T LEVEL IN MEDIA, BROADCAST AND PRODUCTION
Supporting the development of Core Knowledge Content – The creative economy 
ET-FOUNDATION.CO.UK

[image: Education and Training Foundation Logo]

AoC is delivering this programme on behalf of the Education and Training Foundation. This programme is funded by the Department for Education.
INTRODUCTION
Inclusivity
This resource has been developed with inclusion first principles.  It has been designed to demonstrate how lessons can be designed to support learners with Special Educational Needs and Disabilities (SEND).  The resource embeds the principles of Universal Design for Learning (UDL) and so supports inclusivity while at the same time addressing the diverse needs of neurodiverse learners and those with physical and/or sensory impairments. The focus is on high-quality, accessible materials to help learners to create an inclusive pitch.  
Barriers to learning are explicitly addressed through the incorporation of UDL principles with differentiated activities, flexible resources, and scaffolding techniques. By integrating UDL principles throughout the learning journey, the lessons provide an accessible, engaging, and inclusive experience for all learners, regardless of their starting point or individual needs.
This inclusive approach ensures all learners have an equitable opportunity to engage with the content and develop their skills, fostering confidence and independence.
Framework for learning
The resource includes a Framework for learning (Ffl). This covers 20 hours of learning.  There is a diagram to show how the content of those hours has been sequenced and scaffolded. There is also a narrative that explains the sequencing and scaffolding in more detail.
Lesson plans
There is a two-hour lesson plan for each stage in the sequencing and scaffolding of learning in the Ffl. Lesson plans include details of the resources that are required to support delivery, including those developed specifically for this TRIP.
Support materials
The support materials identified in the lesson plans are also available towards the end of this document.
Note:
There is a separate slide deck for use with the lessons. 
There is a separate Excel spreadsheet for this resource. 


SECTION 1: FRAMEWORK FOR LEARNING
This Ffl relates to the Core Content Area 1:  The creative economy.  In particular, it addresses content that requires a high level of understanding rather than recall:
· CK1.3 The creative supply chain
· CK1.4 The features of models used to monetise products and services in the creative industries
· CK1.5 The common sources of finance and funding opportunities available within the creative industries.
The Ffl also supports the development of the following Core Skills:
· CS2 Generating ideas
· CS4 Developing ideas
· CS6 Reflective practice.
The Ffl has been designed to be delivered early in the programme, possibly within the first half term.  Ideally, the lessons are delivered cumulatively so that learners can build on learning from the previous lessons.
The Ffl consists of 20 hours of guided learning.  There are 10 lessons, each lasting two hours.  Th 20 hours of learning have been organised around four key projects, culminating in a fifth project which is designed as a formative assessment activity. The formative assessment activity is linked to the applied purpose of making informed decisions about the development of a creative business.  The lesson will enable learners to apply their understanding of the creative economy, responding to realistic industry briefs, making informed decisions about supply chains, monetisation models, and funding options within budget constraints.
The lessons use a project-based learning approach.  This allows learners to gain their understanding by working on realistic creative projects, where they can be creative.  They will use reflective learning throughout the lessons to develop deep knowledge and high levels of understanding that they can apply to new contexts and situations.
This TRIP is used to develop an understanding of Core Content that is assessed through examination. The lessons are designed to support learners to use the understanding they develop to contribute to responding to extended response style exam questions.
Sequencing
The content of the Ffl has been sequenced so that with each project, learners are introduced to one or more new concepts.  The early projects have a clear focus and introduce concepts that are relatively familiar and straightforward.  The projects become more complex, building to those that may have unfamiliar contexts, and they require higher-order thinking to deal with issues and problems and make decisions.
Each project considers content from each Core Content area sub-section, introducing only one or two aspects.  Over the four projects and the formative assessment activity, almost all the content from the specification of these sub-sections has been included.  Learners develop independent thinking and autonomy by using their learning to support decision-making, selecting the content that is relevant and useful.
Scaffolding
The Ffl starts with a straightforward one-lesson project related to an idea for the introduction of a vlog.  The aim is to use this context to introduce content and for learners to use their learning to support decision making.
The second project takes two lessons.  The context is related to social media and influencers.  It builds on the content of the first project but introduces new content, providing an opportunity to reinforce and then apply existing learning to a new context.  It also builds on the context as they take their learning from the Vlog project to the role of influencers.  Through this project, learners will develop reflective learning as they build on their prior learning from the first project, develop skills using Excel spreadsheets and start to justify their choices.
The third project takes three lessons and brings in the context of radio broadcasting.  This is a more complex project that again provides an opportunity to reinforce and then apply existing learning to new contexts, as well as introducing further new concepts in each of the three sub-sections.  As a result, they will continue their ability to be self-reflective.  Learners will further develop their skills working with Excel as well as their ability to justify.
The fourth project follows a similar model to project three, but this time in the context of film. Again, there is the opportunity to reinforce and apply existing learning to a new context, as well as to introduce new content. For this project, learners will again use the Excel skills and further develop their ability to justify.
Throughout the lessons, the teacher will model ‘what good looks like’ to support learners to be reflective and peer- and self-assess their own and others' outputs.  
The formative assessment activity is used to determine how well learners can meet the applied purpose. They are provided with a creative brief and use their prior learning to give a response, taking account of the budget.
Note:
The table below shows how the content of 1.3, 1.4 and 1.5 has been mapped across the four projects and formative assessment.


Mapping of Core Content to the Ffl projects
	Core Content
	Vlog
	Influencer
	Radio
	Film

	1.3 The creative supply chain
Students should be able to demonstrate understanding of how the production process operates and factors that need to be considered for delivering a product, content or service
	
	X 
	X 
	X

	1.3.1 Supply chain of the creative economy:
	
	
	
	

	· production
· consumption
	
	X 
	
	X

	1.3.2 Production process:
	
	
	
	

	· establishing the need for a product, content or service
· ideation of the creative vision
· execute
· pre-production stage
· production and post-production stage
	X
	X
	X
	X

	1.3.3 Factors that need to be considered for delivering a product, content or service:
	
	
	
	

	· compliance with legislation and standards
· distribution of a product, content or service, including streaming, broadcasting, exhibition, installation, live performance
· results tracking
	
	
	X
	X

	1.4 The features of models used to monetise products and services in the creative industries
Students should be able to:
· understand the benefits and challenges of different models used to monetise products and services in the creative industries. 
· consider different aspects of models used to monetise products and services and how they interrelate.
	X
	X
	X
	X

	1.4.1 Commissioned:
	
	
	
	

	· creation of a bespoke product, content or service on request of a commissioner.
· commission may come from individuals, businesses or governments.
· financing may come from the commissioner, grants and match funding.
	
	
	
	X

	1.4.3 Self-generated:
	
	
	
	

	· income that is solely generated from the actions of an individual or business.
· revenue comes from direct sales of a product, content or service or ownership of Intellectual Property Rights. (IPR)
	X
	X
	
	

	1.4.4. Subscription:
	
	
	
	

	· agreement to receive/use products or services at set increments.
· revenue comes from retention of paying subscribers for recurring consumption of products, services or content.
	
	X
	
	X

	1.5 The common sources of finance and funding opportunities available within the creative industries:
· demonstrate understanding of the benefits and challenges of common sources of finance and funding opportunities available withing the creative industries.
· consider different aspects of the common sources of finance and funding opportunities available within the creative industries and how they interrelate.
	
	X
	X
	X

	1.5.2 Sponsorship:
	
	
	
	

	· product placement
· branded content
· corporate sponsorship
· individual sponsorship
· brand collaboration.
	
	X
	X
	X

	1.5.4 Crowdfunding:
	
	
	
	

	· online campaigns
· social media campaigns.
	
	
	
	

	1.5.5 Grants:
	
	
	
	

	· public
· private
· charities
· foundations.
	
	
	
	X





Framework for learning diagram
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SECTION 2: LESSON PLANS
This section includes 10 lesson plans. The lesson plans follow the Framework for learning. The lesson plans include the:
· lesson number in the sequence
· lesson title
· total amount of time required to deliver the lesson
· targeted specification content coverage
· resources needed to deliver the lesson (see Note below)
· teacher and learner activities to be undertaken throughout the lesson
· details of how the lesson supports the development of English, maths and/or digital (EMD) skills (where appropriate)
· details of how the lesson supports students with specific needs, applying the principles of UDL
· next steps for teachers and/or learners, such as homework activities and providing feedback to learners.
Note:
There is an assumption that the learning environment will include the following:
· whiteboard/smartboard or similar
· materials to take notes, e.g. pens, paper, audio recorder, digital device and software
· equipment to present a slide deck and video, e.g. projector, smartboard
· digital devices (e.g. laptop, tablet) for all learners
· internet access
· learner access to word-processing, spreadsheet, project management and presentation software.
The lesson may refer to resources that are freely accessible online.  These will be presented with the title as indicated on the relevant website with a hyperlink to the resource.  The hyperlink was correct at the time of producing this resource, but the Education and Training Foundation (ETF) has no control over third-party links.
Learners may need access to the following to support their specific needs:
· screen readers
· audio recording applications
· video recording applications
· quiet working areas
· text magnifiers
· alternative formats.
Other requirements will be specified at the start of each lesson plan.


Lesson 1
Lesson title: Setting up a vlog
Lesson time: 2 hours
Targeted content: CK1.3, CK1.4, CK1.5
Resources needed: 
· Support materials
· Vlog brief
· Annotated vlog brief
· Vlog resources
· Vlog planning sheet
· Equipment
· Reusable adhesive
· Calculator
· Web links
· Word cloud application
· Collaborative wall application
SEND support: 
Key terms are highlighted throughout.  Learners contribute their own examples of vlogs to create a sense of community and ownership.  Learners read the Vlog brief, but the teacher also reads this out and highlights key content.  There is also an annotated version for learners to support those who need time for cognitive processing or need a reference source to refer to.  Learners have the option of working in pairs or individually to give them a sense of autonomy.


	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Introduce learning aims and an overview of the lesson using the slide deck.
	Listen to the introduction.  Take notes, ask clarification questions.

	
	Ask learners, “What is a vlog?”.  Direct them to the Word cloud application to write their answers.
	Access the Word cloud and add responses, focusing on key words.

	
	Highlight key terms that have been entered by the learners.
	Note key terms used to define vlog that appear in the Word cloud and are highlighted by the teacher.

	
	Ask learners to describe examples of vlogs that they have viewed.  Encourage them to add more detail if they state rather than describe.
	Contribute to the class with descriptions of vlogs.

	45 minutes
	Hand out Vlog brief and Annotated vlog brief (if required).  Show a summary of the brief on the slide deck.  Highlight key terms that will be used in the slide deck.
	Listen to the overview.  Read the Vlog brief. Compare with the Annotated vlog brief as the content is read out, if required.

	
	Set out task requirements.  Allocate pairs or allow learners to work individually.
	Listen to task requirements.  Ask clarification questions.

	
	Circulate.  Observe each pair.  Listen to discussions.  Note any misconceptions or points to note on completion of the activity.
	Working in pairs (or individually if preferred), generate ideas and describe possible content of the first vlog in the series or a vlog from within the series. 

	
	Highlight to learners the key points noted from observations of the task and key points to consider.
	Take notes.  Ask clarification questions.

	
	Set out task requirements.  Allocate peers.
	Take notes.  Ask clarification questions.

	
	Circulate.  Observe each pair.  Listen to discussions.  Provide support if required.
	Pass the completed description to another pair or individual as allocated.  On receipt of the completed description from another pair or individual, review the proposal, taking account of the teacher's key points.  Annotate the template with ‘tick’ where a good idea is given and a comment where a change would be beneficial.  Pass annotated template to original pair/individual.

	
	Set out the requirements of the task.  Direct learners to the Collaborative wall.  Provide technological support if required.
	Learners review their annotated templates and determine one change that they would make.  Add the change to the Collaborative wall.

	
	Classify changes proposed from those given on the collaborative wall.  Ask learners to note these classifications of changes.  Point out the importance of these changes.
	Listen and take notes on key changes that need to be made.

	
	Set out task requirements.  Organise learners into pairs (or allow them to work individually).  Distribute Vlog resources.
	Listen.  Take notes.  Ask questions.

	
	Circulate and observe pairs/individuals.  Ask probing questions to confirm understanding of choices made.  Provide guidance on calculating total costs, where needed.  Provide calculators, where needed.
	Working in pairs or individually, review Vlog resources.  Decide which resources are needed to produce the vlog that was described in the previous activity.  Calculate the total cost needed for resources.

	
	Ask each pair/individual to give the total cost calculated.  Make a note on a whiteboard or similar.  Facilitate a class discussion of the differences in total costs given.
	Inform the teacher of the total cost calculated.  Contribute to class discussion regarding differences in total costs.

	25 minutes
	Present the details of the production process and key stages.  Highlight key terms.
	Listen, take notes, and ask clarification questions.  Note key terms.  

	
	Set out task requirements.  Organise learners into small groups of 3 or 4 (or allow learners to work individually).  Each group is allocated one stage of the process.  If there are more groups than stages, then more than one group can be allocated to the same stage.  Allow learners to work individually if required.  Distribute the Vlog planning sheet.
	Listen, take notes, and ask clarification questions.  Move into allocated groups.

	
	Circulate and observe groups/individuals.  Ask probing questions to confirm understanding of choices made.  
	Working in groups, determine the activities that will need to be completed to create a Vlog “episode”.  Allocate time to each activity in that stage. Each learner completes the Vlog planning sheet for their stage.

	
	Set out task requirements.  Organise new groups so that each group is made up of someone who has developed for each stage in the production process.
	Listen.  Take notes.  Ask questions. Move into new groups.

	
	
	Share information on the Vlog planning sheet for the stage developed.  Each person in the group challenges any of the stages and time allocation, if needed.  Complete the final page of the Vlog planning sheet.

	
	Lead a general discussion on the amount of time involved.
	Contribute to class discussion on time involved, answering questions if posed or putting forward own ideas.

	20 minutes
	Set learners two exam-style questions.
	Answer each of the exam-style questions.

	
	Give learners model answers to the exam-style questions.  Advise how to self-assess their answers.
	Follow the teacher's explanation of expected answers.  Self-assess own answers.

	
	Set learners an extended response style exam question to answer individually:
‘Should the individual set up the vlog?’  Explain your choice.
	Individually write an answer to the question.  

	
	Collect completed questions.  Before the next lesson, review each submitted answer.  Give learners written feedback before the next lesson.
	Hand in the completed question.





Lesson 2
Lesson title: From vlog to influencer 
Lesson time: 2 hours
Targeted content: CK1.3, CK1.4, CK1.5
Resources needed: 
· Support materials
· Influencer case studies
· Monetisation models handout
· Influencer spreadsheet
· Monetisation overview worksheet
· Income projection worksheet
· Production budget worksheet
· Exam question sheet 
· Exam questions model answers
· Peer assessment checklist
· Equipment
· Coloured highlighters
· Calculator
· Web links
· Mentimeter (poll)
Learning activities included in this lesson to develop EMD skills: 
Maths: Learners calculate projected income and campaign budgets using Excel, applying basic arithmetic and percentages. They compare figures and interpret numerical data from case studies.
Digital: Learners use Excel to create income projections and budgets, navigate collaborative tools like word clouds, and access online resources. They apply digital literacy to evaluate influencer strategies.
SEND support: 
Key terms are highlighted throughout the lesson to aid understanding. The teacher reads case studies aloud and explains monetisation models to support learners who need additional processing time. Learners have the option to work in pairs or individually, and visual aids are provided alongside a step-by-step Excel demonstration to ensure accessibility for all learners. Learners have a choice of which influencer they work with, giving them some autonomy in their learning. Where needed, learners are provided with printed case studies in larger font, coloured overlays, screen readers and/or text-to-speech tools. Sentence starters and writing frames are used to scaffold written responses and extended exam-style answers.


	Timing
	Teacher activity
	Learner activity 

	10 minutes
	Introduce the lesson aims and overview. Link back to Lesson One using the slide deck. 
	Listen to the introduction and recap. Take notes, ask clarification questions.

	
	Use a Mentimeter poll with the question: “Which influencers do you follow and how do you think they make money?” Ask learners to write down their answers.
	Access the Mentimeter poll and add responses with examples of influencers and how influencers earn money. 

	
	[bookmark: _Int_lt5ogd1o]Model one example answer and highlight key terms (for example: brand deal, sponsorship, ad revenue, affiliate link).
	Note key vocabulary from the class discussion.

	45 minutes
	Hand out Influencer case studies. Display the titles of the Influencer case studies on the slide deck. 
	Listen to the overview.

	
	Set out task requirements.
	Listen to task requirements. Ask clarification questions.

	
	Read the first case study aloud, pausing to explain key terms (for example: Cost per mile (CPM), engagement, commission, collaboration). Provide coloured highlighters and model how to highlight income sources, costs and any references to risk or stability.
	Listen to the reading of case study one of the Influencer case studies and take notes.  Use the coloured highlighters to follow the teacher’s modelling of the analysis.

	
	Check understanding with targeted questions (for example: “How does this influencer earn most of their income?” “What risks do you notice?”).
	Listen and answer targeted questions.

	
	Allow learners to select a peer to work with or work individually.  Set out task requirements.  
	In pairs (unless agreed to work individually), read case study two and three of the Influencer case studies and highlight or underline income sources, costs, and any references to risk or stability. Note down, for each influencer, the main ways they earn money and one potential risk with their business model. 

	
	Observe each pair. Listen to discussions. Provide support if required.
	Ask clarification questions if any terminology is unclear.

	
	Handout the Monetisation models handout. Explain each monetisation model (for example: advertising revenue, sponsored content, affiliate marketing, merchandise, platform creator funds) using the slide deck. Facilitate a short question and answer session to check understanding.
	Listen, take notes. Ask questions.

	
	Set out the task. 
	Listen, take notes. Ask questions.

	
	Circulate to question and probe reasoning (“Why did you choose that model?” “Where do you see the supply chain?”). Observe pairs or individuals. Listen to discussions. Provide support if required.
	Use the Monetisation models handout to match each case study to one or more monetisation models. Draw or note a simple supply chain for at least one influencer (for example: brand → talent agency → influencer → platform → audience).

	
	Ask learners to provide feedback on their findings.
	Contribute to feedback when requested. With details of which models seem most stable or risky and why. 

	
	Summarise key points from the findings of each pair or individual, writing on the whiteboard (or similar).
	Listen. Take notes. Ask clarification questions.

	45 minutes
	Introduce the Influencer spreadsheet and display it on the board.
	Access Excel software.

	
	Model how to complete one line of the spreadsheet using one of the influencers (for example: Eco-Elle). Demonstrate entering projected monthly income for each stream (for example: ad revenue, sponsored posts, affiliate links, merchandise, other) and using a simple formula to calculate total income. Highlight how small changes in views or engagement can change the projections. Emphasise the maths involved (addition, percentages) and how this is used in the creative industries.
	Watch the teacher's demonstration and note down the steps for using the Excel template.  Follow the process of inputting data into Excel as modelled by the teacher.

	
	Set task requirements.  Ask learners to organise into pairs or allow them to work individually.  Inform learners to open a new Excel worksheet.
	Organise into pairs or work individually.  Open a new Excel worksheet.  Select one influencer case study.

	
	Observe pairs or individuals. Listen to discussions. Provide support if required.  Encourage learners to save work throughout with class prompts.  When time is complete, inform learners to save their work.
	Enter projected monthly income figures for each income stream for at least three months. Use formulas (for example: SUM) to calculate total income for each month. Adjust one or two assumptions (for example, number of sponsored posts, fee per post) and observe how total projected income changes.

	
	Facilitate a short whole-class discussion comparing different income projections. Ask: “Whose income stream looks most stable?” “Who is most at risk if a platform changes its algorithm?” Encourage learners to justify their answers using evidence from their spreadsheet and the case studies.
	Share headline results from income projections (for example: highest month, most important income stream). Take part in class discussion, explaining which influencer has the most stable income and who is most at risk, using evidence from the spreadsheet and case studies. Note summary points from the board. Reflect on how the creative supply chain and funding sources affect each influencer’s business model.

	20 minutes
	Hand out the Exam question sheet. Set two short questions and one extended question. Give learners time to answer individually in exam conditions.
	Individually answer the questions on the Exam question sheet. Use key terminology learned in the lesson and refer to notes.

	
	Distribute Exam question model answers.  Organise peer reviewers for each pair or individual.
	Swap answers with a partner.  Review the answers against those in the Exam question model answers.

	
	After writing, guide learners through a structured peer assessment activity using the Peer assessment checklist. Model how to give constructive feedback linked to command words (for example: identify, describe, explain, justify).
	Use the Peer assessment checklist to peer-assess. Highlight where the partner has used evidence from the case studies or spreadsheet and where they could add more explanation or justification, using the constructive feedback as highlighted by the teacher. 

	
	Circulate, observe and answer questions if needed.
	Using their own Exam question sheet and Peer assessment checklist, make improvements to responses based on the model answers and peer feedback. Hand in to the teacher once completed.

	
	Set homework.
	Homework: Research one real fashion influencer of their choice and identify at least two monetisation models they use and one risk in their business model.




Lesson 3
Lesson title: Planning an influencer campaign 
Lesson time: 2 hours
Targeted content: CK1.3, CK1.4, CK1.5
Resources needed: 
· Support materials
· Campaign brief
· Campaign planning document
· Influencer spreadsheet
· Campaign overview worksheet
· Influencer data worksheet
· Production and campaign costs worksheet
· Campaign budget comparison worksheet
· Justification builder worksheet
· Justification document
· Sentence starter handout
· Self-assessment handout
Learning activities included in this lesson to develop EMD skills: 
Maths: Learners calculate campaign budgets using both calculators and Excel, applying arithmetic, percentages and comparisons.
Digital: Learners continue to develop their Excel skills for budgeting.
SEND support: 
Key terms are highlighted throughout to help learners recognise essential vocabulary and build confidence using subject-specific language. The teacher models each budgeting step clearly, thinking aloud so learners can see the process and understand how decisions are made. This reduces cognitive load and supports those who need structured guidance.
Scaffolded planning sheets break the task into manageable stages, giving prompts that support learners who need more structure while still allowing others to extend their ideas independently. Learners may work in pairs or individually, enabling peer support or independent pacing depending on confidence. Visual aids such as example calculations and simple diagrams reinforce understanding and make the budgeting process more accessible.


	Timing
	Teacher activity
	Learner activity 

	20 minutes
	Set out learning aims and an overview of the lesson using the slide deck.
	Listen.

	
	Review research homework.  Engage each learner in providing one point of research.  Note monetisation models and risks identified on the board.  Address any inaccuracies or misconceptions.  Summarise key points from the whiteboard.
	Listen. Contribute with homework research findings when asked.  Take notes from the whiteboard.  As clarification questions.

	
	Refer to key terms in the previous lesson: campaign brief, deliverables, reach, CPM, budget constraints, and justification. 
	Listen.  Take notes.  Ask clarification questions.

	
	Introduce what is an influencer campaign from the slide deck covering sponsored content as a monetisation model.
Highlight how campaign success is measured using reach, engagement and brand alignment.
	Listen, take notes, and ask clarification questions.


	45 minutes
	Distribute the Campaign brief. Read it aloud to ensure accessibility. Highlight important information about the target audience, deliverables, and campaign objectives.
	Listen, following the reading of the Campaign brief, highlighting key points.  Note details about the brief. Ask clarification questions.

	
	Allocate pairs or allow learners to work individually. Hand out the Campaign planning document.  Explain the budgeting task. 
	Take notes, ask clarification questions.  Move into pairs or inform the teacher if the preference is to work alone.

	
	Model one worked example on the board: calculating influencer fee, adding production costs, calculating total spend, and comparing to the budget limit.
	Take notes, ask clarification questions.

	
	Circulate, observe and answer questions if needed.
	Open the Influencer spreadsheet. Choose either campaign 1, 2 or 3. Discuss the campaign in pairs or individually and complete the Campaign planning document. Once complete, begin entering figures into the Influencer spreadsheet. Apply the approach used in the modelled example to the chosen campaign scenario. Ask for help if needed. Complete the full campaign budget in the Influencer spreadsheet. 

	
	Circulate to facilitate discussion, prompting learners to explain their campaign choices and budgeting decisions. Check understanding, ask guiding questions, and offer clarification where needed.  Encourage wide participation using different techniques.
	Contribute to a class discussion highlighting key points from the budget, explaining any key decisions made and challenges encountered.

	45 minutes
	Introduce the justification task on the slide deck. Provide both the Justification document and the Sentence starter handout for learners who need scaffolding. Model “what good looks like” by demonstrating a short, justified answer. Allow learners to work in pairs or individually.
	Listen and take notes, ask clarification questions.

	
	Circulate and observe pairs or individuals. Ask probing questions: Is your choice cost-effective? How does your CPM compare? What happens if the budget is exceeded? Encourage use of technical language.
	Complete the task in the same pairs or individually as previously.  Using the Campaign justification document and the Sentence starter handout, prepare a justification of the deliverables and costs of the chosen case study.  Use key terms correctly.

	
	Ask each pair or individual to share the details of their campaign and give the total cost calculated. Make a note on the whiteboard or similar. 
	Share information from the Influencer spreadsheet with the class as requested by the teacher. Provide a brief overview of the campaign and its costs. 

	
	Introduce the task.  Highlight the peer review questions from the slide deck.
	Listen.  Note the peer review questions.

	
	Circulate and observe pairs or individuals.  Note any issues arising for summation later.
	Pass the overview and spreadsheet to a peer pair or individual.  Provide feedback based on the questions on the slide deck.  Return to the original individual or pair.

	
	Circulate and observe pairs or individuals.  Note any issues arising for summation later.
	Review the feedback.  Note any queries to raise with the teacher.

	
	Ask learners if they have any points to raise because of the activity.  Provide a summary of learning points, based on observations in the lesson. 
	Raise queries if needed.  Note any key points raised.

	10 minutes
	Set one exam-style question from the slide deck. Explain expectations. After completion, provide model answers and instruct learners to complete the Self-assessment handout to self-assess their work.
	Answer one exam-style question. Compare their answers to the model responses. and complete a Self-assessment handout.
Hand this to your teacher.  

	
	Ask learners for any feedback on their self-assessments.
	Give feedback to the teacher and class if there are any issues with the self-assessment.  




Lesson 4
Lesson title: Introduction to radio
Lesson time: 2 hours
Targeted content: CK1.3, CK1.4, CK1.5
Resources needed: 
· Support materials
· Radio consumption brief
· Radio consumption task sheet
· Audience survey sentence starters
Learning activities included in this lesson to develop EMD skills: 
English: Learners practise clear written communication when justifying platform choices and writing survey questions for a defined audience. Teacher modelling supports appropriate language and question structure.
Digital: Learners develop digital skills by exploring radio streaming platforms and applications. 
SEND support: 
SEND support is provided through clear teacher modelling, visual slides and guided notes. Tasks are broken into manageable steps, with sentence starters and examples to support survey design. Pair and small-group work supports the development of confidence in learning.
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	Timing
	Teacher activity
	Learner activity 

	10 minutes
	Introduce the aim of the lesson and the lesson overview from the slide deck. 
	Listen, take notes, ask questions.

	
	Ask targeted questions: How do you listen to the radio or audio content? When? On what device? Record responses on the whiteboard to highlight patterns (e.g. apps vs traditional radio). Use this to introduce the idea of changing consumption habits.
	Contribute examples and listen to peers. Take notes.  Ask clarification questions if required.

	20 minutes
	Deliver an interactive presentation on the radio as a medium.  Use the slide deck for structure and focus but encourage learners to engage with examples.  Give learners prompts and ask probing questions to encourage higher-order thinking related to concepts presented and to check understanding.
	Listen.  Take notes.  Engage with the presentation by giving personal examples, asking questions for clarification and responding to questions posed by the teacher.

	30 minutes
	Introduce the case study task: Give out the Radio consumption brief and Radio consumption task sheet. Remind learners of how to read and interpret a brief and write justifications, modelling expectations and success criteria. Ask learners to organise into small groups (four or fewer).
	Listen.  Review previous notes. Take notes.  Read the Radio consumption brief. Ask clarification questions. Move into groups.

	
	Circulate to support learners, prompt justification, and reinforce key terminology.
	In pairs or groups, discuss the content of the Radio consumption task sheet. Decide on suitable platforms.  Justify broadcast vs streaming choices. 

	
	On the whiteboard produce a table with two columns and the headings Broadcast and Streaming.  Ask one learner from each group to write their justification under the relevant heading.
	When instructed, write the justification on the whiteboard.

	
	Engage learners in discussion regarding responses.  Highlight key terminology, correct conclusions and any misconceptions and the quality of the justification phrases.  Encourage wide participation using appropriate approaches for the group.
	Review all statements on the whiteboard.  Contribute to class discussion following teacher prompts and responding to questions when asked or make a valid point where appropriate.  Take notes.

	50 minutes
	Introduce information on audience research.  Distribute the Audience survey sentence starters. Ask learners for their perspective on the questions as representatives of the target audience (16-18-year-olds).  
	Listen.  Ask questions. Observe examples of good and poor survey questions.  Read the Audience survey sentence starters. Contribute own perspective on types of questions.  

	
	Set the details of the task, working in the same groups.  
	Listen.  Ask questions for clarification.

	
	Circulate to support learners, give prompts, ask probing questions to encourage justification and reinforce key terminology.
	In groups, design a short audience survey (5–6 questions) aimed at 16–18-year-olds.

	
	Set the details of the task.  
	Listen.

	
	Circulate to support learners.
	Pass the questionnaire to two groups.  The groups complete the questionnaire and comment on any issues with the questions.

	
	Circulate to support learners, give prompts, ask probing questions to encourage justification and reinforce key terminology.
	Review responses. Note any recommended changes to the questions.  Analyse the two sets of responses.  Consider what this would mean in respect of the brief.  Prepare a short, justified conclusion.

	
	Ask each group to provide feedback their justified conclusion.  Encourage other groups to contribute to provide constructive feedback on the quality of the justified conclusion.  
	Give a justified conclusion when asked.  Listen and take notes of others justified conclusion. Provide constructive feedback on quality of justification when asked.

	
	Highlight key learning points based on the justified conclusions presented.
	Listen.  Take notes.  Ask clarification questions.

	10 minutes
	Set a written exam-style question.  Discuss why streaming and radio applications may be more suitable than broadcast radio for a 16–18-year-old audience. Collect responses for review.
	Complete and submit a written response.

	
	Next steps: Look at the answer to the question from each learner.  Note any issues related to the understanding of content and higher-order skills evident and provide feedback.  Note any general misconceptions and misunderstandings and produce a sheet that can be provided to all learners through a shared area in advance of the next lesson.
	





Lesson 5
Lesson title: Radio audiences, formats and funding
Lesson time: 2 hours
Targeted content: CK1.3, CK1.4, CK1.5
Resources needed: 
· Support materials
· New radio station brief
· Radio audience task sheet.
· Guidance notes
· Equipment
· Headphones
· Web links
· BBC Sounds
Learning activities included in this lesson to develop EMD skills: 
English: Learners develop subject-specific vocabulary through discussion, note-taking and written justification. 
Digital: Learners develop skills using PowerPoint or similar presentation software by including voice recordings on a slide or adding notes to a slide.
SEND support: 
SEND support is embedded through structured templates, guided notes and clear modelling of expectations. Learners work in groups to support confidence and are given autonomy to choose their own group members and size.  Headphones are provided to avoid distractions, particularly when learners are practising their presentations or creating content for a slide deck.  Guidance notes and sentence starters support learners to produce written justifications using key terminology. The teacher uses different strategies to engage learners in providing feedback.  Choice is provided for how the final presentation is delivered.  The New radio station brief and the activities in the lesson relate to a local community enabling learners to develop a sense of community in their own environment.
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	Timing
	Teacher activity
	Learner activity 

	10 minutes
	Introduce the aim of the lesson and the lesson overview from the slide deck. 
	Listen.  Take notes.  Ask questions. 

	
	Recap Lesson 4.  
	

	25 minutes
	Introduce learners to different types of radio content.  
	Listen.  Take notes.

	
	Give details of the task.  Allocate each learner one type of radio content, covering all types across the learners in the class.
	Listen.  Note the allocated type of content.

	
	Circulate and provide support if required, including technological support.  Give prompts and ask probing questions to support learners noting differences.
	Individually find three examples of the type of content allocated.  One example must be from BBC Sounds.  Use headphones to listen to the examples.  Note the sources of the examples and write a short description of each (the descriptions can be taken directly from the radio station).  Note the differences in the type.

	
	Lead a discussion on findings.  Ensure each learner contributes with details of at least one example of the type.  Note on the white board key differences that are identified.  Review the differences on the whiteboard at the end of the discussion and highlight key reasons.
	Contribute to the class discussion with examples, research and differences noted.  Listen to other contributions and make notes.

	20 minutes
	Deliver an interactive presentation on target audiences and funding for radio.  Use the slide deck for structure and focus but encourage learners to engage with examples.  Give learners prompts and ask probing questions to encourage higher-order thinking related to concepts presented and to check understanding.
	Listen.  Take notes.  Engage with the presentation by giving personal examples, asking questions for clarification and responding to questions posed by the teacher. complete guided notes - using key terminology.

	60 minutes
	Give details of the task.  Hand out the New radio station brief, Radio audience task sheet, and Guidance notes. Model expectations and success criteria. Ask learners to organise themselves into small groups.  
	Listen.  Ask questions.  Move into groups.

	
	Circulate to support learners, challenge decisions, and reinforce links between audience, format and funding.
	In pairs or groups, read the New radio station brief.  Create a radio station profile including target audience (demographics), chosen format, and content and complete the Radio audience task sheet, justifying choices and decisions.   Use the Guidance notes to assist. 

	
	Set the task. Remind learners what to look for in a justification.
	Listen.

	
	Circulate to support learners.  Allocate peer groups.
	Pass the completed Radio audience task sheet to another peer group.  Review the information provided by the other group and annotate with comments, focused on the quality of the justification rather than their choices.

	
	Remind learners about monetisation options from previous lessons.  Refer to the Guidance notes.  Set the task. Highlight to learners the importance of selecting key information to be included and to focus their presentations, as there is only two minutes available.
	Listen.

	
	Circulate and provide support, including technological support if required.  Give prompts and ask probing questions to support idea generation and development and higher-order application of learning.
	Select a suitable funding and monetisation model.  Prepare a presentation which can be a slide with voice over, a slide with notes or notes that can be read by a reader.  The content should be able to be used to support a two-minute oral presentation on the funding and monetisation models selected.

	
	Circulate and ensure learners are focused on the task.  Allocate time for each discussion.
	Listen to each presentation.  After each presentation, discuss as a group and agree on feedback to be provided.  Write feedback and hand to the teacher.

	
	Lead whole-class review. Ask selected groups to justify one key decision (format, audience or funding).
	Share ideas verbally, listen, take notes, ask questions.

	10 minutes
	Set an individual exam-style question: ‘Analyse the relationship between the audience and its monetisation options’.
	Complete the written plenary task individually. Hand in once completed.

	
	Next steps: Look at the feedback provided by groups on the presentation.  Note any issues from the feedback related to understanding of content, justification and providing constructive feedback.  Prepare feedback on presentations to each group, incorporating peer feedback.  Note any general misconceptions and misunderstandings, and produce a sheet that can be provided to all learners through a shared area in advance of the next lesson.
Review the completed exam-style question and add feedback for each learner.
	





Lesson 6
Lesson title: Outside broadcast
Lesson time: 2 hours
Targeted content: CK1.3, CK1.4, CK1.5
Resources needed: 
· Support materials
· Outside broadcast guidance notes 
· Outside broadcast brief
· Outside broadcast task sheet
· Producer’s cut task sheet
· Equipment
· Flip chart paper
· Marker pens
Learning activities included in this lesson to develop EMD skills: 
English: The Producer’s cut task supports structured evaluative writing and a clear explanation of ideas.
SEND support: 
SEND support is embedded throughout, with teacher support available for all activities.  Learners have autonomy in selecting the other learners they work with on tasks.  Teachers can use different strategies to include learners in class discussions.  Learners participate in peer review using written feedback (annotation on flip charts) without the need to give oral presentations.  There are guidance notes and task sheets to scaffold learners in their development of understanding. The concept of the outside broadcast is based on a community-led radio station.  This allows learners to reflect on their own community as they work on the tasks and develop ideas.  
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	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Introduce the aim of the lesson and the lesson overview from the slide deck. 
	Listen, take notes, ask questions. 

	
	Recap on lessons 4 and 5 by asking What makes a radio broadcast successful for a local audience? Encourage learners to contribute, giving examples from previous lessons.  Capture ideas linked to content, audience and values on the white board.  Encourage wide participation using appropriate strategies.
	Contribute ideas to the less and recap key learning from lessons 4 and 5.  Takes notes if required.  Ask questions for clarification.

	
	Hand out the Outside broadcast guidance notes.  Highlight key terms to learners.  Encourage learner interaction them by giving examples of how the terms have been used in previous lessons and can apply in a radio context.
	Listen.  Read Outside broadcast guidance notes.  Ask questions for clarification.  Engage in the lesson with examples, experiences or ideas generated.

	20 minutes
	Deliver an interactive presentation on outside radio broadcasts, business values and audience research.  Use the slide deck for structure and focus but encourage learners to engage with examples.  Give learners prompts and ask probing questions to encourage higher-order thinking related to concepts presented and to check understanding.
	Listen.  Take notes.  Engage with the presentation by giving personal examples, asking questions for clarification and responding to questions posed by the teacher.

	25 minutes
	Set the applied task.  Hand out the Outside broadcast brief and Outside broadcast task sheet.  Explain success criteria and expectations. Circulate to support learners, challenge decisions and prompt justification using correct terminology.  Ask learners to organise into pairs.
	Listen.  Organise into pairs.

	
	Circulate and provide support.  Give prompts, encourage discussion and engagement by both learners in each pair.  Ask probing questions to develop understanding.
	Read through the Outside broadcast brief and Outside broadcast task sheet.  Plan outside broadcast, using the Outside Broadcast task sheet as a prompt.  Also, record decisions on the Outside Broadcast task sheet.

	40 minutes
	Give details of the task.  
	Listen.

	
	Circulate and provide support.  Give prompts, encourage discussion and engagement by both learners in each pair.  Ask probing questions to develop understanding.
	Select two parts of the plan that the pair are least confident about.  On flip chart paper and using marker pens, highlight the decisions made in those two parts and the reasons for the choices.  Write questions that other learners can answer to help to improve the decision making.

	
	Facilitate learners putting their completed flip charts on the wall. Give instructions to learners regarding the next task.
	Hand in the flip chart paper to the teacher.  Note instructions for the next part of the task.

	
	Circulate and support learners to give feedback through prompts and probing questions.  Note the questions that learners are posing and prepare to present on those topics to aid understanding.
	Look at each flip chart.  Write answers to the questions that the learners have asked.  Add comments to assist their understanding and confidence in their decisions.

	
	Give input on common queries posed by learners, checking understanding through oral questioning. Give details of the next stage of the activity.
	Listen.  Take notes.  Ask questions for clarification.

	
	
	Take the flip charts with comments.  Discuss the feedback as a pair.  Agree on any changes that are needed to the plan.  Make the changes as appropriate.

	
	Lead a whole-class review. Ask each pair to share one key decision and justify it. Encourage learners to engage in discussion, commenting on the ideas and justifications of others. Encourage learners to use evaluative language, reminding them of key terms from previous lessons and the need to be constructive in providing feedback.
	Contribute to whole-class review, with examples of key decisions and justifications.  Give feedback to other pairs as appropriate.  Take notes.

	20 minutes
	Handout the Producer’s cut task sheet. Give details of the task.  Remind learners of the Outside broadcast guidance notes that can be used to assist them.  
	Listen.  Read the Producer’s cut task sheet.

	
	Circulate and provide support.  Give prompts and ask probing questions to support understanding.
	Individually complete the Producer’s cut task sheet.  Select one aspect of the completed plan.  Look at the plan from a radio producer's perspective.  Evaluate that part of the plan.  Suggest how that part of the plan can be improved.  Justify how the suggestion improves audience engagement or reflects business values.

	
	Next steps: Review the completed Producer’s cut task sheet for each learner.  Note any issues related to the understanding of content and higher-order skills evident and provide feedback.  Note any general misconceptions and misunderstandings and produce a sheet that can be provided to all learners through a shared area in advance of the next lesson.
	





Lesson 7
Lesson title: Commissioned film tender
Lesson time: 2 hours
Targeted content: CK1.3, CK1.4, CK1.5
Resources needed: 
· Support materials
· Commissioned film tender
· Evaluative language support sheet
· Peer review checklist
Learning activities included in this lesson to develop EMD skills: 
English: Learners develop English skills through discussion, note-taking and structured written responses. They use subject-specific terminology related to commissioned film and tendering and practise evaluative writing when completing peer review feedback and the summary overview. Sentence starters and evaluative language support accuracy, clarity and confidence in written communication.
Digital: Using AI tools appropriately to support idea development and audience engagement planning.
SEND support: 
The structured tender document breaks tasks into manageable sections with clear prompts to support cognitive processing and understanding. Evaluative language sheet scaffolds peer review and written evaluation activities. Teacher facilitation and optional use of AI tools provide targeted support for learners who need help generating and refining ideas. Where there is group work, learners are allowed to form their own group, allowing them to work with those they feel most comfortable with, giving them some autonomy.



	Timing
	Teacher activity
	Learner activity 

	10 minutes
	Introduce the aims of the lesson and the lesson overview using slide deck.
	Listen take notes, ask clarifying questions.

	
	Ask learners to give examples of different types of film (e.g. documentary, advert, animation). Capture responses using the whiteboard to visualise common ideas. Briefly highlight that different film types serve different audiences and purposes.
	Contribute examples of film types. Observe the whiteboard and discuss which types of film are most common or familiar.

	30 minutes
	Provide input on where film is consumed, prompting learners to suggest ideas before confirming on the slide. Introduce non-commissioned and commissioned films, explaining who commissions films and for what purposes. Explain the benefits and limitations of commissioned work. 
	Listen, contribute ideas where appropriate. Make notes, write down key terminology. 

	
	Introduce the commissioning process, including the need to tender, using the slide sequence.
	Listen.  Take notes.  Ask questions for clarification.

	
	Allocate groups. Handout the Commissioned film tender. Explain how it builds on previous radio work. Go through the tender document. Recap audience engagement methods and key demographic concepts using slides.
	Move into groups.  Listen.  Review previous notes.

	
	Circulate and support if needed.  Give prompts and ask probing questions where required.  Correct any inaccuracies and misconceptions.   
	Individually read through the brief.  If needed, one person in the group can read out the brief to the rest of the group.  In groups, discuss the target audience and suitable engagement methods.

	45 minutes
	Model how AI tools may be used to support idea development, for example, by exploring audience interests, refining tone or generating initial concept prompts. Emphasise that AI is a support tool and that the group must make final creative decisions.
	Follow the teacher’s approach using own devices.  Use alternative prompts to observe different AI responses.  Save outputs in own area.

	
	Instruct learners to remain in groups and develop ideas for what the commissioned film might look like. Emphasise suitability for a commissioned, public-facing live broadcast. 
	Listen.

	
	Circulate to facilitate discussion, prompting learners to link ideas to audience needs and the brief. Provide support and challenge as required.
	Work collaboratively to generate and record ideas for the film in the tender document. Consider tone, content and audience suitability. Refine ideas through group discussion.

	25 minutes
	Introduce evaluation, explaining what evaluation is and why it is important, using the slide deck. Clarify what an adjective is. Provide an Evaluative language support sheet highlighting key terms.
	Listen.  Take notes and annotate the Evaluative language support sheet.  Ask clarification questions.

	
	Explain the peer review task and roles (peer within organisation or commissioning company). Provide the Peer review checklist focusing on the target audience, engagement methods and proposed ideas.
	Listen.  Review the Peer review checklist and ask clarification questions, if required.  Pass the completed Commissioned film tender to another group.

	
	Circulate and provide support. Give prompts and ask probing questions if required.
	Working in the same group, complete a peer review using the Peer review checklist. Produce a short summary overview. Use the Evaluative language support sheet to aid in providing constructive feedback.  Pass the feedback to the original group.

	
	Circulate to provide support.
	Review the feedback provided by the peer group.  Discuss within the group to determine if any changes are needed to the tender and ideas developed.

	
	Ask each group to highlight one key point from the feedback that was significant – positive or negative.  Point out that the ideas will be taken forward to other lessons, so further changes can be made and how this is part of the iterative process and ideas development in the creative sector.
	Listen.  Contribute ideas when requested.

	10 minutes
	Set an individual evaluative exam-style question. “Evaluate one benefit and one limitation of working on a commissioned film brief.” Collect responses for review.
	Write and submit a short evaluative response to the evaluative question.

	
	Next steps: Review submitted responses to questions.  Note any common issues and misconceptions for feedback in the next lesson.  Give individual feedback to learners before the next lesson.
	Hand in once completed.





Lesson 8
Lesson title: Post-production of commissioned film
Lesson time: 2 hours
Targeted content: CK1.3, CK1.4, CK1.5
Resources needed: 
· Support materials
· Peer review questions
· Equipment
· Mini whiteboards
· Headphones
Learning activities included in this lesson to develop EMD skills: 
English: Learners develop English skills using subject-specific terminology related to pre-production, commissioning and distribution. They practise clear written communication when annotating Microsoft Project plans, adding notes to Excel costings, and producing slides with brief notes or voice-over explaining post-live access, monetisation and success tracking. Peer review activities further support evaluative language and concise feedback.
Maths: Learners apply maths skills when estimating durations for tasks in Microsoft Project and when calculating indicative costs using Excel. They use multiplication and addition to work out totals, compare costs, and consider feasibility. Learners also apply proportional reasoning when evaluating whether costs and timescales are realistic for a commissioned project.
Digital: Learners develop digital skills using Microsoft Project to create a simple production plan, Excel to record and calculate indicative costs, and presentation software to communicate post-live plans. They also use AI tools appropriately to support planning and idea development, strengthening digital literacy and responsible tool use.
SEND support: 
Embedded through structured templates for Microsoft Project and Excel, which reduce cognitive load and provide clear starting points. Visual slides and step-by-step modelling support understanding of planning tools and processes. Learners work in groups with defined roles, and teacher facilitation provides targeted support where needed. Optional use of AI tools supports learners who require additional help generating or organising ideas.  Headphones are provided to support learners who may have difficulty concentrating or have cognitive overload if there is a lot of noise in the room.  The headphones can ensure that learners can listen to the voice-overs without disturbing others as well.


	Timing
	Teacher activity
	Learner activity 

	10 minutes
	Introduce the aims and overview of the lesson, using slide deck.
	Listen.  Take notes.   

	
	Provide whole-class feedback on common strengths and issues identified in responses to the Lesson 7 evaluative question.
	Listen.  Take notes. Ask questions for clarification, if required.

	
	Show slide with key terms.  Ask learners to write their definition of each on a whiteboard.  Ask learners to show their whiteboard after each definition.  Select a learner with the correct answer to give their answer and to give more details.
	Write definitions on a whiteboard and show them to the teacher when asked.  Respond to the teacher when asked.  Ask questions if any terminology is unclear.

	30 minutes
	Introduce pre-production as a formal stage in commissioned film. Use a slide to go through pre-production activities.
	Listen, take notes.  Ask questions for clarification, if required.  

	
	Demonstrate the basics of Microsoft Project, showing how to add tasks, sequence activities, and assign durations. Explain that AI tools may be used to support planning, for example, by generating an initial task list or timeline, which is then refined in Microsoft Project.
	Open Microsoft Project and follow the teacher’s demonstration, adding the example data or own data to practice.  

	
	Give details of the activity.  Organise learners into their previous groups and inform them to find their completed documentation from the previous lesson.
	Organise into groups.  

	
	Circulate, observe and facilitate where needed.
	In groups, identify pre-production activities required for the commissioned brief. Use AI tools where appropriate to generate an initial plan or task list. 

	
	Remind learners of the process for inputting data into Microsoft Project.  Set details of the activity.
	Listen.  Ask questions for clarification, if required.

	
	Circulate and provide support, including technological support, if required.  Give prompts and ask probing questions to support the development of the timeline.
	Access Microsoft Project and create a new project.  Transfer the agreed timeline into the software.  Refine the plan to create a simple production timeline.

	40 minutes
	Explain that commissioners now require an indicative costing, not a full budget. Clarify which equipment and facilities are already available and which additional resources may be required. Remind learners how to research realistic costs and record them clearly in an Excel spreadsheet. 
	Listen, take notes and answer questions.

	
	Give details of the task.
	Listen.  Ask questions for clarification if required.

	
	Circulate to support accuracy and logical grouping of content.
	Staying in the same groups, identify resources needed to deliver the film and community engagement activities. Research realistic costs for additional items. Record costs clearly in the Excel spreadsheet, grouping items logically.

	25 minutes
	Introduce the requirement to plan access after the live broadcast. Use slides to explain post-live distribution (e.g. streaming platforms, social media, websites), basic monetisation options, accessibility considerations, and methods for tracking success (views, engagement, analytics). 
	Listen.  Take notes.  Ask questions for clarification.

	
	Introduce the task.  Provide headphones where required.
	Listen.  Ask questions for clarification.

	
	Circulate to support, answer questions, and facilitate.
	In groups, decide how the film will be accessed after the live broadcast, how it could be monetised, and how success will be tracked. Create two slides explaining these decisions, with brief notes or voice-over added to the slides.  Upload to the shared area.  Use headphones to limit distractions if required.

	15 minutes
	Introduce the peer review task and give out the Peer review questions.
	Listen.  Take notes.  Read the Peer review questions.  Ask clarification questions if required.  

	
	Circulate and provide support, if required. 
	Download the allocated group’s slide deck.  Review their proposal and provide evaluative feedback using the Peer review questions handout.  Use headphones to listen to voice-overs.

	
	Summarise key learning and explain how this work feeds into Lesson 9.
	Listen, take notes, ask questions.

	
	Introduce reflection question on slide deck - Identify one improvement to make to own plan based on feedback received. Learners are to individually answer the reflection question.
	Individually complete the reflection question, and hand it in when complete.

	
	Next steps: Review submitted reflections.  Note any common issues and misconceptions for feedback in the next lesson.  Give individual feedback to learners before the next lesson.
	





Lesson 9
Lesson title: Film funding
Lesson time: 2 hours
Targeted content: CK1.3, CK1.4, CK1.5
Resources needed: 
· Support materials
· Funder profiles
· Example questions from funders
Learning activities included in this lesson to develop EMD skills: 
English: Learners develop English skills through structured discussion and verbal justification during the Funding Dragons’ Den activity. They use subject-specific terminology related to funding, monetisation and creative control, and practise evaluative writing when responding to the exam-style plenary question. Teacher modelling supports the use of clear, reasoned language.
Maths: Learners apply maths skills when considering funding amounts, comparing options and discussing the financial implications of different funding sources. They use proportional reasoning to consider feasibility, affordability and potential returns when discussing monetisation and funding constraints.
SEND support: 
SEND support is embedded through clear, teacher-led explanations and structured questioning during the Dragons’ Den activity. Key terminology is reinforced through slides and repeated modelling. Learners are supported through group discussion rather than extended written tasks.  Learners do have to work in groups, but they are allowed to choose the people they want to work with and the size of the group so that they are comfortable.  For this lesson, individual work is discouraged so that learners experience a collaborative approach to idea generation and development.  Learners also have autonomy in working with a group whose ideas for a film are in line with their own. Each group must deliver a pitch, but learners can choose who delivers this so that only those confident enough have to do so.  Learners can also take part in a role play as funders, where they are confident to do so.  These choices are to support learners engaging with the content by giving them some autonomy and responsibility (if they are willing and able).



	Timing
	Teacher activity
	Learner activity 

	20 minutes
	Introduce the aims of the lesson and the lesson overview from the slide deck. 
	Listen.  

	
	Introduce the focus of the lesson and explain that learners will take part in a Funding Dragons’ Den. Clarify that this is a non-commissioned film, and learners must develop their own idea. 
	Listen.  Ask clarification questions.

	
	Ask learners to work in groups of three or four (allow them to select).  They can also work in pairs, but not individually, so that they learn to collaborate and consider other views.  Give details of the activity.
	Organise into groups.  Listen.  Ask clarification questions.

	
	Circulate, facilitate group discussions, and answer questions.  Allow individuals to move groups if the final film idea is not one they are interested in and another group have an idea that is of interest.  Keep groups relatively small – no more than five learners.
	In groups, discuss and agree on an initial film idea. Identify genre, purpose and intended audience. Take notes on the group discussion.

	40 minutes
	Introduce information on sources of funding in the creative industries and associated expectations and conditions for each.
	Listen and make notes. Ask questions to clarify differences between types of funding sources.

	
	Introduce the task.  Distribute the Funder profiles and provide an overview of the potential funders. Explain the priorities and constraints of each funder and what they are looking for. 
	Read the Funder profiles and follow the teacher overviews, priorities and constraints.  Ask questions for clarification if required. 

	
	Circulate and provide support as required through prompts and probing questions.
	In groups, decide which funding source best suits the film idea.  Summarise key reasons for chosen funder and for not choosing others.

	
	Give details of the activity.
	Listen.  Ask clarification questions.

	
	Circulate and facilitate the task. Answer any questions to aid understanding.
	Prepare a narrative for a short pitch (approximately 2 minutes) to be delivered on behalf of the group.  Agree who will deliver the pitch (it can be more than one person). Produce the slide deck to support the pitch (one slide maximum).

	30 minutes
	Ask learners to volunteer as funders.  Allow those interested to participate, taking turns if numerous learners are interested.  Brief the learners about their role and provide them with the Example questions from funders.
	If confident, volunteer to be a funder. Read the Example questions from funders and prepare how they might be adapted.

	
	Facilitate the Dragon’s Den activity, leading the funding group.  Allow learner volunteers to ask initial questions and ask follow-up questions after each pitch, focusing on implications of funding choices. Manage timing and ensure all groups participate.
	Deliver a two-minute verbal pitch explaining the film idea and chosen funding source. Respond to questions from the funders, justifying decisions.
Learner volunteers act as funders and ask questions as briefed by the teacher.

	20 minutes
	Lead a structured discussion on how funding decisions affected creative ideas. Encourage wide participation, using different techniques. Pose the question ‘Could your original idea be adapted to meet funders' expectations?’  
	Contribute to the discussion, giving examples of how the ideas were adapted or could have been adapted.

	
	Remind learners of monetisation options.  Facilitate learners to contribute their suggestions, asking other learners to contribute and comment (evaluate) the suggestions made.  Encourage wide participation using different techniques.
	Contribute to class discussion on monetisation of ideas.  Give examples of where the films presented could be monetised and comment on ideas presented by others, using constructive feedback and sentence starters from other lessons.

	10 minutes
	Set an individual written exam-style question. “Evaluate the implications of choosing one source of funding for a film project’.
	Write an evaluative response to the plenary question.

	
	Next steps:  Review submitted responses to questions.  Note any common issues and misconceptions for feedback in the next lesson.  Give individual feedback to learners before the next lesson.
	





Lesson 10
Lesson title: Community voices
Lesson time: 2 hours
Targeted content: CK1.3, CK1.4, CK1.5
Resources needed: 
· Support materials
· Community voices brief
· Community voices peer review checklist
Learning activities included in this lesson to develop EMD skills: 
English: Learners develop English skills by reading and interpreting the Community voices brief, identifying key requirements and subject-specific terminology. They communicate ideas clearly through written justifications, peer review discussions and self-assessment, using evaluative language and sentence starters to structure responses.
SEND support: 
The previous lessons have covered the learning required for this two-hour activity so that learners can be confident that they are prepared. They have been allocated a similar time to work on similar activities in previous lessons to support their time management skills.  
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	Timing
	Teacher activity
	Learner activity 

	5 minutes
	Provide an overview of the lesson.
	Listen.

	
	Distribute the Community voices brief. Ask learners if there is anything they don’t understand.
	Read the Community voices brief. Ask for clarification of key terms.

	10 minutes
	Set requirements of the task.  Set time for this first task.
	Listen.  Ask clarification questions.

	
	Circulate, observe how learners are engaging with the task.  Ask probing questions to confirm understanding.  Remind learners after five minutes of the time that has passed and one minute before the end of the time for the task.
	Individually read the scenario in detail and highlight key requirements.

	60 minutes
	Remind learners of key learning points from the previous nine lessons.  Remind learners of expectations for justifications.  Respond to learner questions.  Direct learners to notes from prior lessons.
	Listen.  Ask clarification questions.

	
	Set the requirements of the task.  Set a time for the task.
	Listen.  Ask clarification questions.

	
	Observe how learners and how they are engaging with the task.  Ask probing questions to confirm understanding.  Give prompts if needed.  Address any misconceptions.  Remind learners of key lessons to review for helpful information.
	Propose an appropriate approach to funding, production process and monetisation options.  

	30 minutes
	Ask learners to organise themselves into small groups.  Set the requirements of the task.
	Listen.  Organise and move into small groups.  Ask clarification questions.

	
	Refer to the Community voices peer review checklist.  Remind learners of the process of peer review, the importance of constructive feedback and previous sentence starters and evaluative terms.  Distribute the completed submissions so that each group has four.
	Listen.  Ask clarification questions.

	
	Observe how learners and how they are engaging with the task.  Ask probing questions to confirm understanding.  Give prompts if needed.  Address any misconceptions.  
	In groups, discuss the submission.  Complete the Community voices peer review checklist.

	20 minutes
	Set the requirements of the task.
	Listen.  Ask clarification questions.

	
	Circulate, observe how learners are engaging with the task.  Ask probing questions to confirm understanding.  Observe responses.  Address any misconceptions.
	Review Community voices peer review checklist with feedback and complete own self-assessment.  Submit to the teacher.

	
	Review each completed resource and Community voices peer review checklist.  Note any common issues, misunderstandings, misconceptions and positive outcomes and produce a summary to be shared with learners.  Produce individual feedback for each learner.  Communicate the feedback and summary to learners before they move on to the next phase in their learning.
	





SECTION 3: LESSON SUPPORT MATERIALS
This section includes the support materials that have been developed for this resource, as indicated in the relevant lesson plan.  You are free to change and adapt as needed to support your learners.
Note that there is also a separate slide deck and Excel spreadsheet.


The following materials relate to lesson 1:
· Vlog brief
· Annotated vlog brief
· Vlog resources
· Vlog planning sheet



Vlog brief 
An individual often has friends over to their apartment for meals, where they have cooked the dishes.  They used to use recipes from different sources including websites and old cookbooks, but increasingly they are creating their own recipes.  They love creating dishes that combine ingredients that are typical of other cultures.  They love shopping for the ingredients, trying to find something new and different, but also looking for where they can find them cheaper, either online or locally.  Sometimes, that means finding an alternative ingredient to that in a recipe.  They have recently started looking for alternatives that are not only cheaper but are also more sustainable and healthier.  They love to tell their friends about where their ideas for the recipes have come from, how they have found different websites, shops and markets to source the ingredients and how they are sustainable and healthy.  
The individual currently has a full-time job.  They generally work during the day but sometimes have to work until 7 pm.  They work one weekend in three.  The job is quite demanding as they are responsible for a small team of staff and have to meet monthly targets that are getting more and more challenging.  They consider that one of the benefits of cooking is that it is relaxing, and when they have friends round, it is social, not stressful, as their friends are so supportive.
At a recent evening, one of the friends said that they should think about setting up their own vlog.  Rather than just looking at what everyone else is doing, why not show what else can be done, that their ideas were better than some that they have seen.  As they had a full-time job, they never thought about that.  They realised, it would only be a hobby, but it would be great to get their ideas spread more widely.


Annotated vlog brief
An individual often has friends over to their apartment for meals, where they have cooked the dishes.  
Note that they live in an apartment.  This may suggest limited space for cooking in.
They used to use recipes from different sources, including websites and old cookbooks, but increasingly they are creating their own recipes.  
Note how they are moving to being more creative with their recipes.
They love creating dishes that combine ingredients that are typical of other cultures. 
Now they are talking about the importance of other cultures.
They love shopping for the ingredients, trying to find something new and different, but also looking for where they can find them cheaper, either online or locally.  Sometimes, that means finding an alternative ingredient to that in a recipe.  
This shows that they are being cost-conscious and sourcing of ingredients could be as important as the cooking of the dishes.
They have recently started looking for alternatives that are not only cheaper but are also more sustainable and healthier.  
Here they are starting to also talk about sustainability.  This will be important when relating to the earlier comment about sustainability.  Other cultures may use ingredients not naturally available in the UK, so they may find it difficult to be sustainable.
They love to tell their friends about where their ideas for the recipes have come from, how they have found different websites, shops and markets to source the ingredients and how they are sustainable and healthy.  
From this, it would suggest that any vlog would refer to cost and sustainability.
The individual currently has a full-time job.  They generally work during the day but sometimes have to work until 7 pm.  They work one weekend in three.  The job is quite demanding as they are responsible for a small team of staff and have to meet monthly targets that are getting more and more challenging.  
To be considered if they are going to set up a vlog.  They are busy at work.  Potentially long days.  Difficult to find regular times to work on a vlog if there are changes in their availability.  Also, lots of responsibility and pressure at work may make it difficult.
They consider that one of the benefits of cooking is that it is relaxing, and when they have friends round, it is social, not stressful, as their friends are so supportive.
This contrasts with the work issue.  Work is stressful, cooking and designing recipes and shopping for ingredients is relaxing.  Could suggest it is worthwhile to balance a busy working life.
At a recent evening, one of the friends said that they should think about setting up their own vlog.  Rather than just looking at what everyone else is doing, why not show what else can be done, so that their ideas are better than some that they have seen.  
Positive support from their peers can help move them forward.
As they had a full-time job, they never thought about that.  They realised it would only be a hobby, but it would be great to get their ideas spread more widely.
Interesting point suggesting that they are not looking at making money from this but just channelling their love for cooking into something new.


Vlog resources
The individual needs to consider which resources they would need if they were to set up their own vlog.  They have put together a list of possible resources, as shown below.  Look at the resources in the list.  Put a tick if you think they should purchase the resource in the Tick column.  Put the price in the £ column.  Calculate the total cost of buying the resources. 
Ask if you need a calculator.  Also ask if you are unsure what each term means.  
	Resource
	Cost £
	Tick
	£

	Smartphone (own)
	0
	
	

	Platform for sharing content
	0
	
	

	Self-hosted website with domain name (per year)
	100
	
	

	Video camera – wide-angle lens, cinematic setting, fast auto focus, face tracking, image stabilisation, one-hour battery life
	300
	
	

	Camcorder – touch screen controls, record videos at any angle, 16X digital zoom, one-hour battery
	119
	
	

	Power bank
	31
	
	

	Wireless microphone 
	130
	
	

	Handheld microphone 
	69
	
	

	Lapel microphone
	149
	
	

	Mini projector
	43
	
	

	LED lighting
	30
	
	

	Ring lights
	40
	
	

	Softbox lights
	95
	
	

	Memory card 32GB
	8
	
	

	Memory card 128GB
	20
	
	

	Memory card 256GB
	35
	
	

	Green screen
	25
	
	

	Total
	
	
	





Vlog planning sheet
The production process can be shown as five stages:
· Establishing the need for a product, content or service
· Ideation of the creative vision
· Execution
· Pre-production
· Production and post-production.
You are part of a group that has been allocated one stage in the process.  
You are to provide information to the individual considering setting up a cooking vlog about what actions they would need to undertake and how much time is needed for each vlog.  
For your allocated stage, indicate what actions need to be taken and how much time should be allocated.  Although working in a group, note the activities and timings individually.
Allocated stage: ___________________________________________________
	Activity
	Time

	
	

	
	

	
	

	
	

	
	

	
	

	
	


* Add additional lines if needed.
You will now share your ideas with people from another group.  Determine how much time is needed, in total, for each vlog produced.


The following materials relate to lesson 2:
· Influencer case studies
· Monetisation models handout
· Exam question sheet 
· Exam questions model answers
· Peer assessment checklist

Note:
There is also an Influencer spreadsheet available as a separate resource.



Influencer case studies
Case study 1 – Eco-Elle (sustainable fashion creator)
Eco-Elle is a fashion creator who focuses on sustainable and ethical clothing. They post short-form videos and photos showing how to style second-hand clothes, rework old garments and choose environmentally friendly brands. Eco-Elle has 120,000 followers across two main platforms.
Main platforms: Instagram and TikTok
Typical content: styling reels, charity shop “hauls”, upcycling “before and after” clips, sponsored posts for sustainable brands.
Monetisation models:
· Sponsored posts for sustainable fashion brands.
· Affiliate links to ethical online marketplaces.
· Platform advertisement revenue from short-form video views.
Costs and investment:
· Travel to charity shops and vintage markets.
· Lighting and basic filming equipment.
· Occasional payment to a freelance editor for more complex videos.
Risks:
· If sustainable brands cut marketing budgets, sponsored posts may be reduced.
· If an affiliate programme changes its commission rate, her income could fall quickly.


Case study 2 – Budget Ben (affordable streetwear)
Budget Ben positions themselves as a “streetwear on a budget” influencer. Ben's audience is mainly young people who want to copy high-end streetwear looks without spending a lot. They often compare expensive designer outfits with low-cost alternatives from high street stores and resale applications.
Main platforms: YouTube and TikTok
Typical content: “Get the look for less” videos, long-form reviews of cheaper brands, and unboxing videos.
Monetisation models:
· Advertising revenue from his long-form YouTube videos.
· Sponsored “haul” videos for mid-range clothing brands.
· Affiliate links to online fashion retailers and resale applications.
Costs and investment:
· Buying outfits and accessories to review (sometimes refunded by brands).
· Camera, microphone and editing software.
· Occasional payment for thumbnail design and channel artwork.
Risks:
· View numbers can change if the algorithm promotes different content.
· If poor quality products are promoted, followers may lose trust and stop clicking his links.


Case study 3 – Glam by Gita (occasion and event styling)
Glam by Gita is a fashion influencer who specialises in styling for events such as proms, weddings and red-carpet-style parties. Their content is highly visual and aspirational, but they also post behind-the-scenes videos from photoshoots. Gita has a relatively small but highly engaged audience of 60,000 followers.
Main platforms: Instagram, TikTok and a personal website.
Typical content: “Get ready with me” videos, styling tips for specific events, and behind-the-scenes from professional shoots.
Monetisation models:
· Paid collaborations with luxury and mid-range brands.
· Selling digital styling guides and e-books on the website.
· Booking one-to-one online styling sessions.
Costs and investment:
· Studio hire and professional photographers a few times a year.
· Professional hair and make-up for major shoots.
· Website hosting and e-commerce tools.
Risks:
· Events are seasonal. There may be peaks (for example, around prom season) and quieter months.
· If fewer people can afford luxury fashion, bookings and e-book sales may drop.


Monetisation model handout
Use this handout to help you identify how influencers turn their creative content into income.
1. Advertising revenue
· The platform (for example, YouTube) pays the creator a share of advertising income based on views or watch time.
· The advertiser pays the platform, and then the platform pays the creator.
· Example: Budget Ben earns a share of advertisement revenue from the long-form YouTube videos.
2. Sponsored content (brand deals/collaborations)
· A brand pays the influencer a fee to create content that features their products or services.
· This might be a single post or a longer campaign.
· Example: Eco-Elle is paid by an ethical fashion brand to create three reels and two-story posts.
3. Affiliate marketing
· The influencer shares a special link or code.
· When a follower buys through that link, the brand pays the influencer a percentage (commission) of the sale.
· Example: Budget Ben earns a commission every time someone buys trainers using his affiliate link.
4. Merchandise and product sales
· The influencer designs and sells their own products, such as clothing, digital guides or accessories.
· They may sell directly or through a third-party platform.
· Example: Glam by Gita sells downloadable event-styling guides on the website.
5. Services and bookings
· The influencer offers a service linked to their creative skills, such as styling sessions, workshops or talks.
· Clients pay a fee for the service.
· Example: Glam by Gita runs one-to-one virtual styling sessions and charges a fixed price.
6. Platform creator funds and bonuses
· Some platforms pay eligible creators a bonus for high-performing content, short-form videos or participation in special programmes.
Example
Eco-Elle receives occasional bonuses from a short-form video platform when the content hits a certain view target.
Summary
In each model, money flows from businesses, brands or audiences through different stages (for example: brand → agency → influencer → platform → audience).
Influencers are part of a wider creative supply chain that includes product designers, marketing agencies, platforms and analytics companies.
Influencers may also use other sources of finance to grow their business, such as:
· Small business loans to buy better equipment
· Crowdfunding to launch a fashion line
· Grants or competitions that support creative start-ups


Exam question sheet 
Short answer questions
1. Identify two monetisation models used by Eco-Elle in the case study.
2. Describe two risks of relying mainly on sponsored posts as an influencer.
Extended response question
3. “Budget Ben and Glam by Gita both want to make their income more stable over the next year.”
Using examples from the case studies and your income projection work, explain which combination of monetisation models you would recommend for one of these influencers. 



Exam question model answers
Question 1 – Identify two monetisation models used by Eco-Elle.
Model answer 
· Sponsored brand content/brand deals for sustainable fashion brands.
· Affiliate marketing using links to ethical online marketplaces.
(Also, credit platform ad revenue if identified.)
Question 2 – Describe two risks of relying mainly on sponsored posts as an influencer.
Model answer 
· Brands can cut their marketing budgets or change strategy, so sponsored posts may suddenly stop, causing a big drop in income.
· If an influencer promotes a product that followers do not like or trust, they may lose followers or engagement, which makes it harder to secure future sponsorship deals.
Question 3 – Extended response (example model answer)
“Budget Ben and Glam by Gita both want to make their income more stable over the next year.”
Explain which combination of monetisation models you would recommend for one of these influencers. 
Example model answer (Level 3–4 style):
I would focus on Budget Ben. Now, he earns a lot of his income from YouTube ad revenue and occasional sponsored “haul” videos. This is risky because his ad revenue depends on the algorithm and on getting enough views every month. If views fall, his income drops quickly.
I would recommend that he keeps ad revenue but builds up affiliate marketing and merchandise or digital products. Affiliate links are a good match for his “get the look for less” content because followers are already looking for cheaper alternatives. If he uses affiliate links for several brands, he is not dependent on just one sponsor.
He could also create a low-cost digital product, such as a short e-book or mini styling course on “how to build a budget streetwear wardrobe”. This gives him a more direct income stream from his audience and does not rely on the platform’s algorithm in the same way.
From the income projection, we saw that adding a small but regular amount of affiliate income and product sales each month made his total income more stable, even when ad revenue changed. This combination spreads the risk across more than one monetisation model and makes it easier for him to plan and budget.


Peer assessment checklist
Peer assessor name: 
Learner being reviewed: 
Question being reviewed: 
1. Understanding of the creative economy (CK1.3, CK1.4, CK1.5)
Tick each box that applies:
· ☐ The answer shows a clear understanding of the creative supply chain (CK1.3).
· ☐ The answer correctly explains or applies a monetisation model (CK1.4).
· ☐ The answer identifies or applies funding or finance options (CK1.5).
· ☐ The response uses accurate terminology from the lesson (e.g., CPM, sponsorship, affiliate income, budgeting).
Comment:



2. Use of higher-order thinking
Tick each box that applies:
· ☐ The learner uses explanation rather than description.
· ☐ The learner provides reasoning for their choices.
· ☐ The learner considers advantages and disadvantages where appropriate.
· ☐ The learner justifies decisions using evidence from the case study or their calculations.
Comment:





3. Structure and clarity
· ☐ The response is clearly written and easy to follow.
· ☐ The answer is organised into logical points or paragraphs.
· ☐ The conclusion clearly answers the question.
Comment:



4. Use of maths and data (where relevant)
· ☐ The learner accurately uses numerical information (e.g., income figures, CPM, percentages).
· ☐ Calculations are correct or show clear working.
· ☐ The figures support the justification.
Comment:



5. Technical accuracy & vocabulary
· ☐ Key terms are used correctly (e.g., CPM, revenue stream, audience engagement).
· ☐ The writing shows understanding of creative-industry language.
Comment:







The following materials relate to lesson 3:
· Campaign brief
· Campaign planning document
· Justification document
· Sentence starter handout
· Self-assessment handout
Note:
Learners will also need the Influencer case studies from lesson 2.

There is also an Influencer spreadsheet available as a separate resource.


Campaign brief
Brand: 
DenimWave
DenimWave is a sustainable denim brand focused on ethical production and upcycled fashion. The brand targets 16–25-year-old creative consumers who value individuality, sustainability and self-expression.
Campaign objective:
To increase brand awareness and drive online sales during the launch of the new Re:Form upcycled denim range.
Target audience:
16–25-year-olds interested in fashion, sustainability, creativity and digital culture. The audience is highly active on social media platforms such as TikTok, Instagram and YouTube Shorts.
Campaign approach:
DenimWave is seeking to collaborate with an influencer whose content style and values align with the brand’s sustainable ethos. The campaign should showcase the Re:Form range in an authentic, creative way and encourage audience engagement and click-through to the DenimWave website.
Deliverables:
The influencer will be required to produce a minimum of two pieces of social media content, selected from:
· TikTok short-form video
· Instagram Reel
· Instagram carousel post
· YouTube Shorts
· behind-the-scenes “day in the life” content.
Budget:
The total campaign budget is £3,000, which must cover influencer fees, production costs and any paid promotion or additional campaign elements.


Task: Influencer campaign planning
You are planning an influencer marketing campaign for DenimWave.
1. Influencer selection
Choose one fictional influencer from the influencers on the Influencer case studies document.
You must explain:
· why the influencer is suitable for DenimWave’s target audience
· how their style, niche and engagement reflect the brand’s values
· the potential reach and impact they could offer.
2. Content deliverables
You must select the content formats for the two pieces of content for your chosen influencer as set out in the campaign brief.
Explain why the chosen content formats are suitable for the DenimWave brand and its target audience.
3. Budget planning
You have a total campaign budget of £3,000.
Allocate this budget across:
· influencer fee
· production costs (editing, filming, props)
· paid boosting promotion/boosting (optional)
· additional extras (e.g. giveaways, styling items, location hire).
Complete your budget using the Excel budgeting template provided.


 Campaign planning document
1. Campaign theme:
Describe your idea for the overall campaign concept.


2. Key message/narrative:
What is the core message the influencer will communicate?


3. Content ideas:
Describe 2–3 pieces of content the influencer will produce.
· Content idea 1: 


· Content idea 2: _________________________________________________


· Content idea 3 (optional): ________________________________________  


Resource requirements
Identify resources and services required for the campaign.
	Resource
	Why it is needed
	Estimated cost (£)

	Influencer fee
	
	

	Props/styling items
	
	

	Editing support
	
	

	Paid promotion (optional)
	
	

	Contingency
	
	

	Total
	
	



Justification document
Answer the following questions.
Why is your chosen influencer the best fit for the campaign?




Which content type provides the best value for money?  Why?




Justify how your budget allocation makes effective use of the £3,000 campaign budget. 









Expected outcomes
What measurable results do you expect?
· Estimated views: ________________________
· Estimated engagements: __________________
· Expected increase in website traffic: ______
Explain your reasoning using correct terminology.







Question:
“Justify your campaign choices for DenimWave”.”
Produce a 150–200-word justification.  Include:
(Use the Sentence starter handout to support you)
· how the influencer is a good strategic fit
· how the campaign plan offers value for money
· how the proposed content will meet the campaign aim
· how the budget decisions were made.


Sentence starter handout
These sentence starters can be used to support you with structuring your extended responses and strengthening your higher-order thinking.
Influencer suitability
· The chosen influencer is appropriate for this campaign because…
· Their audience aligns with the brand’s target market because…
· Their content style supports the campaign aim because…
· This influencer offers strong potential reach because…
Content choice justification
· The proposed content formats are suitable because…
· These formats maximise engagement by…
· This approach reflects current trends in…
· This content will appeal to the audience because…
Budget decisions
· This cost was prioritised because…
· This represents value for money as…
· The budget allocation supports the campaign objectives by…
· To remain within budget, I decided to…
Link to creative economy concepts
· This demonstrates understanding of the creative supply chain because…
· This monetisation model is effective as…
· The campaign uses funding strategically by…
· This decision reflects how creative industries balance creativity and finance by…


Self-assessment checklist 
Tick each statement you can confidently say “yes” to:
☐ I clearly identified one reason related to choosing a mid-tier influencer.
☐ My reason is relevant to the brief (e.g., denim brand, budget, audience fit).
☐ I used correct terminology (e.g., engagement rate, ROI, target audience, CPM).
☐ I linked my reason to an outcome for the brand (e.g., more sales)
☐ My explanation is clear and easy to follow.
☐ I checked spelling, punctuation and grammar.
If I ticked 4 or more boxes: My response shows good understanding.
If I ticked fewer than 4 boxes, I should improve my justification using my notes or peer feedback.



The following materials relate to lesson 4:
· Radio consumption brief
· Radio consumption task sheet
· Audience survey sentence starters



Radio consumption brief
Context
A radio station wants to increase engagement with 16–18-year-olds.  It currently operates for four hours a day between 5pm and 9pm, including weekends.  It mainly presents an eclectic mix of music genres.  Each week, there is at least one documentary-style segment, based on a topic considered to be of interest to young people.  Listeners can send messages through social media that can sometimes be referred to during the broadcast.
They are reviewing how young people consume radio today and want evidence to support future content and platform decisions.
You have been asked to analyse radio consumption and design audience research to help inform these decisions.


Radio consumption task sheet
Working in small groups, you must:
1. Discuss how 16–18-year-olds are most likely to consume radio, considering:
· broadcast radio
· streaming platforms
· radio applications (e.g. BBC Sounds)
2. Justify which platforms are most suitable for this audience.
3. Design an audience survey aimed at 16–18-year-olds to find out:
· how they listen to the radio or audio content
· what content they prefer
· when and where they listen.
Your survey should include 5–6 clear questions suitable for this age group.


Audience survey sentence starters
Listening habits
· How often do you listen to the radio or audio content?
· Where do you usually listen to the radio or audio content?
· What device do you most often use to listen to the radio or audio content?
Platforms and access
· Which of the following do you use to listen to the radio or audio content?
· Do you use any radio or streaming apps? If yes, which ones?
· Have you ever used apps such as BBC Sounds to listen to the radio or podcasts?
Content preferences
· What type of content do you prefer listening to?
· Which genres or topics interest you most when listening to the radio or audio content?
· Do you prefer live radio or on-demand audio? Why?
Timing and context
· When are you most likely to listen to the radio or audio content?
· Where are you usually when you listen (e.g. at home, travelling, studying)?
Engagement and improvement
· What would make you more likely to listen to a radio station regularly?
· Is there anything you feel radio stations could do better to appeal to people your age?






The following materials relate to lesson 5:
· New radio station brief
· Radio audience task sheet
· Guidance notes


New radio station brief
A local college has recently been funded to obtain equipment for a radio station. This will be used during weekdays by college learners taking relevant courses.  The funding required the college to maximise the use of the equipment and engage the local community.  It is inviting interested persons to apply for the use of the equipment and create their own radio station using different time slots available.  Interested parties can apply for any number of slots.  They will be available at reduced rates.  Successful applicants will also be given a short course in the use of equipment, setting up and running a radio station.
This has sparked a lot of interest locally, and many individuals and groups are interested in applying although they have no experience.  
You are interested in setting up your own station, with others and taking advantage of this offer.


Radio audience task sheet
Working in pairs or small groups, you must create a radio station profile that explains:
1. Target audience
· Age range
· Interests and listening habits
2. Radio format
· Type of station (e.g. music-led, talk, community, specialist)
· Why this format suits your target audience
3. Content/music choice
· Type of content or music you will broadcast
· How this appeals to your audience
4. Paying for music
· Explain why radio stations pay for music
· Refer to Performing Right Society (PRS)
5. Funding and monetisation
· How the station will be funded (e.g. advertising, sponsorship, licence fee)
· How the station will make money
You must justify your choices using key terminology from the lesson.


Guidance notes 
Key vocabulary
· Target audience: The group of people a station is made for
· Demographics: Information such as age, gender and location
· Radio format: The style of a radio station
· PRS: Performing Right Society is an organisation that pays royalties to its members when music is played on the radio or streamed
· Monetisation: Ways a business makes money

Radio audiences
Radio stations choose content based on:
· age of listeners
· their own or potential audience interests
· when people listen
Example:
A youth audience may prefer music and short features.

Radio formats
Common formats include:
· Music-led radio
· Talk radio
· Community radio.
The format effects:
· content
· presenters
· audience appeal.

Paying for music
· Radio stations must pay to play music
· PRS collects money for artists and songwriters
· This is part of a station’s costs

Funding and monetisation
Radio stations may earn money through:
· Advertising
· Sponsorship
· Public funding (licence fee).
Funding choices can affect:
· content
· audience trust
· station values.

Sentence starters
· This radio station targets…
· This format is suitable because…
· The station pays for music by…
· The station makes money through…




The following materials relate to lesson 6:
· Outside broadcast guidance notes
· Outside broadcast brief
· Outside broadcast task sheet
· Producer’s cut task sheet


Outside broadcast guidance notes
Outside broadcast
An outside broadcast is:
A radio programme that is broadcast from ____________________________
rather than from a studio.
Outside broadcasts are used to:
· engage the ____________________________
· create a sense of _______________________
· represent the radio station’s _______________.
Radio brief
A radio brief explains:
· what the radio station wants to _____________
· who the target __________________________
· any limitations or requirements _____________.
Key things to look for in a brief:
1. _______________________________________
2. _______________________________________
3. _______________________________________.
Business values in radio
Business values are the principles that guide a company’s ______________________.
Common business values in local radio include:
· Public service
· Community focus
· Commercial success.
Business values affect:
· content choices _________________________
· funding decisions _______________________
· audience trust __________________________.
Audience research
Audience research helps radio stations to:
· understand who is _______________________
· identify what audiences ________________
· make informed content decisions _________.
Audience research methods include:
· Surveys
· Interviews
· Audience feedback.
Funding and monetisation
Funding refers to how a radio station ________________________.
Common funding sources in radio:
· Advertising
· Sponsorship
· Public funding (e.g., licence fee).
Monetisation refers to the ways a radio station _______________________.
Funding and monetisation can affect:
· creative control _________________________
· content _________________________________.
Distribution of radio content
Distribution is how radio content __________________________.
Radio content can be distributed through:
· Live broadcast (FM/DAB)
· Streaming
· Radio applications.
Different platforms affect:
· Audience reach __________________________
· How and when content is accessed _________


Outside broadcast brief
A community radio station is planning new content.  It wants to be more directly engaged with the community and wants to have an outside broadcast as part of its weekly content offer.  The station wants content that reflects its business values, appeals to its target audience, and can be funded and distributed effectively.
You are part of the production team responsible for planning this broadcast.


Outside broadcast task sheet
Working in pairs or small groups, you must plan an outside broadcast that includes:
· A clearly defined target audience
· Content suitable for an outside broadcast
· Use of audience research to inform decisions
· Consideration of the station’s business values
· A suitable funding and monetisation approach
· A clear distribution method (e.g. live broadcast, streaming, applications)
You will be asked to justify your decisions during discussion and reflection.


Producer’s cut task sheet
Radio station reviewed:
Your role
You are now acting as the producer, making final decisions before the outside broadcast goes live.
Choose one key element of the plan you have been given to reflect on:
☐ Content
☐ Target audience
☐ Funding/monetisation
☐ Distribution platform
1. What decision are you reviewing?
Describe the decision you are focusing on:



2. What would you keep, change or remove?
Explain clearly. 




3. Why have you made this decision?
Justify your decision. You may refer to audience needs, business values, funding or monetisation, distribution or reach.





Sentence starters
· As the producer, I decided to…
· This decision improves audience engagement because…
· This reflects the station’s business values by…
· Overall, this change strengthens the broadcast because…



The following materials relate to lesson 7:
· Commissioned film tender
· Evaluative language support sheet
· Peer review checklist



Commissioned film tender
Project overview:
A local authority is commissioning a live broadcast film as part of a public service initiative.  It is to be designed to increase community engagement with local cultural and wellbeing activities.
Purpose of the commission:
· To promote awareness of local initiatives and opportunities.
· To encourage participation from under-engaged groups.
· To reflect the voices and experiences of the local community.
Target audience:
The primary audience is residents, with a focus on young people and families.
Tender requirements (Stage 1):
Tenderers are invited to submit an initial proposal outlining:
· the proposed target audience and rationale
· how the local community would be engaged to inform the content
· initial ideas for the tone, style and focus of the live broadcast film.
Scope:
This stage focuses on audience engagement and creative direction only.  Detailed scripts, budgets and production plans are not required at this stage.
Selection criteria:
· Clarity of audience identification.
· Appropriateness of engagement methods.
· Suitability of ideas for a public-facing, live broadcast.


Stage 1 tender document
Production company/group name


1. Target audience
Who do you think the film is for?
· Age range:
· Location:
· Interests/characteristics:

2. Community/audience engagement plan
How will you engage with the local community or target audience to inform your film?
☐ Survey (social/social and media/paper)
☐ Focus group
☐ Interviews
Explain your chosen method(s):



3. Purpose of the film
What is the main purpose of the film?
☐ Inform
☐ Educate
☐ Raise awareness
☐ Engage the community
Explanation:






4. Initial creative ideas
Outline your early ideas for what the film might include.
· Style and tone:


· Key content ideas:


· How it suits a live broadcast:



5. Audience suitability
Explain how your ideas are suitable for the target audience.





Evaluative language support sheet
1. Evaluative sentence starters
Commenting on strengths
· One strength of this proposal is…
· The proposal is effective because…
· This aspect works well as it…
· The ideas are appropriate for the target audience because…
· The engagement methods are suitable as they…
Commenting on areas for improvement
· One limitation of this proposal is…
· This could be improved by…
· The proposal is less effective because…
· An alternative approach could be…
· This aspect may be unsuitable because…
Balanced evaluation
· Overall, the proposal is effective; however, …
· While the idea is strong, it could be strengthened by…
· On balance, the proposal meets the brief, although…
· The proposal demonstrates clear strengths, but…
2. Evaluative adjectives
Positive: Effective, appropriate, suitable, clear, engaging, relevant, realistic, well-considered.
Neutral/balanced: Limited, partially effective, underdeveloped, inconsistent, variable.
Critical (constructive): Ineffective, unclear, inappropriate, unsuitable, overly broad. 
3. Example model sentence
Overall, the proposal is effective in identifying a clear target audience; however, the engagement methods could be further developed to ensure audience insight directly informs the live broadcast content.

Peer review checklist
Representative of the commissioning company
Tender being reviewed (Group/company name):


1. Target audience
	Criteria
	Yes
	Partly
	No

	The target audience is clearly identified
	☐
	☐
	☐

	The chosen audience is appropriate for a public service, live broadcast
	☐
	☐
	☐

	Demographic details are clear and relevant
	☐
	☐
	☐


Comments:


2. Audience/community engagement
	Criteria
	Yes
	Partly
	No

	Engagement methods are clearly explained
	☐
	☐
	☐

	Methods are appropriate for the target audience
	☐
	☐
	☐

	Audience insight is likely to inform content decisions
	☐
	☐
	☐


Comments:



3. Creative ideas
	Criteria
	Yes
	Partly
	No

	Initial ideas are clear and realistic
	☐
	☐
	☐

	Ideas are suitable for a commissioned, live broadcast
	☐
	☐
	☐

	Tone and style are appropriate for a public service context
	☐
	☐
	☐


Comments:


4. Overall evaluation
Use evaluative language to comment on the proposal.
Strengths:

Areas for improvement:


5. Summary overview (commissioner-style)
Write a short summary as if emailing the commissioning organisation, giving an overview of the proposal’s suitability.




Reviewer group name: ____________________
Date: ____________________




The following materials relate to lesson 8:
· Peer review questions



Peer review questions 
Review another group’s slides and notes/voice-over.
Post-live access
· Is it clear where and how the film will be available after the live broadcast?
· Is this choice suitable for the target audience?
Monetisation
· Is the proposed monetisation approach clearly explained?
· Is it realistic and appropriate for a commissioned, public-service context?
Tracking success
· Are the methods for measuring success clear (e.g. views, engagement, analytics)?
· Do they link back to the aims of the project?
Overall feedback
· One strength of this plan: 


· One improvement to strengthen it: 




The following materials relate to lesson 9:
· Funder profiles
· Example questions from funders



Funder profiles
Dragon 1: Local authority grant
Funding available: £5,000
Organisation type: Public sector/local authority
What we are looking for:
· Clear community benefit
· Positive representation of local people or issues
· Inclusive and accessible content.
Conditions:
· No commercial advertising
· Limited branding (e.g. council logo only)
· Content must align with public service values.
Questions we may ask:
· How does this film benefit the local community?
· Who will access the film and why?
· How will you ensure the content is inclusive?
Key implication for creators:
✔ Strong public trust
✘ Limited monetisation and creative freedom


Dragon 2: Commercial sponsor
Funding available: £8,000
Organisation type: Private business/brand
What we are looking for:
· Strong audience reach
· Clear brand alignment
· Opportunities for visibility and promotion.
Conditions:
· Brand presence within the film
· Sponsor approval on key creative decisions
· Expectation of audience growth and engagement.
Questions we may ask:
· How will our brand be represented?
· What audience numbers can you realistically achieve?
· How does this film support monetisation?
Key implication for creators:
✔ Higher funding and monetisation potential
✘ Reduced creative control and audience perception risks


Dragon 3: Charity/trust fund
Funding available: £4,000
Organisation type: Charity / non-profit organisation
What we are looking for:
· Strong alignment with our values or cause
· Ethical and sensitive storytelling
· Clear social impact.
Conditions:
· No commercial advertising
· Content must reflect the charity’s mission
· Limited flexibility on tone and messaging.
Questions we may ask:
· How does this film support our cause?
· How will you handle sensitive topics responsibly?
· What impact do you want the film to have?
Key implication for creators:
✔ High credibility and audience trust
✘ Limited monetisation and strict content expectations


Example questions from funders
General questions (all funders)
· Can you summarise your film idea in one sentence?
· Why is this film suitable for its target audience?
· What is the main benefit of choosing this funding source?
· What is the main limitation of this funding choice?
· What would you do if funding conditions required changes to your idea?
Local authority grant questions
· How does your film benefit the local community?
· How will your film be accessible to a wide audience?
· What public value does this project offer?
· How would you measure the success of this film beyond views?
· How would you justify this project using public money?
Commercial sponsor questions
· How will our brand be represented in your film?
· How do you ensure brand promotion does not damage audience trust?
· What audience reach do you realistically expect?
· How does this funding choice support monetisation?
· What creative compromises are you prepared to make?
Charity/trust fund questions
· How does your film align with our values and mission?
· How will you handle sensitive topics responsibly?
· Why is this film appropriate for a non-commercial funder?
· How will you avoid commercialising the message?
· What impact do you want the audience to take away?
Stretch/challenge questions
· If two funders offered the same amount, how would you decide which to accept?
· How might audience perception change depending on who funds your film?


The following materials relate to lesson 10:
· Community voices brief
· Community voices peer review checklist



Community voices brief
A group of emerging filmmakers has developed an idea for a short film titled Community voices.
The film explores an issue affecting young people in the local area and is intended to be shared online after completion, rather than broadcast live.
The filmmakers do not have a commissioner and must therefore secure funding, plan production, and identify ways to monetise the film independently.
You have been asked to take on the role of a creative producer and propose a clear, realistic approach for taking this film from idea to completion.
Project overview
· Film type: Short factual or documentary-style film
· Duration: 5–8 minutes
· Audience: Young people aged 16–25
· Distribution: Online platforms (e.g. streaming, social media, websites)
· Purpose: Raise awareness, encourage discussion, and reach a defined audience
Your task
Individually, you must:
1. Propose appropriate funding sources
· Identify suitable funding options (e.g. grants, sponsorship, partnerships, self-funding)
· Explain why these sources are appropriate for this type of project
· Consider any implications for creative control or audience perception
2. Outline a realistic production process
· Identify key stages (pre-production, production, post-production)
· Explain what activities would take place at each stage
· Show that your plan is achievable within a small-scale production
3. Identify suitable monetisation options
· Explain how the film could generate income or long-term value
· Consider digital platforms, partnerships or promotional use
· Justify how these options align with the audience and purpose of the film
You must justify all decisions using knowledge and terminology from previous lessons.
Key considerations
As you work, think carefully about:
· The target audience and how they will access the film
· The scale of production and available resources
· The relationship between funding, creative freedom and monetisation
· How success could be measured after release
Outcome
You will submit:
· A completed proposal.
· A completed Community voices peer review checklist completed by others.
· Your own self-assessment on the Community voices peer review checklist.
This work will be used to provide individual feedback and identify strengths and areas for development before the next phase of learning.


Proposal
Funding
Give details of your proposed funding options and any implications they may have for the film and its audience.  Justify your selection.






Production
Describe the production process to be followed what activities will take place at each stage and the timelines.  Justify your proposal.





Monetisation
Describe the monetisation options available and how they would work for this film.  Justify your proposal.



Community voices peer review checklist
Peer review name:
Name of proposal learner:
Peer reviewer:  Review the proposal submitted.  Complete this checklist with constructive feedback for the learner.  Refer to previous guidance and sentence starters to assist you.
Funding
Were appropriate funding sources selected?
Was it clear why these funding sources were chosen?
Was there clear consideration of implications related to creative control and audience participation?
Was there a comprehensive evidence-based justification?
Were there any omissions or improvements that could have been made?
Write your feedback here:



Production process
Were the key stages in the production process identified and valid?
Were activities at each stage described?
Were timelines clear and valid?
Was there a comprehensive evidence-based justification?
Were there any omissions or improvements that could have been made?
Write your feedback here:




Monetisation 
Were appropriate monetisation options selected?
Was it clear why these funding sources were chosen?
Was it clear how these monetisation options would work?
Was there consideration of digital platforms, partnerships or promotions?
Was there clear consideration of the audience and purpose of the film?
Was there a comprehensive evidence-based justification?
Were there any omissions or improvements that could have been made?
Write your feedback here:




Throughout, was it clear that consideration had been given to:
· the target audience and how they will access the film
· the scale of production and available resources
· the relationship between funding, creative freedom and monetisation
· how success could be measured after release?
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