for staff to support the monthly trade fairs. The team leader has decided to resign and create a community club with the backing of the local community. 


Charity shop case study
ABC is a not-for-profit organisation operating a busy charity shop on the high street. The front-of-house team handle customer transactions, receives donations, and functions as the first point of contact for the public. A Team Leader (Front of House) supervises five volunteers. The shop structure includes:
· Store Manager (long-standing, highly influential).
· Three Team Leaders: Front of House (with five volunteers), Stock and Operations (with four volunteers) and Administration (with two volunteers).
The Store Manager has been in post for nine years, with 19 years of involvement in the charity overall. They are deeply embedded in the local community and widely credited with the shop’s success. The shop has evolved into a community hub, especially during the winter months. It attracts vulnerable individuals seeking a welcoming environment. It receives high-value donations regularly, enabling strong financial performance aligned with monthly sales targets.
However, this success has created operational strain, limited formal controls, and an increasing reliance on informal practices. A new Regional Manager has been appointed externally by the head office. Notably:
· The Regional Manager has a finance background, with six months’ previous experience with the charity as a Store Manager elsewhere in the region.
· The current Store Manager previously mentored them.
· This Store Manager had expected to be promoted but had been overlooked.
This has created a conflicted reporting dynamic, where a former mentee now supervises their mentor. During the first leadership meeting, there were disagreements over opening hours (with potential reduction), acceptance criteria for donations and how these will be processed and proposed store layout changes aimed at maximising revenue. The discussion became confrontational, undermining leadership, with the Regional Manager perceived to have a very dismissive and directive tone by Team Leaders. Since then, morale has significantly declined, with the Store Manager and Stock and Operations Team Leader considering resignation. One of the volunteers has complained that the Regional Manager used their information in a social media posting without their consent. This has led to significant tension amongst the volunteers, affecting the customer experience.



Risk analysis table
Add risks you identified in the table below under the relevant risk type heading.  Remember to explain each risk identified.
	Risk type
	Risk

	Compliance
	

	Governance
	

	Legal
	





What if? Scenarios

	Scenario
	Type of risk

	What if most banks decide to move all their services online and close all physical banks on the high street?
	

	What if the management of the ABC charity organisation decides to reduce the working hours of all team leaders?
	

	What if an employee of a well-known supermarket sells customers’ online details?
	

	What if a financial firm fails its annual audit?
	

	What if a sixth-form college uses students’ images for promotion without consent?
	

	What if a local grocery store fails to check identification when selling cigarettes and alcohol?
	





The following materials relate to lesson 3:
· Peer Bank Ltd case study.
· Analysis of Peer Bank Ltd case study.
· Finance risks case study.
· Exam-style question.



Peer Bank Ltd case study
The UK financial sector is subject to strict regulation by the Financial Conduct Authority (FCA), which sets and enforces standards relating to conduct, legal compliance, governance, and risk management. Despite this robust regulatory framework, several prominent financial institutions have faced significant enforcement action in recent years. One notable example is Peer Bank Ltd (PB Ltd), which came under intense scrutiny in 2025 following an FCA investigation into serious and systemic weaknesses within its operations.
The investigation revealed that PB Ltd had developed a problematic organisational culture that contributed directly to compliance and conduct failures. Employees were able to open accounts for high-risk customers without conducting adequate due diligence. This represents a clear breach of Anti-Money Laundering (AML) requirements. Furthermore, the bank failed to act on clear warning signs, including suspicious transactions and other indicators of potential money laundering.
A key issue identified by the FCA was the failure of PB Ltd management to escalate known risks. Effective governance requires that risks be identified, reported, and addressed in a timely manner. However, in this case, the bank lacked robust reporting systems to detect and respond to weaknesses in customer due diligence processes. Further investigations suggested that management chose to delay investment in essential system upgrades and staff training programmes. This decision significantly weakened the company’s ability to monitor transactions and identify suspicious activity, thereby increasing its exposure to financial crime risks. Such behaviour demonstrates how poor decision-making at a senior level can create vulnerabilities across multiple areas of risk. In addition to operational shortcomings, the FCA identified serious cultural issues within PB Ltd. There was evidence that employees felt discouraged from raising concerns or reporting misconduct. This highlights the importance of organisational culture in managing poor behaviour, where employees are not empowered to speak up, misconduct can persist and escalate. 
As a result of these failings, the FCA imposed increased regulatory scrutiny on PB Ltd. The bank was required to implement enhanced monitoring procedures, including mandatory internal reviews conducted every six months. These reviews were designed to ensure that improvements were made in risk management, compliance processes, and governance arrangements. The FCA also warned that failure to implement these changes could lead to further sanctions. The enhanced supervisory measures are scheduled to remain in place until the end of 2027, at which point the bank’s progress will be formally assessed, with other sanctions given if necessary.


Analysis template
	Risk types
	Common topics or themes 
	Potential issues or problems and causes
	Trends and patterns

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	




Analysis of Peer Bank Ltd case study
	Risk types
	Common topics or themes 
	Potential issues or problems and causes
	Trends and patterns

	Conduct
	Known risks were not reported and escalated.
Weak internal communication channels.
	Employees are opening accounts without proper checks. Thus, failure to act on suspicious activities.
Poor behaviour of employees is not being challenged. This creates potential harm to customers and business integrity.
	Employees are discouraged from reporting issues. Insufficient staff training and awareness.
The pattern of negative culture reinforces misconduct. This creates an environment where risks persist and grow.

	Compliance
	Regulatory controls were ignored or poorly managed.
	Persistent lack of systems for monitoring, reporting and escalating potential risks.
Inadequate customer due diligence and failure to act on suspicious transactions.
	Systems breakdown has gradually weakened AML controls and reporting processes over time.
Increased FCA scrutiny with mandatory internal reviews every six months. There is further exposure to additional sanctions.

	Governance
	Weak decision-making from senior management with poor leadership and organisational culture.
	Management’s failure to escalate known risks shows a lack of robust internal controls and oversight.
Poor strategic decisions (e.g., delaying upgrades and training) caused weak governance structures to increase exposure across all risk areas.
	Leadership and organisational culture are weak; therefore, weakness is likely to spread across the bank.
Small issues developed into serious problems as management failed to act early on small issues that develop, this increases the severity of risk.




Finance risks case study 
Sterling Capital Advisors Ltd (SCA) is an investment and wealth management firm based in the UK. The company manages investment portfolios of wealthy individuals, pension schemes, and small businesses. Over the past year, the firm has experienced a range of challenges, highlighting several interconnected financial, compliance, governance, and reputational risks.
During the past twelve months, global financial markets have been highly volatile. SCA had invested a large proportion of its clients’ funds in technology companies, which are known for offering high growth but also carry higher risks. When interest rates rose more quickly than expected, the value of these investments fell sharply. As a result, many clients experienced significant losses, often by double-digit percentages. This caused dissatisfaction among clients, some of whom questioned whether their investments had been sufficiently diversified. Others raised concerns that the risks had not been clearly explained before they agreed to invest. 
At the same time, SCA faced its own financial pressures. The firm had taken out short-term borrowing to fund an upgrade to its trading platform. However, as interest rates increased, the cost of this borrowing also rose. This placed a strain on the company’s cash flow. Internal discussions revealed that management had not fully anticipated the impact of rising interest rates. This highlights weaknesses in financial planning and risk management, as the firm did not adequately prepare for changes in the economic environment.
Further issues arose in the advisory team. SCA had recently introduced a new investment product with high growth potential but also increased risk. Some advisers recommended this product to clients without fully assessing whether it was suitable for their individual circumstances and risk profiles. When the product later experienced volatility, several clients complained that they did not understand the risks involved. 
The firm also experienced compliance and legal challenges. Following a regulatory change, SCA was required to update its client disclosure documents. However, one department continued to issue outdated brochures for several months. As a result, new clients did not receive accurate information about fees, terms, and risks. One client complained that they had not been properly informed of potential losses, triggering a regulatory investigation into the firm’s advice process. This reduced trust among clients, with online reviews showing dissatisfaction with slow responses from advisers, particularly during periods of market instability. The situation worsened when the Financial Conduct Authority (FCA) announced a formal investigation, leading some potential clients to withdraw interest in the firm.
By the end of the year, SCA faced a complex mix of risks, including financial pressures, compliance failures, governance weaknesses, ethical concerns, and reputational damage. These issues are closely linked, as weaknesses in one area, such as governance or communication, can lead to wider problems across the organisation.

Analysis table
	Risk types
	Common topics or themes 
	Potential issues or problems and causes
	Trends and patterns

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	




Exam-style question
Fall Fire is a financial services business experiencing increasing costs due to higher rent and insurance premiums, partly caused by vandalism in the local area. In response, the partners have introduced cost-cutting measures, including removing the human resources department, recruiting staff through brief telephone interviews, and stopping staff training.
At the same time, the current staff has raised several concerns. They argue that the business’s processes are now overly complex and that staff feel unable to speak out due to fear of losing their jobs. They also report issues with staff conduct, such as failing to review client histories, not listening to client needs, and using aggressive sales techniques to meet targets. Although customer complaints are recorded, no further action is taken to improve this.
Assess how the cost-cutting decisions made by Fall Fire may have contributed to its current issues.


The following materials relate to lesson 4:
· Marks & Spencer’s credit card activity.
· Risk scenarios for XYZ Inc.



Marks & Spencer’s credit card activity
In April 2025, Marks & Spencer was targeted by a significant ransomware attack, resulting in the theft of personal customer data and prolonged disruptions to online orders. It is suspected that customer contact details, dates of birth, and order histories were stolen, though no usable bank details.
The attack meant that Marks & Spencer’s was unable to take any online orders for several weeks. As well as disrupting its online business, it also affected the company in-store, leaving some stores with limited stock in the days after it was targeted. This clearly affected their income and profitability.  
Marks & Spencer’s had a legal responsibility to inform customers of the breach, advising them to be cautious about any emails or other communication claiming to be from the company. 
This was one of several known attacks on retailers around the same time.
This specific attack and being part of an apparently sector-wide attack could affect the reputation of the relevant companies and their customers’ risk for online shopping. Marks & Spencer have their own credit card and loyalty card, and there is concern that customers may stop using it and again restrict their potential profitability.
Task
Work in pairs.
Research the sentiment analysis of the Marks & Spencer credit card because of the breach. Note any key issues.


Risk scenarios for XYZ Inc.
Select three scenarios. State the associated risks (direct and indirect) and give reasons for your choices.
	Scenario
	Type of risk
	Reason 

	XYZ launched a new product that unintentionally infringed on a competitor’s patented technology. The competitor filed a lawsuit demanding damages and an injunction, causing significant legal costs and operational disruptions.
	
	

	Due to inaccurate sales forecasting and delayed customer payments, XYZ experienced a sudden cash flow shortage. The company struggled to meet payroll and supplier obligations, leading to emergency borrowing at unfavourable rates.
	
	

	Hackers exploited a weak IT service at XYZ, gaining access to customer data. Media coverage intensifies, customers lose trust, and social media backlash causes measurable brand damage, reducing customer retention.
	
	




	XYZ’s top salesperson manipulated contract terms to meet quarterly targets. When clients discovered the discrepancies, complaints escalated, leading to contract cancellations and scrutiny of the company’s sales culture.
	
	

	The board of XYZ failed to challenge overly optimistic growth projections presented by management. As a result, the company expanded too quickly, went into excessive debt, and later faced restructuring after revenue dropped.
	
	




The following materials relate to lesson 5:
· Giving a value to the impact of a risk worksheet.
· Charity shop case study – value of the impact of risks.
Learners will also need access to the Charity shop case study (from Lesson 2)


Giving a value to the impact of a risk worksheet
Review the content of the three scenarios produced earlier in the lesson. For each, classify the risk and describe the potential impact. Determine the likelihood, severity and speed score for each. Give a reason. Include this in the table below.
	Classify risk and explain impact
	Likelihood score
	Severity score
	Speed score

	Risk:
Impact:
	
	
	

	Risk:
Impact:
	
	
	

	Risk:
Impact:
	
	
	



Peer review
Is the value given to likelihood, severity and speed appropriate?



Is the reasoning for the value clear, logical and valid?  



Is the value of the risk calculation accurate?

Charity shop case study – value of the impact of risks
	Classify risk, provide evidence and explain impact
	Likelihood score
	Severity score
	Speed score
	Impact score

	Risk: Conduct 
Evidence:
The Regional Manager was perceived to have a very dismissive and directive tone by Team Leaders during the first leadership meeting. 
Impact: 
Morale has significantly declined with the Store Manager and the Stock and Operations Team Leader considering resignation.
	3
	3
	3
	12

	Risk: Legal
Evidence:
The Regional Manager used volunteer’s information in a social media posting without their consent.
Impact: 
This could lead to a lawsuit under the General Data Protection Regulation Act 2028. Tension amongst volunteers affecting customer experience.
	5
	5
	4
	29

	Risk: Governance
Evidence:
A new Regional Manager has been appointed externally by the head office. The current Store Manager mentored the New Regional Manager.
The Store Manager had expected to be promoted but had been overlooked.
Impact: 
This has created a conflicted reporting dynamic, where a former mentee now supervises their mentor and disagreements.
Morale declined with the Store Manager and the Stock and Operations Team Leader considering resignation.
	4
	5
	5
	25


Explain which risk should be prioritised and why.


The following materials relate to lesson 6:
· Ranking risk types activity.
· 5xr risk matrix template.
· Simple risk matrix example.
· Risk matrix presentation design peer review form.


Ranking risk types activity
Objective cards
	Objective
To improve profit levels in the next two years.
	Objective
To improve the reputation of the business in the next six months.
	Objective
To improve the training facilities of all employees in the next nine months.


Risk cards
There are three sets of each risk card so that each set can be used for one objective.
	Financial
	Legal
	Governance

	Conduct
	Compliance
	Reputation

	Financial
	Legal
	Governance

	Conduct
	Compliance
	Reputation

	Financial
	Legal
	Governance

	Conduct
	Compliance
	Reputation




Simple risk matrix example
	Risk description 
	Likelihood (the risk is going to happen)
	Impact (if it happens, how bad will the outcome be)

	A business is struggling to recruit new staff as they expand.
	Possibly.
	Significant.

	A business lacks sufficient funds for staff training as they have invested in new IT systems.
	Likely.
	Significant.

	A business faces legal fines for not conducting the right financial audit.
	Very likely.
	Major.

	An online business has remote employees who experience high travel costs to work during the winter season.
	Unlikely.
	Insignificant.

	A business has seen a decline in profit levels as customer numbers drop.
	Very likely.
	Severe.




Risk matrix presentation design peer review form 
	Feature
	Comment

	Structure
	

	Is the structure clear and logical?
	

	Do they have the correct columns and rows?
	

	Any comments on the structure?
	

	Visuals 
	

	Is the presentation titled appropriately?
	

	Are the likelihood and impact labelled correctly?
	

	Any comments on the visuals?
	




	Design and animations 
	

	Is the design clear and logical?
	

	Are the animations appropriate? 
	

	Any comments on the design and animations?
	





The following materials relate to lesson 7:
· Likely and unlikely scenarios.
· Likelihood range scenarios.
· PEEL activity sheet.
· Risk analysis template.
Learners will also need access to the 5x5 risk matrix template from Lesson 6.



Likely and unlikely scenarios
	Risks
	Likely
	Unlikely

	A business consistently fails to make a profit, so the employees are not paid.
	
	

	The stock market crashes to zero and never recovers.
	
	

	Increased inflation reduces the purchasing power of customers over time, so businesses continue to make a profit.
	
	

	In a period of low interest rates, a person saving money in a bank account will earn low interest.
	
	

	Due to political instability, such as wars, the prices of certain products can increase rapidly.
	
	





Likelihood range scenarios
For each scenario shown, give the likelihood score and reason. 
	Scenario
	Likelihood score
	Reason

	Inflation slightly increases prices each year, making it harder to increase profit levels.
	
	

	A business meets its annual profit target due to changes in its IT systems and improved training of staff.
	
	

	A major bank experiences a liquidity problem due to an increase in the national interest rates.
	
	

	A developed-country stock market fully collapses due to wars and market conditions.
	
	

	A business faces employee backlash for deliberately covering a large‑scale internal fraud.
	
	





PEEL activity sheet
Remember that PEEL requires the following:
	Point
	· Clear sentences that address the main point of your paragraph.
· Sentences which outline the topic or keyword in the question.

	Evidence 
or
Example
	· Specific examples from the text or question to support your point.
· The strongest piece of evidence that supports your point.

	Explanation
	· Details about how your example supports your point.
· The effects or impacts of your example.

	Link
	· Links back to the main point to reinforce your paragraph.
· Use of keywords and do not introduce any new information.


Task 1
Read the question. Then put the four sentences in the correct order to form a PEEL response.
	Question
How can regular saving contribute to individual wealth over time?
Sentences
· Therefore, saving in a bank can be an effective financial habit that supports long‑term financial growth. 
· Saving money in a bank can help individuals grow their wealth over time, especially during periods of high interest rates. 
· Interest is the extra money earned on savings, which encourages people to save rather than spend all their income immediately. Over time, the higher the interest rate, the more extra money is paid on the savings. This allows savings to increase without additional effort from the saver. 
· This is because banks will pay interest to customers who keep their money in savings accounts. 




Task 2
For each of the following scenarios, give a likelihood rating and a PEEL-style justification for that rating.
	Scenario 
	Likelihood rating
	PEEL justification

	A small business may make a profit in a bad economic year.
	
	

	A high-risk stock investment earns higher returns than a savings account in one year.
	
	


Task 3
Read this scenario. On an A3 sheet of paper, produce a likelihood rating and a PEEL justification.
Scenario
1. All businesses in a country become unprofitable at the same time.
Task 4
For each of the following scenarios, give an impact rating (likelihood x severity + speed) and a PEEL-style justification for that rating.
	Scenario 
	Impact rating
	PEEL justification

	A business fails and closes permanently.
	
	

	A worker loses a monthly bonus.
	
	


Task 5
Read the scenario. On an A3 sheet of paper, produce an impact rating and a PEEL justification.
Scenario
A multinational company is taken to court and heavily fined for fraud and regulatory violations.


Risk analysis template
	Risk
	Description of risk
	Likelihood range and rating
	Impact range and rating 
	Score

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	



The following materials relate to lesson 8:
· PEEL starter activity sheet.
· Highflyers Accounting Limited. 



PEEL starter activity sheet
	Evaluate the use of loans to finance a business expansion. Give two clear points using the PEEL approach.

	Point 1


Evidence/example:


Explanation:


Link:




	Point 2


Evidence/example:


Explanation:


Link:







Highflyers Accounting Limited 
Highflyers Accounting Limited (HAL) is a business that provides a range of accountancy services and tax advice for a wide range of mainly self-employed clients. The company has experienced various risks that have caused concern to the board of directors, including:
· A drop in income levels for 30% of the clients of HAL because of their decisions to take early retirement, leading to an actual 8% loss of profits for HAL in the next two years.  
· HAL has struggled to retain most of its junior staff due to attractive competitor salaries; therefore, its workforce has been reduced. This has meant staff have had to work more than their contracted hours, resulting in high sick leave in comparison with the two previous years. This has resulted in a decrease in productivity, which could impact profits in the next year.
· Making Tax Digital by the UK government has been introduced, and as a result, there is added pressure on key staff to do more work, as many of HAL’s clients do not have digital expertise and require a lot of support. Pay rises have been proposed to recognise this additional workload for staff; this could further reduce profits by 2% per year in each of the next two years.
· Working longer hours has impacted the most experienced staff at HAL, who say the directors do not care. Staff have logged more absences from work due to sickness. This has led to a backlog of many new clients who require bespoke services. Most of the absent staff tend to be the ones who understand its operations and know how to advise the client appropriately. 
· There is a 30% chance that the employee well-being programme the company has in place may not be effective, leading to a loss of staff confidence. 
· HAL has been audited twice and given strict sanctions, which come at a high cost. As a result, there may be a further reduction of profits by 7% in the next year. 
HAL is holding their annual general meeting to discuss how to manage these risks. 
Task
Assess the risks.
Propose risk mitigation strategies for the most important risks.


The following materials relate to lesson 9:
· Inc Ltd case study.
· Risk case study analysis template.
· Risk case study analysis review sheet.
Learners will also need access to a 5x5 risk matrix template from Lesson 6.



Inc Ltd case study
Inc Ltd (IL) is a leading UK finance company which focuses on creating bespoke pension plans, estate (tax) planning and long-term investment plans for its customers. The company has many experts and specialist employees with different levels of responsibilities and roles. The company has always faced challenging times with transparency and honesty to customers, making sure that both employees and customers are informed of important transitions and changes. Focus group surveys are done to help manage customer expectations on how their money is managed. IL is aware that their corporate governance requirements, as overseen by the Financial Reporting Council and company law, show responsibilities of directors in the way in which they manage the company and the customer. A recent survey showed that customers were unsure about some products and services offered by employees.
In the past six months, IL has set up a multitude of high-profile initiatives to further maintain professional culture and high standards of conduct. Some changes have been complemented by employee training and development to maintain high levels of consumer care. One such initiative is making sure all employees are following the standards and rules on consumer protection set by the Financial Conduct Authority (FCA). In the UK, nearly all financial service providers must be authorised by the FCA. From banks and building societies, to private companies that offer mortgages, pensions plans and investment plans. These authorised companies must meet key standards and follow FCA rules on consumer care and consumer protection, making sure the products meet the needs of consumers. 
Regulatory activities in financial services provide assurances to investors and other stakeholders that services are fit for purpose and are reliable. A recent internal audit showed that IL had major challenges in maintaining the FCA standards and rules. More than 80% of employees were not meeting these standards as it was time-consuming and required them to work longer in meeting targets for their departments. Furthermore, it was noted that 30% of experienced employees had given incorrect information that differed from information provided by directors when communicating with high-net-worth investment clients. 
The UK financial industry has had numerous scandals and news stories about professionals who have defrauded investors, employers and peers. IL believes that by conducting numerous internal audits, the company can address such scandals. The directors believe that the most powerful driving force of unethical behaviour stems from employee greed and a lack of understanding of the principles of financial standards. The company believes that profit growth has been hindered by an increased sales culture that the company is currently experiencing. This culture shift has altered the trust relationship between IL’s customers and employees. 

Risk case study analysis template
Learner names:

	Risk identified
	Risk category
	Cause of risk (evidence)
	Impact of risk (indicate if there is evidence of this)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	



Risk case study analysis review sheet
Names of peer reviewers:

Names of learners in the group reviewed:

Peer reviewer comments on the following:
	Risks identified – appropriate risks, appropriate categories


	Causes of risks – appropriate causes, evidence identified, relevant to risk, reasoning provided


	Impact – appropriate impacts, evidence identified, relationship to cause given, relevant to risk and cause, reasoning provided

	Summary




The following materials relate to lesson 10:
· Pacific International Finance case study.
· PIF peer review sheet.
Learners will also need access to the 5x5 risk matrix template from Lesson 6 and the Risk case study analysis template from Lesson 9.
Learners will also need the report template designed in Lesson 9, produced by the teacher.


Pacific International Finance (PIF) case study
Pacific International Finance (PIF) is a United Kingdom-based financial services firm specialising in mortgages, insurance, pensions, and green investment products. The organisation positions itself as a client-centric institution, leveraging bespoke advisory services and digital technologies to deliver tailored financial strategies. Central to its offering is the development of ‘fit-for-purpose’ guidance frameworks, which present customers with comprehensive, timely, and transparent information regarding financial products, as well as designated points of contact.
The organisational culture at PIF appears to be at a transitional stage. While initiatives aimed at improving professional standards and employee development are commendable, their effectiveness is undermined by competing priorities. The perception among employees that compliance requirements hinder productivity highlights a need for cultural realignment. Ethical behaviour in financial institutions is not solely driven by individual morality but is shaped by organisational values, leadership tone, and incentive systems. PIF’s leadership must therefore reassess its performance evaluation criteria to ensure that compliance and ethical conduct are prioritised alongside financial outcomes.
Furthermore, there have been reports of inconsistency in information delivery whereby 40% of specialist employees have provided advice that conflicted with director-level guidance. This has raised serious concerns regarding mis-selling and breach of due diligence. The company’s reliance on bespoke advisory services heightens this problem, as tailored recommendations increase the likelihood of subjective interpretation and inconsistent application of regulatory standards that were used to create the ‘fit-for-purpose’ guide. Moreover, PIF’s operational activities are significantly influenced by its regulatory inefficiencies and cultural transformation. An internal audit highlighted that compliance with Finance Conduct Authority (FCA) standards is perceived by employees as time-consuming in relation to their departmental targets. This indicates a fundamental tension between regulatory compliance and revenue generation.
Governance at PIF is closely linked to organisational culture. While the company has introduced programmes to review professional conduct and consumer care, evidence from the internal audit suggests that these measures have not been effectively implemented or monitored. There appears to be a disconnect between strategic directives issued by the board and their execution by employees. This misalignment may indicate inadequate communication channels or insufficient management oversight. Lack of effective corporate governance has led to inaccurate advice, which has reduced client retention and PIF’s market competitiveness. For a company operating in high-value sectors such as pensions and green investments, social capital is a critical asset; however, the reduction of this asset has led to severe financial consequences. An end-of-year report in 2025 showed a decline in profit growth attributed to an aggressive sales culture, suggesting that current strategies may not be sustainable. Overemphasis on sales targets can result in poor-quality transactions, increased customer complaints, and subsequent review costs. This is particularly relevant in the UK financial sector, where past scandals have demonstrated the significant financial impact of widespread mis-selling practices.



PIF peer review sheet
Names of peer reviewer:
Names of learner reviewed:
Case study analysis
	Risks identified – appropriate risks, appropriate categories.


	Causes of risks – appropriate causes, evidence identified, relevant to risk, reasoning provided.


	Impact – appropriate impacts, evidence identified, relationship to cause given, relevant to risk and cause, and reasoning provided.

	Summary.





Risk matrix analysis
	Risk ratings – accurate and clear.
	

	Risk matrix completion – accurate and clear.
	



Report
	How important was the information included in the report? Was some information not important enough to be included?

	How well structured was the information?  Was it easy to follow? Was the information under each heading relevant to the heading?


	Was evidence used to support the arguments that were made? Was the evidence valid?

	Was there appropriate reasoning included? Was the content more descriptive than reasoned or evaluative?

	Were the recommendations (proposed actions) clear and well described?  Were they clearly related to the identified risks? Was it clear how the recommendations could make a difference?





Self-assessment
Review the feedback.  
Identify one positive point that has been highlighted. Why do you think you were able to achieve this part of the task well?



Identify one negative point that has been highlighted. (If there are no negative points, select another positive point and complete as above). Why do you think you were not able to achieve this part of the task as well?



Identify one change that you would make to the content. Why is this change important?  
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