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INTRODUCTION
Inclusivity
This resource has been developed with inclusion-first principles. It has been designed to demonstrate how lessons can be designed to support learners with Special Educational Needs and Disabilities (SEND). The resource embeds the principles of Universal Design for Learning (UDL) and so supports inclusivity while at the same time addressing the diverse needs of neurodiverse learners and those with physical and/or sensory impairments. The focus is on high-quality, accessible materials to help learners to create an inclusive pitch.   
Barriers to learning are explicitly addressed through the incorporation of UDL principles with differentiated activities, flexible resources, and scaffolding techniques. By integrating UDL principles throughout the learning journey, the lessons provide an accessible, engaging, and inclusive experience for all learners, regardless of their starting point or individual needs.
This inclusive approach ensures all learners have an equitable opportunity to engage with the content and develop their skills, fostering confidence and independence.
Framework for learning
The resource includes a Framework for learning (Ffl). This covers 20 hours of learning. There is a diagram to show how the content of those hours has been sequenced and scaffolded. There is also a narrative that explains the sequencing and scaffolding in more detail.
Lesson plans
There is a two-hour lesson plan for each stage in the sequencing and scaffolding of learning in the Ffl. Lesson plans include details of the resources that are required to support delivery, including those developed specifically for this TRIP.
Support materials
The support materials identified in the lesson plans are also available towards the end of this document.
Note:
There is a separate slide deck for use with the lessons. 


SECTION 1: FRAMEWORK FOR LEARNING
The Framework for learning (FfL) provides a structured approach to scaffolding and sequencing the understanding of the importance of establishing and maintaining partnership working to support children and young people and reflecting on the diverse contexts and dynamics in which children are raised.
The learning in this resource specifically supports the development of Core Content Element 6: Working in partnership, whilst also developing oral communication, and higher order thinking skills.
Throughout this resource, the term caregivers is used inclusively to refer to parents, families, and carers in a wide range of circumstances. This includes varied family structures, cultural backgrounds, socioeconomic situations, and lived experiences.
While the context focuses on working with caregivers, the knowledge and skills developed are transferable to wider partnership and professional contexts. This brings together learning from across a range of areas of the Generation 2 specification.
The FfL is underpinned by the following principles:
· Empathy and sensitivity: Reflects understanding of individual circumstances.
· Inclusivity: Recognising and valuing diverse caregiving contexts and lived experiences.
· Partnership working: Caregivers are treated as equal collaborators.
· Progressive development: Learning moves from foundational knowledge to higher-order thinking.
· Active learning: Participation through discussion, role-play, and reflection.
· Reflective practice: Continuous evaluation and improvement.
· Transferability: Skills apply across professional contexts.
There is an assumption in the design of the lessons that learners can draw on their own experiences of working with children and young people through their Industry Placement.
This resource has been designed around a jigsaw puzzle showing four phases, which include 10 lessons in total. Jigsaw puzzles are a learning resource in education and early years and are used in this context to demonstrate how the pieces fit together to support the big picture.
The intention is for the lessons to be delivered in sequence from lesson 1 through to lesson 10, to support structured progression from knowledge → application → analysis → evaluation. There is an emphasis on building both technical understanding and interpersonal sensitivity.  

Phase 1: Knowledge (Lessons 1–2)
This phase provides the foundational understanding of collaborative partnerships with caregivers across diverse contexts.
Key focus:
· Roles and responsibilities in partnership working.
· Professional boundaries and expectations.
· Benefits of strong caregiver–professional relationships.
· Exploration of different caregiving dynamics, including: 
· cultural and community influences
· family structures (e.g., single-parent, extended families, foster care)
· socioeconomic factors
· impact of life experiences and stressors.
Phase 2: Application (Lessons 3–6)
This phase focuses on developing understanding and applying communication strategies within varied real-world contexts.
Key focus:
· Adapting communication to reflect individual caregiver circumstances.
· Developing strategies for: 
· face-to-face communication
· written communication
· Promoting collaborative, two-way dialogue.
· Maintaining respect, inclusivity, and professionalism.
Phase 3: Analysis (Lessons 7–9)
This phase develops a critical understanding of partnership and collaborative working in complex contexts.
Key focus:
· Evaluating communication approaches (self and others).
· Analysing case studies reflecting diverse caregiving situations.
· Exploring barriers to communication.
Phase 4: Evaluation (Lesson 10)
This phase consolidates learning through realistic application, reflection, and evaluation.
Key focus:
· Role-play of interactions reflecting diverse caregiver situations.
· Use of previously developed communication strategies.
· Self-assessment and peer evaluation.
· Reflection from multiple perspectives.

These phases are represented in the diagram below

Framework for learning diagram
[image: Diagram with four interlocking puzzle pieces numbered 1 to 4, each representing stages of engaging with caregivers: Knowledge (1-2), Application (3-6), Analysis (7-9), and Evaluate (10). Each stage includes brief descriptions of skills like establishing partnerships, applying strategies, developing critical understanding, and consolidating learning, with color-coded pieces in green, purple, yellow, and blue on a dark background.

]




SECTION 2: LESSON PLANS
This section includes 10 lesson plans. The lesson plans follow the Framework for learning. The lesson plans include the following:
· lesson number in the sequence
· lesson title
· total amount of time required to deliver the lesson
· targeted specification content coverage
· resources needed to deliver the lesson (see Note below)
· teacher and learner activities to be undertaken throughout the lesson
· details of how the lesson supports the development of English, maths and/or digital skills (where appropriate)
· details of how the lesson supports students with specific needs, applying the principles of UDL
· next steps for teachers and/or learners, such as homework activities and providing feedback to learners.
Note:
There is an assumption that the learning environment will include the following:
· whiteboard/smartboard or similar
· materials to take notes, e.g. pens, paper, audio recorder, digital device and software
· equipment to present a slide deck and video, e.g. projector, smartboard
· digital devices (e.g. laptop, tablet) for all learners
· internet access
· learner access to word-processing, spreadsheet and presentation software.
The lesson may refer to resources that are freely accessible online. These will be presented with the title as indicated on the relevant website with a hyperlink to the resource. The hyperlink was correct at the time of producing this resource, but the Education and Training Foundation (ETF) has no control over third-party links.
Learners may need access to the following to support their specific needs:
· screen readers
· audio recording applications
· video recording applications
· quiet working areas
· text magnifiers
· alternative formats.
Other requirements will be specified at the start of each lesson plan.

Lesson 1
Lesson title: Working in partnership
Lesson time: 2 hours
Targeted content: 1.2, 6.1, 6.2 
Resources needed: 
· Support materials
· Caregiving scenario worksheet.
· Caregiving scenario worksheet answers.
· Working in partnership table.
· Weblinks
· Word cloud application. 
· Collaborative wall application.
· Wheel of names application. 
Teacher preparation:
Two separate ‘Wheel of names’ will need to be set up in advance. In Wheel 1, paste the five family dynamics in the specification for 6.2. The second will be for a selection of general, specialist and support roles (two of each) from 1.2 of the specification.
SEND support: 
Learners work in pairs and small groups to complete the activities; this enables shared discussion and collaboration. Learners are given autonomy to select who they want to work with, to give them confidence and relieve anxieties. Worksheets are provided to scaffold tasks and give structure to enable learners to focus their cognitive processing on the content rather than be distracted by considerations for how to present their responses. The use of word clouds and collaborative walls provides an inclusive approach to providing feedback. It ensures that all learners contribute and can all see the contributions of others, extending their understanding and acknowledging a potential range of ideas to broaden their perspective.


	Timing
	Teacher activity
	Learner activity 

	35 minutes
	Introduce the learning intention.
	Listen.

	
	Set out the activity.
	Listen.

	
	Circulate and support.
	Individually write a list of those who work to support children and young people that they have directly or indirectly engaged with on Industry Placement.

	
	Set out the activity. Ask learners to select a partner.
	Listen. Move to work with a partner.

	
	Circulate and support.
	Share each of the lists and create a new list with additional examples, if needed.

	
	Set out the activity. Allocate learners another pair to work with, based on their proximity.
	Listen. Move to work with another pair.

	
	Circulate and support.
	Share each of the lists and create a new list with additional examples, if needed.

	
	Set out the activity.
	Listen.

	
	Circulate and support.
	Categorise each of the examples as either general, specialist or support.

	
	On a whiteboard, write the headings general, specialist and support. Ask each group to give an example and which category it belongs in. Go round the class and engage all groups until all examples are on the whiteboard.  Address any misconceptions as they arise with prompts.
	Listen. Add to the list. Amend the categories if needed.

	
	Set out the activity.
	Listen.

	
	Circulate and support.
	In groups, for each example in the list, write a summary (one sentence) that outlines their role in supporting children and young people.  

	35 minutes
	Set out the activity. Direct learners to the Word cloud application. 
	Listen. Access the Word cloud application. 

	
	Circulate and support, including technical support.
	Input three words or phrases associated with raising children.

	
	Show the results of the Word cloud. Use the results to highlight the most common terms and explore why they are important in context. Use prompts to encourage learners to engage and give reasons why different words or phrases may have been included which were not as popular.
	View the Word cloud. Listen to the teacher and take notes.  Ask clarification questions. Respond to teacher prompts and provide input and insight. Engage in class discussion and respond to directed questions.

	
	Introduce an interactive presentation to learners related to “raising children” and “caregiving”. Encourage learners to engage in the presentation and give their thoughts and insights. Respond to learner questions.
	Listen. Take notes. Engage in the presentation with insights and responses to teacher prompts and questions. Ask questions for clarification if needed.

	
	Set out the activity. Ask learners to organise into small groups of three or four. Distribute the Caregiving scenario worksheet. 
	Listen. Move into small groups.

	
	Circulate and support.
	Read through the Caregiving scenario worksheet. Complete the worksheet.  

	
	Set out the activity. Distribute the Caregiving scenario worksheet answers.
	Listen.

	
	Circulate and support.
	Assess own group’s answers against those in the Caregiving scenario worksheet answers.  Note any differences.

	
	Ask each group to identify one difference between their answers and those on the Caregiving scenario worksheet answers.  Ask another group to suggest why the difference may have occurred and to address any misconceptions their peers may have had. Ask that group if they had any differences, and ask another group to suggest reasons for the differences.  Continue until all groups have engaged in the process. Note any misconceptions to highlight as the responses are given.  Summarise the answers and address the misconceptions.  
	Listen. Take notes. Engage in the feedback as directed by the teacher. Ask questions for clarification if needed.

	
	Introduce a presentation on ‘family dynamics’.
	Listen. Take notes. Ask questions for clarification if needed.

	35 minutes
	Introduce a presentation on what is meant by ‘partnership’.
	Listen. Take notes. Ask questions for clarification if needed.

	
	Set out the activity. Ask learners to organise into pairs. Direct learners to the Wheel of names application. Distribute the Working in partnership table.
	Listen. Move into pairs. Access the Wheel of names application. 

	
	Circulate and support, including providing technical support.
	Use the Wheel of names application to randomly select one family structure and one role. Discuss one way that partnership working might be used between them. Repeat this twice (three in total). Complete the Working in partnership table.

	
	Set out the activity. Allocate learners a pair to act as peer reviewers.
	Listen. Pass completed Working in partnership table to allocated peer reviewers.

	
	Circulate and support. Give prompts if needed.
	Review the examples of activities against the definition of partnership on the slide deck. Is the activity an example of partnership working?

	
	Set out the activity. Direct learners to the Collaborative wall application.
	Listen. Access the Collaborative wall application.

	
	Circulate and support, including technical support if needed.
	In pairs, select one example of partnership working that has been confirmed by a peer and add to the Collaborative wall application.

	
	Share the results of the Collaborative wall application.  Use these to reflect on the definition of partnership working to reinforce the concept and examples given. Answer questions from learners.  
	View the Collaborative wall application. Listen to the teacher and take notes.  Ask clarification questions. Respond to teacher prompts and provide input and insight. Engage in class discussion and respond to directed questions.

	15 minutes
	Model how to answer an applied exam-style question. Highlight how the answer is reasoned and applied.
	Listen. Take notes.

	
	Set out the activity.
	Listen.

	
	Circulate and support. Give prompts if needed.
	Individually answer the exam-style question ‘Explain how a practitioner can work in partnership with a single parent’.

	
	Set out the activity. Allow learners to select a partner for peer review.
	Listen. Pass the completed answer to the selected peer.

	
	Circulate and support. Give prompts if needed.
	Review the completed answer.  Is it well reasoned? Is it applied?  Give written feedback.  

	
	Set out the activity.  
	Listen. Return the completed answer to the original learner.

	
	Circulate and support. Give prompts if needed.
	Review the comments. Make changes to the answer if required. Hand it in to the teacher.

	
	Next steps: Review the completed answers. Identify any common strengths, misunderstandings and misconceptions across all the submitted answers. Annotate each with specific feedback and return to the learner prior to the next lesson.
	




Lesson 2 
Lesson title: Collaboration 
Lesson time: 2 hours
Targeted content: 6.5 
Resources needed: 
· Support materials
· Working in partnerships matching activity.
· Collaboration checklist.
· Collaboration scenarios.
· Establishing collaboration checklist.
· Equipment
· Three reusable cups or glasses per learner.
· One elastic band per learner.
SEND support: 
Learners work in groups to engage in a collaborative task that is active, but there are different roles that can be taken so that those who may have a mobility impairment can take a less or non-active role. The focus of the lesson is on collaboration, which will require all learners to engage with others, but the lesson is structured to support those who may become anxious when having to communicate with others. This includes allowing learners to select their own group members so that they have autonomy and a sense of ownership. The lesson is scaffolded to support learners to reflect on their own performance and others, and use this to set themselves targets for development which they can practice.  


	Timing
	Teacher activity
	Learner activity 

	10 minutes
	Introduce the learning intention using the slide deck.
	Listen.

	
	Set out the activity. Distribute the Working in partnership matching activity.
	Listen.

	
	Circulate and support.
	Individually complete the Working in partnership matching activity.

	
	Share expected answers using the slide deck. Ask learners to self-assess against the answers shown.
	Review your own answers against those shown by the teacher.

	
	Ask learners to indicate if they had any differences from those answers shown. Explore any differences to identify and resolve any misconceptions and misunderstandings. Answer questions from learners.
	Contribute feedback if any differences in answers. Ask questions for clarification if needed.

	40 minutes
	Set out the activity. Distribute three reusable cups and one elastic band to each learner.
	Listen.

	
	Circulate and support with prompts if needed.
	Use the reusable cups and an elastic band to make a pyramid of three cups without touching the cups.

	
	Introduce input on the definition of collaboration and the key requirements for effective collaboration. Distribute the Collaboration checklist.
	Listen. Take notes. Ask questions for clarification if needed.

	
	Set out the activity. Ask learners to organise into groups of four.  Point out that one learner will be the Observer and the others will need to work with their upper limbs to manipulate objects.  Learners with fine motor difficulties may need to be allocated to a group where they can observe.
	Listen. Move into groups.

	
	Circulate and support with prompts if needed.
	Agree on who will be the Observer. The Observer will observe the group carrying out the task and complete the Collaboration checklist. The other learners will use what they have learned about effective collaboration to create a pyramid of 10 cups.

	
	Set out the activity. Highlight that feedback is not to be taken personally and should be used to enable learners to reflect and demonstrate improvement.  
	Listen.

	
	Circulate and support with prompts if needed.
	The Observer gives feedback on their observations to each learner. Ask the Observer questions for clarification if required.

	
	Set out the activity.
	Listen.

	
	Circulate and support with prompts if needed.
	In the same groups, agree who will be the Observer and will complete the Collaboration checklist. Each learner reflects on their previous feedback and considers how they will demonstrate that they are effective collaborators. In groups, write a story to teach children a cautionary tale. The Observer gives feedback on their observations to each learner.  Learners may ask the Observer questions for clarification.

	
	Facilitate a class discussion based on what learners have learned from the three activities. Focus on the challenges of collaborative working that they experienced and whether their collaboration improved.  Encourage wide participation in the discussion using various techniques.
	Contribute to class discussion based on own experiences, as directed by the teacher.

	
	Introduce input on the difference between partnership and collaboration.
	Listen. Take notes.

	20 minutes
	Set out the activity. Distribute the Collaboration scenarios.
	Listen.

	
	Circulate and support.
	Individually review each of the Collaboration scenarios. For each scenario, answer the questions given.

	
	Set out the activity. Ask learners to select a partner to work with in pairs.
	Listen. Move into pairs.

	
	Circulate and support.
	Review the responses to the questions given for the Collaboration scenarios.  Discuss reasons for any differences. Draw up a list of reasons for being collaborative.

	
	Ask each pair of learners to give one reason. Write this on the whiteboard. Ask another pair if they agree and ask them to elaborate with reasoning. Ask another pair to give an example and then another pair to give reasons. Continue until all pairs have contributed. Address any misconceptions. Review the content of the whiteboard and use this to highlight the importance of collaboration.
	Contribute with examples from their own list as requested by the teacher. Respond to the questions given by the teacher. Take notes.  Ask questions for clarification if needed.

	
	Introduce input on the importance of collaboration.
	Listen. Take notes.

	40 minutes
	Introduce input on establishing a collaborative approach with caregivers.
	Listen. Take notes. Ask questions for clarification if needed.

	
	Set out the activity. Ask learners to organise into small groups of three. The groups could consist of four learners, but two learners would be observers.
	Listen. Move into groups.

	
	Circulate and support.
	Agree on which learner will be the Observer. The Observer will observe the two learners in the role play – one is the Practitioner and one the Caregiver. The Observer completes the Establishing collaboration checklist. Carry out one role play from the Collaboration scenarios.

	
	Circulate and support with prompts if needed.
	The Observer gives feedback on their observations to each learner. Learners may ask the Observer questions for clarification.

	
	Set out the activity.
	Listen. Allocate new roles.

	
	Circulate and support with prompts if needed.
	Learners continue to carry out the different role plays. Each learner has a turn as either an Observer, Practitioner or Caregiver. After each role play, the Observer shares feedback.

	
	Engage learners in a discussion to review lessons learned. What have they found difficult? What did they find easy? What reasons can they give for this? Encourage wide participation using different techniques.
	Contribute to the discussion, responding to teacher questions and prompts. Take notes.

	10 minutes
	Set out the activity. Remind learners of key feedback from the review of answers to exam- style questions from previous lessons.
	Listen.

	
	Circulate and support.
	Individually complete the exam-style question. Explain the importance of collaboration with a single parent when informed of a safeguarding situation. Hand in the completed answer to the teacher.

	
	Next steps: Review the completed answers. Identify any common strengths, misunderstanding and misconceptions across all that are submitted. Annotate each with specific feedback and return to the learner prior to the next lesson.
	





Lesson 3
Lesson title: Parenting styles 
Lesson time: 2 hours
Targeted content: 6.2 
Resources needed: 
· Support materials
· Stand on the line statements teacher guide.
· Warmth and control activity distribution teacher guide.
· Warmth and control handout.
· Warmth and control activity worksheet.
· Guided teach: parenting style scenario.
· Parenting styles scenarios.
· Parenting styles handout.
· Quiz.
· Equipment
· String or other resource to divide the room.
· Weblinks
· Wheel of names application  
Teacher preparation
Use the Warmth and control activity distribution teacher guide to set up the Wheel of names application.
Learning activities included in this lesson to develop EMD skills: 
English: Learners developing their reading skills as they are guided to analyse information in a scenario and highlight key points. Learners also have the opportunity, where confident or seeking a development opportunity, to improve their oral communication by reading aloud content from a scenario.
SEND support: 
Learners are supported in this lesson with the teacher modelling an approach to analysing a case study or scenario and taking learners through the process. This provides them with a framework that they can use for future case studies. Learners can listen to and read the in the case study and scenarios as they are given the opportunity to read aloud sections. For learners that are less confident they can choose to use this opportunity to improve their oral skills and confidence in speaking to an audience, in a supportive environment with their peers. Learners complete some activities in groups which they select so that they have confidence in who they are working with.  




	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Introduce the learning intention using the slide deck. 
	Listen and follow information on the slide deck. 

	
	Set out the activity. Show learners where ‘the line’ is located. Use string or some other resource to define the line.  Show where agree, disagree and unsure are in relation to the line.
	Listen. Move to the centre of the classroom.

	
	Refer to the Stand on the line statements teacher guide.  Read out a selection of 4-5 statements. Allow learners time to move following each statement and to look around the room after each set of moves.
	As each statement is read out move to the appropriate place in the room. After each move, look around the room and reflect on the location of peers. When activity completed, return to original seating.

	
	Ask learners questions about valuing and respecting others’ opinions. This can include:
· Did you feel uncomfortable showing your feelings?
· Did you feel pressure to follow the crowd?
· How did the choices others made impact on your opinion of them?
	Contribute with responses to teacher questions.

	
	Summarise key points related to values and respecting others’ opinions and how they contribute to effective collaboration and partnership working.
	Listen. Take notes. Ask questions if clarification needed.

	30 minutes
	Introduce information on warmth and control using the slide deck.  Distribute the Warmth and control handout.
	Listen.

	
	Set out the activity. Allow learners to organise into small groups of 3-4. Use the Wheel of names application to allocate each group a child age, a family dynamic and a warmth and control level. Note this needs to be set up in advance. See Teacher preparation. Distribute the Warmth and control activity worksheet.
	Listen. Move into allocated groups. Note the allocated categories.

	
	Circulate and support.
	Read the Warmth and control activity worksheet and answer the questions. Refer to the Warmth and control handout for support if needed.

	
	Select one group to start providing feedback. Ask another group to ask a probing question to encourage robust reasoning.  Ensure each group gives feedback and each group asks at least one probing question. 
	Provide feedback when selected.  Specify the child age, family dynamic and warmth and control level allocated. Give answers to the questions. Respond to queries from other learners.  When listening to feedback from others, take notes. Ask questions to challenge and probe the reasoning of other groups providing feedback.

	
	Summarise key points from the activity.
	Listen. Take notes. Ask questions if clarification needed.

	15 minutes
	Introduce information on parenting styles using the slide deck.
	Listen. Take notes. Ask questions for clarification if needed.

	
	Distribute the Guided teach: parenting style scenario.  Guide learners through an analysis of the scenario content.  Allow learners time to read through the scenario initially.  Ask learners to volunteer to read sections of the scenario.  Encourage learners to contribute to the analysis by commenting on what they consider is significant about what has just been read or heard after each sentence or paragraph. Engage as many learners as possible through this process.
	Read through the Guided teach: parenting style scenario individually. Volunteer to read aloud sections to the class if willing and listen when others are reading aloud. Contribute with own perspective of significance of content. Highlight key points and annotate scenario as appropriate. Ask questions for clarification if needed.

	
	Guide learners through each of the questions. Model the answer to question 1 highlighting key points and where there is evidence to support this in the scenario. For the other questions, encourage learners to participate by providing prompts and probing questions. Ask learners to contribute but also use targeted questions to engage a wide number of learners. Confirm the final answers to each question.
	Listen to the teacher presentation and take notes, annotating the scenario and producing an answer to question 1. Contribute to the class response to the remaining questions, responding to questions from the teacher. Take notes and write answers to the remaining questions. Ask questions for clarification if needed.

	40 minutes
	Set out the activity. Remind learners of the different Parenting styles and give details of their characteristics.  Distribute and refer learners to the content of the Parenting styles handout. Ask learners to organise into groups of four.  Distribute the Parenting styles scenarios. Allocate each group one scenario.  
	Listen. Move into groups.

	
	Circulate and support.
	Read through the allocated scenario. In groups, discuss the answers to the questions. Refer to the approach used to answering the questions on the Guided teach: parenting style scenario. Refer to the Parenting styles handout if needed. Answer the questions on the allocated scenario.

	
	Set out the activity. Organise learners into new groups of four so that each group has a representative from each of the earlier groups – each group has a learner that has been working on each of the scenarios.
	Listen. Move into groups.

	
	Circulate and support.
	In turns, summarise the allocated scenario and give answers to the questions. Each peer then asks one question to support further development of the response to be more robust and evidence based.

	15 minutes
	Set out the activity. Distribute the Quiz. Ask learners to select a partner to work with.
	Listen. Select a partner to work with.

	
	Circulate and support.
	Complete the Quiz following directions from the teacher for completion of each section.

	
	Next steps: Collect in the Quiz answers. Mark them and annotate each with feedback.  Note any common errors, misconceptions and misunderstandings.  
	




Lesson 4
Lesson title: Collaborating with different parenting styles
Lesson time: 2 hours
Targeted content: 6.2, 6.5
Resources needed: 
· Support materials
· Snapshot cards. 
· Principles of communication: teacher guide. 
· Drawing images.
· Role-play scenarios. 
· LAFF review sheet.
Learning activities included in this lesson to develop EMD skills: 
English: This lesson includes content on the principles of communication and opportunities to put those into practice to develop learners’ oral communication skills. Learners engage in a generic one-way oral communication activity to highlight theoretical concepts and then have the opportunity to practice in role plays.
SEND support: 
This lesson has some practical activities that require learners to use a range of sensory and mobility skills. However, the activities are structured so that learners can take on different roles if they have impairments that may limit their engagement.  Learners have autonomy to select their own partners to work with to give them ownership and confidence that they will complete activities with supportive peers.


	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Introduce the learning intention.
	Listen. 

	
	Set out the activity. Ask learners to organise into small groups of 2-3. Give each group one Snapshot card.  
	Listen. Move into groups.

	
	Circulate and support.
	Read the allocated Snapshot card. Discuss answers to the questions shown on the slide deck.

	
	Facilitate each group to go through their answers.  
	Contribute to feeding back answers to the rest of the class, as directed by the teacher.

	30 minutes
	Introduce the principles of communication using the slide deck. Refer to the Principles of communication: teacher guide for details of information that could be included. Note that this support material is not designed for use with learners.
	Listen. Take notes. Ask questions.

	
	Set out the activity. Ask learners to select a partner to work with.  Ask learners to organise the room for the activity.  
	Listen. Select a peer to work with. Contribute to organising the room as instructed.

	
	Select an image for each pair from the Drawing images. Give this to one of the learners. Circulate and support, ensuring learners follow the rules.
	Each learner sits on a chair.  Desks are not required. Each pair of learners sit back-to-back. One learner is given one of the Drawing images. The other learner has a pen or pencil and a blank sheet of A4 paper. The learner with the image describes the image. The other learner listens to the description and draws the image based on what they hear. There can be no other interaction between the two. On completion, they compare the two images (the one from the Drawing images and the one drawn by the learner) and discuss.

	
	Facilitate learners to reflect on their experience and debrief.  Ask probing questions such as:
· What helped communication?
· What made communication difficult?
· How did it feel to give instructions?
· How did it feel not being able to ask about instructions?
· What assumptions were made?
	Respond to questions when posed by the teacher. Contribute your own perspective on the activity, either as a recipient of the communication or giver of information. Listen to the contributions of others. Ask questions for clarification if needed.

	
	Summarise key points to consider when collaborating with different parenting styles.
	Listen. Take notes. Ask clarification questions if needed.

	30 minutes
	Introduce the LAFF strategy using the slide deck.
	Listen. Take notes. Ask clarification questions if needed.

	
	Set out the activity. Ask learners to organise into groups of three.  Distribute the Role-play scenarios and LAFF review sheet.
	Listen. Move into groups.

	
	Circulate and support. Provide learners with an indication of time so that they can get through all the role plays. Facilitate learners to give oral feedback to their peers if needed. Observe a sample of role plays and complete a LAFF review sheet for each observed.  
	Allocate each person in the group a role for the first role play – either Practitioner, Caregiver or Observer. Observer completes the LAFF review sheet. The caregiver adopts a parenting style approach to the role. The Practitioner uses communication skills to interact with the Caregiver. When the first role play is complete, the group changes roles and carries out a role play on the second scenario. When that is complete, they carry out a role play for the final scenario. All group members have participated and taken on the different roles. Completed LAFF review sheets are then passed to the individual taking the role of Practitioner. Learners can give additional oral feedback or respond to queries from their peers if needed.

	
	Explore with learners where any had issues with the communication. Use your own observations and the LAFF review sheet to guide the exploration. Select one aspect of the LAFF strategy at a time. Ask learners if they had any issues. Ask a learner from another group to suggest a way forward in relation to any identified issues. Continue this approach to cover all of the LAFF strategy. Engage all learners in this process in some way, either by indicating an issue they had or giving advice to others.
	Contribute to class discussion.  Indicate if any issues are identified and suggest approaches that can be taken by peers, in response to teacher questions and prompts.

	
	Set out the activity. Distribute LAFF review sheets.
	Listen.

	
	Circulate and support.
	On the LAFF review sheet, note one or two personal goals to work on in the next role play.

	
	Set out the activity.
	Listen.

	
	Circulate and support.
	Each person in the group again takes on a role – either Practitioner, Caregiver or Observer. Pass the LAFF review sheet with the personal goals to the learner who will be the Observer for the role play.  Observer completes the LAFF review sheet, but this includes the personal goal that the learner playing the Practitioner role set for themselves. All three role plays are carried out, with learners changing roles so that all have participated and take on the different roles. Completed LAFF review sheets are then passed to the individual taking the role of Practitioner.  Learners can give additional oral feedback or respond to queries from their peers if needed.

	15 minutes
	Set out the activity. Give a definition of ‘explain’ and what is expected in an answer.
	Listen.

	
	Circulate and support. Collect completed answers.
	Individually complete the exam-style question.  
A caregiver with a permissive parenting style is always late to collect their child at the end of the day. 
Explain how the use of the LAFF strategy can assist practitioners in this situation.
Hand in completed answers.

	
	Next steps: Review the answers. Identify any common strengths, misunderstandings or misconceptions across all submissions. Annotate each answer with individual feedback. Return to the learners prior to the next lesson.
	




Lesson 5
Lesson title: Relationship between environment and behaviour
Lesson time: 2 hours
Targeted content: 6.2
Resources needed: 
· Support materials
· Images of environments for raising children.
· Foster families case studies.
· Equipment
· Flipchart paper. 
· Marker pens.
· Reusable adhesive.
Learning activities included in this lesson to develop EMD skills: 
Digital: Learners have the option to use digital tools to design, draw and annotate an image that represents the perfect environment to raise a child or young person. 
SEND support: 
Learners work in pairs to complete the case studies; this enables shared discussion and collaboration. They have autonomy to select those whom they work with. The use of the poll as a digital feedback tool reduces learner anxiety to contribute to the class and encourages a wider range of input. As the teacher can share all results of feedback, a wider range of perspectives is shared. Images of environments in which to raise a child assist with dual coding, especially if introducing environments which learners are not already aware of. Learners have autonomy to produce designs digitally or using flip chart paper so that they can select on the basis of their own skill levels and preferences.


	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Introduce the learning intention.
	Listen and take note. 

	
	Set out the activity. Show the images from the slide deck.  Learners can be provided with Images of environments for raising children if preferred.
	Listen. Observe the images on the slide deck. Ask questions if any images are not clear. Ask for a copy of the Images of environments for raising children if preferred.

	
	Circulate and support. 
	On mini whiteboards, write the number of the preferred environment. Show the mini whiteboard when asked.

	
	Note the numbers shown on mini whiteboards. Select a number of learners to indicate why they think one type of property was most popular and least popular.
	Respond to teacher questions when asked.

	45 minutes
	Set out the activity. Allow learners to choose to work with flip chart paper and marker pens or digitally. Provide flip chart paper and pens if needed.
	Listen. Select to work with flip chart paper and marker pens or digitally.

	
	Circulate and support.
	Individually design and draw an image that represents the perfect environment to raise a child and young person. Annotate with information on what is included and why.

	
	Set out the activity. Facilitate learners to print their digital images, and for all to put their images on the wall using reusable adhesive. Allocate learners a starting point (image on the wall).
	Listen. Print out digital images if needed. Put images on the wall.

	
	Circulate and support. Note questions that could be asked related to a variety of images.
	Move to the image allocated as a starting point. Review the image, information and reasons. Write three questions to ask the designer about what has been included. Repeat this two further times (look at three images).

	
	Lead each learner to ask at least one of their questions. Ensure that each image is selected so that each learner has to respond to the question. Facilitate a discussion. Use probing questions to encourage understanding and giving reasons for choices. Note the element of the image that is the focus of the discussion on a whiteboard. This will build up a list of requirements. Refer the list to learners and ask them to note them down for later use in the class.
	Ask questions as directed by the teacher. Respond to the question posed by the peer learner. Note the requirements as they appear on the whiteboard.

	45 minutes
	Provide input on fostering as a family dynamic using the slide deck.  
	Listen. Take notes. Ask clarification questions if needed.

	
	Set out the activity.  Ask learners to select a partner to work with.  Distribute the Foster families case studies. Ask learners to select the case studies to work with. Ensure all case studies are addressed.
	Listen. Move to work with the selected peer.

	
	Circulate and support.
	Discuss the Foster families case studies. Answer the questions provided about the lived experience in foster care, how this compares to the same experiences in other family dynamics and how this affects child behaviour.

	
	Set out the activity.  
	Listen.

	
	Circulate and support.
	Work in the same pairs and select one of the case studies and one of the scenarios.  Prepare a two-minute presentation on the behaviour of the child based on their expected lived experience.

	
	Set out the activity.  
	Listen.

	
	Facilitate each pair to give their presentation. Nominate a pair to ask a probing question after the presentation.
	Give the two-minute presentation. Listen to other presentations. When allocated, ask the presenting pair a probing question regarding their choices and reasons for their choices.

	
	Summarise key points from the different presentations.
	Listen. Take notes. Ask clarification questions if needed.

	15 minutes
	Set out the activity. Remind learners about expectations of a question with the ‘explain’ command verb.
	Listen.

	
	Circulate and support. Collect completed answers.
	Individually complete the exam-style question.  
A parent of a 13-year-old child has recently been imprisoned.  The child has been moved into a children's home. This means that they have just started at a new secondary school in the area. 
Explain two behaviours you would expect the child to display as a result of this transition.
Hand in completed answers.

	
	Next steps: Review the answers. Identify any common strengths, misunderstandings or misconceptions across all submissions. Annotate each answer with individual feedback. Return to the learners prior to the next lesson.
	




Lesson 6
Lesson title: Relationship between environment and collaboration
Lesson time: 2 hours
Targeted content: 6.1, 6.2, 6.3
Resources needed: 
· Web links
· Word cloud application 
Learning activities included in this lesson to develop EMD skills: 
English: Learners develop their written communication skills when writing their own case studies based on their Industry Placement experiences. Their reading skills are developed when they peer review the case studies written.
SEND support: 
This lesson involves an activity that requires mobility as they are required to remove a physical barrier. However, those with a mobility impairment can still engage as they will be working in pairs, and their peer can take the lead. Alternatively, the barrier can be set up digitally or using different objects that require less strength and mobility. The lesson has group activities, and learners have autonomy to select their own group members. 


	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Introduce the learning intention.
	Listen.

	
	Set the activity. Refer learners to their ‘perfect environment’ drawings from the previous lesson. Direct learners to the Word cloud application.
	Listen. Access the Word cloud application..

	
	Circulate and support.
	Individually identify three words or phrases that describe a perfect environment in the Word cloud application.

	
	Show the results of the Word cloud application. Use the results to highlight the most common terms and explore why they are important in context. Use prompts to encourage learners to engage and give reasons why different words or phrases may have been included which were not as popular. Refer back to the notes they produced in the previous lesson.
	View the word cloud. Listen to the teacher and take notes. Ask clarification questions. Respond to teacher prompts and provide input and insight. Engage in class discussion and respond to directed questions.

	30 minutes
	Provide a reminder on what is meant by collaboration using the slide deck. Set out the activity.
	Listen.

	
	Circulate and support.
	Individually, reflect on their experiences on the Industry Placement. Identify a range of situations where collaboration with a caregiver was beneficial to the practitioner. Select one of those situations and write a case study.  

	
	Set out the activity. Ask learners to select a peer to review their case study.
	Listen. Select a peer. Pass the case study to the selected peer.  

	
	Circulate and support.
	Read the case study. Provide a rationale to show why collaboration was beneficial to the situation. Add the rationale to the bottom of the case study.  Return the annotated case study to the original learner.

	
	Set out the activity.  
	Listen.

	
	Circulate and support.
	Read the rationale. Discuss with the allocated peer the reasons, asking probing questions to support a more detailed, well-reasoned rationale to be developed. Work in pairs to enhance the original rationales.

	
	Ask each pair to give one benefit of collaboration and the reason for it being beneficial. Ask another pair to probe their reasoning. Note the reason on the whiteboard. Build a list of benefits on the whiteboard and encourage learners to take notes on the benefits and reasons.
	Contribute with an example of a benefit when requested. Ask questions of other pairs as directed. Listen. Take notes. Ask questions for clarification if needed.

	30 minutes
	Provide input on barriers to collaboration.
	Listen. Take notes. Ask questions for clarification if needed.

	
	Set out the activity. Learners continue to work in their pairs.
	Listen. 

	
	Circulate and support.
	Review the two case studies and identify the barriers that could arise.

	
	Share the slide deck with the types of barriers shown. For each type of barrier on the slide, ask the class if there is a pair that identified a barrier. When a pair identifies a barrier under the heading, ask them to briefly describe their case study and then ask another pair if they agree it is a barrier and why.  Then ask another pair how they could deal with the barrier so that collaboration would be effective.  Ensure each pair has identified a barrier and each pair has been involved in moving forward the discussion in response to the teacher’s questions.  
	Respond to teacher questions with examples of barriers, reasons for barriers and how barriers can be dealt with. Listen to contributions from others.  Take notes.

	
	Use the slide deck to review types of barriers and summarise ideas from learners about how these can be overcome.  Add further detail if needed.
	Listen. Take notes. Ask questions for clarification if needed.

	30 minutes
	Set out the activity. Ask learners to form small groups of four based on two pairs from the previous activity. Provide the equipment to each group.
	Listen. Take notes. Move into groups. Create a physical barrier with the equipment (for example, build a wall with Lego, move water bottles into a line, or a series of sticky notes in a line).

	
	Circulate and support.
	One pair outlines one of the case studies and possible barriers.  The other pair proposes different ways in which the barriers can be removed or reduced. As each suggestion is made, the listening pair remove part of the barrier, based on how effective they think the suggestion would be.  The listening pair could give prompts or ask probing questions to encourage the suggesting pair to add more detail, give more justification to encourage the listening pair to remove or reduce the barrier. When completed for one case study, the roles are swapped, and the listening pair become the suggesting pair.

	
	Set out the activity.
	In groups, discuss the suggestions that were most effective and the language used that was most persuasive.  Prepare to feed back.

	
	Facilitate each group to provide feedback. After each group gives their thoughts, select another group to ask probing questions.  Ensure all groups have contributed with questions and feedback. Note suggestions on the whiteboard.
	Contribute feedback in response to the teacher’s direction. Ask questions of other groups when asked by the teacher.

	
	Review the suggestions on the whiteboard and highlight key terms that can be used to justify suggestions.  
	Take notes. Ask questions for clarification if needed.

	15 minutes
	Set out the activity. Share the exam-style question using the slide deck.
	Listen.

	
	Circulate and support. Collect completed answers.
	Individually complete the exam-style question. Hand it in to the teacher.

	
	Next steps: Review the answers. Identify any common strengths, misunderstandings or misconceptions across all submissions. Annotate each answer with individual feedback. Return to the learners prior to the next lesson.
	




Lesson 7
Lesson title: Discussion for collaboration
Lesson time: 2 hours
Targeted content: 6.2, 6.5
Resources needed: 
· Support materials
· Observation form.
· Discussion form.
· Molly Wright: How every child can thrive by five video transcript.
· Equipment
· Headphones or ear defenders.
· Web links
· Word cloud application.
· Molly Wright: How every child can thrive by five video.
Learning activities included in this lesson to develop EMD skills: 
English: Learners develop oral communication skills through focusing on the ability to speak and listen in a discussion.
SEND support: 
Learners are given autonomy as they are able to choose their own group members and their roles when discussing in groups, as two of the discussions involve learners taking Observer roles. In addition, learners can choose to watch the video independently or with the whole class. Learners are provided with headphones or ear defenders so that they do not distract other learners, and a transcript of the video is provided for those who have sensory impairments. Templates are provided to provide a structure for learners to present their findings.


	Timing
	Teacher activity
	Learner activity 

	20 minutes
	Introduce learning intentions using the slide deck.
	Listen.

	
	Set out the activity. Ask learners to organise into groups of 3-4. 
	Listen. Move into groups.

	
	Circulate and support.
	Discuss transport options available to get to Industry Placements.

	
	Set out the activity. Direct learners to the Word cloud.
	Listen.  

	
	Circulate and support. Provide technical support if needed.
	Individually reflect on their experience engaging in the discussion. Access the Word cloud. Enter three keywords or phrases about what a discussion means and involves.

	
	Show the results of the Word cloud. Use the results to highlight the most common terms and explore why they are important in context. Use prompts to encourage learners to engage and give reasons why different words or phrases may have been included which were not as popular. Engage learners to contribute to writing a definition of a discussion using the terms on the Word cloud.
	Listen. Contribute to the exploration of key terms. Give reasons for the popularity of terms when asked. Contribute to the development of a definition of a discussion on how the key terms can be used.

	
	Share different authoritative definitions of ‘discussion’.
	Listen. Take notes.

	55 minutes
	Present a summary of what makes a good discussion using the slide deck. Encourage learners to contribute with examples of how what is shown on the slide deck relates to their earlier experience of a discussion.  
	Listen. Contribute with examples when asked by the teacher.

	
	Set out the activity. Ask learners to organise into groups of 4-6.  Distribute the Observation form and Discussion form. Share the discussion topic using the slide deck.
	Listen. Organise into groups.

	
	Circulate and support.
	Select two learners to be Observers who use the Observation form. The Observers select 1 or 2 learners to observe and put their names in the Observation form. The other learners spend 10 minutes discussing the given topic.  The Observers observe the learners’ contributions to the discussion, taking notes on what is observed on the Observation form.

	
	Set out the activity.
	Listen.

	
	Circulate and support.
	The discussion participants complete the Discussion form.  Observers complete and pass their Observation forms, for each discussion participant, to the participants. Participants use this and the self-reflection to identify targets for improvement in the next discussion. The Observers reflect on what they observed and complete the targets section of a Discussion form.

	
	Set out the activity. Show the discussion topic using the slide deck.
	Listen.  

	
	Circulate and support.
	Select two learners to be Observers. Repeat the discussion task, including the self-reflection.

	
	Facilitate learners to contribute to sharing a self-assessment.  Ask a learner for an example of a reflective point. Ask other learners if they had the same point. Explore with them how the effect of the point on positive contributions to discussions. Ask another learner for another example and to continue to use this approach to engage all learners and different reflective points.
	Listen. Contribute key reflective points when asked by the teacher.

	45 minutes
	Inform learners that you will be showing a video, which will be followed by their engaging in a discussion. Inform learners that there is a Molly Wright: How every child can thrive by five video transcript. Give learners the opportunity to watch the video independently and provide headphones. Show the Molly Wright: How every child can thrive by five video. Start at 2.03 and finish at 6.58.
	Watch the Molly Wright: How every child can thrive by five video. Use headphones if watching independently and access the Molly Wright: How every child can thrive by five video transcript. Take notes.

	
	Set out the activity. Ask learners to organise themselves into groups of 3-4. Show the discussion topic using the slide deck.
	Listen. Move into groups.

	
	Circulate and support. Inform learners when there are 30 seconds left for the discussion.
	Discuss how practitioners can support children to access the five things they need.

	
	Provide information on how to write an answer to a question that uses ‘discuss’ as a command verb.
	Listen. Take notes. Ask questions for clarification.

	
	Set out the activity. Show the exam-style question using the slide deck.
	Listen.

	
	Circulate and support. Inform learners after five minutes and when there are 30 seconds left.
	Produce a written answer to the question ‘Discuss the role of the education and early years environment in supporting children to thrive’. Hand in the completed answer.

	
	Next steps: Review the completed answers. Identify any common strengths, misunderstandings and misconceptions across all that are submitted. Annotate each with specific feedback and return to the learner prior to the next lesson.
	




Lesson 8
Lesson title: Analysing information
Lesson time: 2 hours
Targeted content: 6.2, 6.5
Resources needed: 
· Support materials
· NCFE level descriptors for discussion.
· Guided teach: parenting style scenario (from Lesson 3).
· Child in foster care case study. 
· Child in shared household case study.
· Relationship diagram.
· Disgusting boy spits at mum: Supernanny video transcript.
· Observation record.
· Equipment
· Different coloured highlighter pens.
· Flip chart paper.
· Marker pens.
· Headphones or ear defenders.
· Web links
· Word cloud application.
· Disgusting boy spits at mum: Supernanny video.
Learning activities included in this lesson to develop EMD skills: 
English: Learners will be introduced to examples of connective adverbs, and they will use these to create sentences that demonstrate analysis of the content of a case study.
Digital: The teacher will demonstrate to learners how to add a voiceover to a slide deck. They will then have the opportunity to apply that skill for themselves.
SEND support: 
The teacher gives a demonstration to show how to analyse a case study and how to add a voiceover to a slide deck. The demonstration is for learners to observe the process and practice at the same time before they are then asked to use the skill themselves. Learners have autonomy to choose who they work with in pairs and in small groups. The use of a Word cloud application provides learners with an opportunity to show their understanding, anonymously giving them confidence to contribute. The approach to analysis is scaffolded to support learners in developing their understanding.


	Timing
	Teacher activity
	Learner activity 

	30 minutes
	Introduce learning intention using the slide deck.
	Listen.

	
	Set out the activity. Direct learners to the Word cloud application.
	Listen.  

	
	Circulate and support. Provide technical support if needed.
	Individually reflect on their experience engaging in the discussion. Access the Word cloud application. Enter three keywords or phrases about the key requirements of a discussion.

	
	Show the results of the Word cloud application. Use the results to highlight the most common terms and any errors and misconceptions that arise.
	Listen. Contribute to the exploration of key terms. Ask questions for clarification if needed.

	
	Present information on levels of response used for marking and possible descriptors for a discussion-based question.
	Listen. Ask questions for clarification.

	
	Set out the activity. Ask learners to select a partner to work with.
	Listen. Organise into pairs.

	
	Circulate and support.
	Discuss what content would be expected to meet the key terms in each of the level descriptors.

	
	Set out the activity. Ask learners to organise pairs into groups of four.
	Listen. Move into groups.

	
	Circulate and support. Give prompts to support the development of the level descriptors.
	Share the details of the content that each pair would be expected to meet the key terms in each of the level descriptors. Create a new set of level descriptors.

	
	Set the activity.
	Listen.

	
	Circulate and support.
	Share the answer to the discussion question completed during the previous lesson. Use the level descriptors developed to determine what level would be assigned to each answer.  Highlight the key parts of the answer that contributed to the level decision. Highlight the key parts of the level descriptor that were relevant to the answer given.

	
	Hand out the example NCFE level descriptors for discussion and the answers produced in the previous lesson that have been marked. Set out the activity.
	Listen.

	
	Circulate and support.
	Individually review the feedback from the teacher marked work and compare with the pair marking. Note any differences.

	
	Facilitate learners to contribute their observations from the review. Ask one learner for an example related to the level descriptors, and then ask another learner for their comments related to their feedback. Ask another learner about the level allocated and then ask another learner for comments related to their own work. Ask another learner about the examples of content that were expected and whether they would change them, having seen real work. Ask another learner to comment. Use this ‘bounce’ approach to explore feedback with different learners, engaging as many learners as possible.
	

	45 minutes
	Refer learners to the Guided teach: parenting style scenario from Lesson 3. Hand out the Child in foster care case study. Ask learners to read the case study.
	Listen. Read through the Child in foster care case study.  

	
	Present information on the term ‘analyse’. Guide learners through an analysis of the scenario content. Allow learners time to read through the scenario initially. Ask learners to volunteer to read sections of the scenario.  Encourage learners to contribute to the analysis by commenting on what they consider is significant about what has just been read or heard after each sentence or paragraph. Engage as many learners as possible through this process. Show the slide with the analysis of the Child in foster care case study. 
	Volunteer to read aloud sections to the class if willing and listen when others are reading aloud.  Contribute with own perspective of significance of content.  Highlight key points and annotate scenario as appropriate. Ask questions for clarification if needed.  

	
	Distribute the Child in shared household case study.  Answer any queries learners have about the content.
	Individually read the content of Child in shared household case study. No notes are made at this stage. Ask for clarification of any key terms or phrases.

	
	Set out the activity. Ask learners to volunteer to read sections of the scenario. Pause after each section.  
	Listen. Volunteer to read a section if confident.

	
	Circulate and support.
	After each section, underline any key points that are considered significant. When the whole case study has been read, read through the whole case study again to see if any other key points need to be underlined.

	
	Set out the activity. Ask learners to organise into small groups of 3-4.
	Listen. Move into groups.

	
	Circulate and support.
	Discuss 3-4 category titles that reflect the content underlined.  When the category titles are agreed upon, create a list under each category of underlined content that is appropriate.

	
	Set out the activity. Direct learners to the Word cloud application.  
	Listen. Access the Word cloud application.

	
	Circulate and support. Provide technical support if needed.
	In the Word cloud application, write the 3-4 category titles agreed by the group.

	
	Show the results of the Word cloud application. Use the results to highlight the most common terms and agree with learners on the category titles to use. Write the category titles on the whiteboard. Ask learners (group by group) to give details of the content to be added to each category. Write the content on the whiteboard under the agreed headings.
	Respond to the teacher’s request for examples under each category. Take notes.

	
	Present information on looking for patterns, trends, themes, contradiction when carrying out an analysis of information. Refer to the Child in foster care case study.
	Listen. Take notes. Ask questions for clarification.

	
	Set out the activity. Distribute different coloured highlighter pens. Ask learners to select a partner to work with.
	Listen. Move into pairs.

	
	Circulate and support.
	Discuss the content of the Child in foster care case study. Use highlighter pens to highlight patterns, trends, themes and/or contradictions that exist in the case study.

	
	Set out the activity. Ask learners to select another pair to work with and form a small group.
	Listen. Move into groups.

	
	Distribute flip chart paper and marker pens to each group.  
	Share the patterns, trends, themes and/or contradictions identified with the other pair. Discuss similarities and differences. Select one to focus on. Write this onto the flip chart paper with a marker pen. Put the flip chart paper on the wall using reusable adhesive.

	
	Present information on connective terms. Set out the activity.
	Listen.

	
	Circulate and support. Direct learners to different flip charts.
	Move to one of the flip charts.  On the flip chart, write a statement that uses connective terms based on the information included. Move to another flip chart and carry out the same task. Repeat this for a third flip chart. Make a note of the analytical statements on each flip chart in a notebook.

	
	Present information on looking for cause and effect and relationships when analysing information. Set out the activity.  Distribute the Relationship diagram. Learners work in their original pairs.
	Listen.

	
	Circulate and support.
	Review the Child in shared household case study. Identify any relationships, including cause and effect, in the information. Select one relationship and put the details in the Relationship diagram together with a statement about how they link.

	
	Set out the activity. Ask learners to work with the previous pair for peer review.
	Listen. Pass the completed Relationship diagram to the pair for peer review.

	
	Circulate and support.
	Review the Relationship diagram. Annotate with comments.

	
	Summarise key requirements for an analysis.
	Listen. Take notes. Ask questions for clarification if required.

	25 minutes
	Present a recap of information previously learned about family dynamics, environments in which children are raised, partnership and collaboration.  
	Listen. Take notes. Ask questions for clarification.

	
	Inform learners that you will be showing a video and that they will be analysing the content of the video. Inform learners that there is a Disgusting boy spits at mum: Supernanny video transcript. Give learners the opportunity to watch the video independently and provide headphones. Show the Disgusting boy spits at mum: Supernanny video.
	Listen. Watch the Disgusting boy spits at mum: Supernanny video. Use headphones if watching independently and access the Disgusting boy spits at mum: Supernanny video transcript if required. Take notes. Ask questions if anything isn’t clear.

	
	Set out the activity. Remind learners of the different aspects of an analysis that can be applied.  
	Listen.

	
	Circulate and support.  
	Individually analyse the video content. Play back sections of the video if needed.

	
	Facilitate a class analysis of the video content. Use ‘bounce’ and other appropriate strategies to engage a wide range of learners in the analysis. Give prompts and ask probing questions to enable learners to think deeply and give reasoned responses.
	Contribute to the class analysis when asked by the teacher.  Take notes. Ask questions if needed.

	20 minutes
	Set out the activity. Hand out the Observation record. Ask learners to select a partner to work with.
	Listen. Move into pairs.

	
	
	Analyse the content of the Observation record. Discuss the next steps that could be taken to support partnership and collaboration.

	
	Demonstrate to learners how to use PowerPoint (or other presentation software) to add a recording to a slide. Distribute headphones.
	

	
	Analyse and come up with next steps and explain why. Quick slide deck and recording? Teach them how to do a peer review, did they pick up on key issues, and was it well explained and appropriate?
	Open PowerPoint (or presentation software). Produce a slide summarising the next steps in relation to the Observation record. Add an oral statement to the slide to explain how the analysis was used to propose the next steps. This should last no more than 90 seconds. Upload the slide to the shared area.

	
	Set out the activity. Allocate pairs for peer review.
	Listen. Download the slide deck for the allocated pair.

	
	Circulate and support. Provide technical support if needed.
	Individually use headphones to listen to the voice-over on the slide deck. Take notes. Discuss what was heard with the partner and whether there was a clear explanation and whether the next step suggested was appropriate and could support mindful collaboration and partnership working and whether the voice over was clear and easy to hear and follow. Produce a short narrative feedback.  

	
	Set out the activity.
	Pass the feedback to the original pair.

	
	Circulate and support.
	Read the feedback. In pairs, discuss any changes that could be made to the slide and the oral explanation.

	
	Facilitate class feedback. Ask each pair to give their proposed next steps. Write these on the whiteboard. Use the content of the whiteboard to summarise key points in carrying out an analysis. Engage learners in drawing conclusions from what is written on the whiteboard. Ask probing questions and give prompts to assist and encourage learners to contribute.
	Listen. Take notes. Contribute when asked by the teacher.

	
	Set the homework.
	Individually research connective terms. Produce a list of terms that can be used for headings shown on the slide deck.




Lesson 9
Lesson title: Evaluating information
Lesson time: 2 hours
Targeted content: 6.2, 6.5
Resources needed: 
· Support materials
· Factors to consider table.
· PEEL template.
· Equipment
· Mini whiteboards.
· Highlighter pens.
Learning activities included in this lesson to develop EMD skills: 
English: Learners develop skills needed to use the PEEL approach to structure an argument. They learn the difference between evidence-based reasoning and making assertions.
SEND support: 
This lesson is designed to support inclusivity. Learners are provided with mini whiteboards for them to write feedback and present it to the teacher. This allows all learners to contribute to giving feedback, and the teacher can select from the answers seen to select learners to contribute their thinking to the class. This ensures the teacher is familiar with what the feedback will include, and coach the prompts and probing questions so that no learner feels that they ‘failed’, as the teacher can select responses that they can give a positive response to. This gives the learner confidence to give accurate feedback and contribute to the lesson. When presented with lots of information, the teacher pauses after key points, such as reading out scenarios from the screen. This allows learners time to reflect and consider the response, enabling them to make more effective contributions at their own pace without feeling pressured by others who respond more quickly.



	Timing
	Teacher activity
	Learner activity 

	15 minutes
	Introduce learning intention using the slide deck.
	Listen.

	
	Introduce a recap on prior learning topics using the slide deck.  
	Listen. Take notes. Ask questions if needed.

	
	Set out the task. Show learners the quiz on the slide.
	Individually write answers to the questions on the slide in a notebook.

	
	Set out the task. Use the slide deck to show learners the answers to the quiz questions.
	Review your own answers against those shown on the slide deck. On a mini whiteboard, write the number of the question where there was a mistake. If all were correct, leave the mini whiteboard blank. Raise the mini whiteboard when asked.

	
	Note the question numbers that learners had written on the slide deck. Use this information to select learners to answer probing questions on the relevant topics.  Encourage those learners who had the correct answers to give peer learning, highlighting how they knew the answers.
	Listen. Ask questions for clarification. Answer questions and contribute when asked by the teacher.

	20 minutes
	Introduce information on the terms assertion and evaluation, and different types of evaluation questions.
	Listen. Take notes. Ask questions.

	
	Present different show scenarios using the slide deck. Pause after reading out each scenario for learners to make a decision and complete the mini whiteboard.  Note the answers on the mini whiteboards. Use this information to select learners to explain their decision. Select one or two for each scenario.
	After each scenario has been read out, decide if the parenting style is ‘good’ or ‘bad’. Write the answer on a mini whiteboard.  Contribute reasons when asked by the teacher.

	
	Facilitate a discussion about the use of definitive good/bad options and examples of when that can be appropriate and when that would be inappropriate. Link this to the next type of evaluation.
	Listen. Take notes. Contribute to the discussion with one's own perspectives. Answer questions if asked.

	35 minutes
	Set out the activity using the slide deck.  
	Listen.  

	
	Review the content of the mini whiteboards.  
	Individually select one of the options and write it on a mini whiteboard. Show the mini whiteboard when asked.

	
	Set out the activity. Move learners into small groups so that they are with learners who selected the same option.  Distribute the Factors to consider table.
	Listen. Move into groups as allocated.

	
	Circulate and support.
	Discuss the choice made and the reasons of each group member.  Discuss each of the factors in the Factors to consider table.  Complete the table with advantages and disadvantages for each factor, including details of the evidence to support each.

	
	Set out the activity.
	Listen.

	
	Circulate and support. Provide technical support if needed.
	Prepare a presentation with no more than two slides to persuade an audience that their decision was the correct one. Upload the slide deck so that the teacher can access and show the presentation.

	
	Set out the activity.  
	Listen.

	
	Facilitate learners to give a presentation.
	Each group selects one or more representatives to present their argument. The other learners listen to the presentation and make notes on how effective their arguments were. Each group discusses the perspective of each group member on how effective the arguments were.  

	
	Facilitate each group to give one point of feedback. Select groups to present either positive points or points for development. Note the key points on the whiteboard.  Use the content of the whiteboard to summarise key points to note when presenting an argument to be persuasive.
	Listen. Take notes. Contribute with feedback when asked by the teacher.

	30 minutes
	Present information to learners on the use of PEEL as a technique for presenting evaluative responses when the answer relates to the suitability or effectiveness of an action.  Remind learners of the requirements for a discussion.  Set out the activity. Ask learners to organise into groups of 3-4.
	Listen. Take notes. Ask questions. Move into groups.

	
	Circulate and support.
	Learners read the information on the slide deck. In their groups, they discuss the factors to consider in their evaluation.  They allocate learners the content they need to research to obtain evidence to answer the question for the relevant factors.  They discuss the factors and the evidence obtained.

	
	Set out the activity. Distribute the PEEL template.
	Listen.

	
	Circulate and support.
	In groups, use the outcomes of the discussion to produce an evaluative answer using the PEEL technique. Complete the PEEL template.

	
	Set out the activity. Allocate each group to another group for peer review.
	Listen. Pass the complete PEEL template to the allocated group.

	
	Circulate and support.
	Review the completed PEEL template. Use highlighter pens to highlight where the answer appropriately uses the PEEL technique and a different coloured highlighter where it doesn’t. Write a comment to indicate why it doesn’t appropriately use the technique, with recommendations for improvement.

	
	Set out the activity.  
	Listen. Return the PEEL template to the original group.

	
	Circulate and support.
	Review the annotated PEEL template. Discuss the feedback.  Make changes needed.

	20 minutes
	Present information on the term ‘justify’. Present an example of a scenario and a related question.  Present a model answer to the question, highlighting why it is a high-level response.
	Listen. Take notes. Ask questions.

	
	Set out the activity. Ask learners to select a partner to work with.  Use the slide deck to show the two options. Ask learners to select one of the options.
	Listen. Move into pairs. Select one of the options from the slide deck.

	
	Circulate and support.
	Write a justification for using the proposed approach to collaboration. Use the PEEL approach.

	
	Collect completed answers.
	Hand in completed answers.

	
	Present information on the next lesson.
	Listen. Take notes. Ask questions.

	
	
	

	
	Review the completed answers. Identify any common strengths, misunderstandings and misconceptions across all that are submitted. Annotate each with specific feedback and return to the learner prior to the next lesson.
	




Lesson 10
Lesson title: Family dynamics and caregiving to support collaboration 
Lesson time: 2 hours
Targeted content: 6.2, 6.5
Resources needed: 
· Support materials
· Child F case study.
· Professional discussion planning table.
· Professional discussion record sheet.
· Professional discussion self-reflection sheet.
· Equipment
· Flip chart paper.
· Marker pens.
Learning activities included in this lesson to develop EMD skills: 
English: Learners have the opportunity to apply skills developed to analyse a case study to identify key topics, themes and relationships. They can use the PEEL technique to help them to structure their reasoning based on evidence. Through the professional discussions, there is a focus on oral communication and the use of listening and speaking skills, covered in previous lessons.
SEND support: 
This lesson has been developed to provide a formative assessment opportunity to determine what the learner has learnt and what support is needed to enhance that learning. It is designed to focus on content that has been covered several times in previous lessons related to family dynamics, environments where children and young people are raised, and mindful and respectful collaborative and partnership working.  This means that the content is familiar and the activities are also familiar, giving learners confidence to engage in the activities. The lesson requires learners to work with another learner to take on different roles as part of a professional discussion.  They have time and structured activities to prepare for the professional discussion, and there have been previous lessons which have targeted the development of oral communication skills. Templates are provided to support learners, giving clear directions regarding what should be included.



	Timing
	Teacher activity
	Learner activity 

	10 minutes
	Introduce the learning intention.  Distribute the Child F case study. Set the task.
	Listen.

	
	Circulate and support. Answer questions if asked.
	Individually read the Child F case study. Highlight key points.  Identify any terms that are not clear and ask for help from the teacher.

	35 minutes
	Set the task.
	Listen.

	
	Circulate and support. Distribute the Professional discussion planning table.
	Individually plan how to maintain collaboration with the caregiver based on the information provided. Use flip chart paper and marker pens to mind map ideas if needed. Prepare for a professional discussion between the practitioner and one of the leaders in the setting. Complete the Professional discussion planning table with questions expected from the leader and answers the practitioner would be expected to give. Reasons for options should be included. The purpose of the professional discussion will be to explore the proposed plans for collaboration and will last for approximately 10 minutes.   

	15 minutes
	Set the task.
	Listen.

	
	Circulate and support.
	Individually prepare notes that might be useful to refer to in the professional discussion as a practitioner. This could include probing questions that the leader may ask and that the practitioner may ask of the leader.  

	40 minutes
	Set the task. Ask learners to select a partner to work with.  Distribute the Professional discussion record sheet and Professional discussion self-reflection sheet.
	Listen. Move into pairs. Read through the Professional discussion record sheet and Professional discussion self-reflection sheet, and ask the teacher to clarify any content that is not clear.

	
	Circulate and support. Inform learners when there is one minute left of the professional discussion time.
	Agree on who will take on the role of the practitioner and who will take on the role of the leader.  Conduct the professional discussion adopting the agreed roles. The leader will take notes on the Professional discussion record sheet. The practitioner will take their own notes in their own format.

	
	Set the task.
	Listen.

	
	Circulate and support. Inform learners when there is one minute left of the reflection time.
	Reflect on the conduct of the professional discussion. The leader completed the Professional discussion record sheet. The practitioner completes the Professional discussion self-reflection sheet.

	
	Set the task.
	Listen.

	
	Circulate and support. Inform learners when there is one minute left of the professional discussion and reflection time.
	Complete the process with learners taking on different roles to conduct the role play, take notes and complete peer and self-assessment materials.

	20 minutes
	Set the task.
	Listen.

	
	Circulate and support.
	Individually review the feedback from the ‘leader’ and your own self-reflection. Review the original plan and determine if any changes are needed. Produce a revised plan with evidence from the professional discussions to support ideas in the plan.

	
	Next steps: Review the completed outputs. Note any common issues, misconceptions and misunderstandings. Provide a summary of key points.  Annotate each output with feedback to each learner.  
	






SECTION 3: LESSON SUPPORT MATERIALS
This section includes the support materials that have been developed for this resource, as indicated in the relevant lesson plan. You are free to change and adapt as needed to support your learners.
Note that there is also a separate slide deck.  


The following materials relate to lesson 1:
· Caregiving scenario worksheet.
· Caregiving scenario worksheet answers.
· Working in partnership table.


Caregiving scenario worksheet
Read through each scenario and answer the questions.
Scenario 1: A child living with their mother and grandmother; their father lives abroad and sees the child on holidays.  
	Who is raising the child?
	

	Who is the primary caregiver?
	

	Who might be secondary caregivers?
	

	What needs are being met by each role?
	



Scenario 2: A child in foster care with siblings living elsewhere.
	Who is raising the child?
	

	Who is the primary caregiver?
	

	Who might be secondary caregivers?
	

	What needs are being met by each role?
	





Scenario 3: Two parents working full-time with a childminder after school.
	Who is raising the child?
	

	Who is the primary caregiver?
	

	Who might be secondary caregivers?
	

	What needs are being met by each role?
	



Scenario 4: A single parent with heavy involvement from an aunt or neighbour.
	Who is raising the child?
	

	Who is the primary caregiver?
	

	Who might be secondary caregivers?
	

	What needs are being met by each role?
	





Scenario 5: A same‑sex couple raising a child with support from extended family.
	Who is raising the child?
	

	Who is the primary caregiver?
	

	Who might be secondary caregivers?
	

	What needs are being met by each role?
	



Scenario 6: A child with additional needs who sees therapists weekly.
	Who is raising the child?
	

	Who is the primary caregiver?
	

	Who might be secondary caregivers?
	

	What needs are being met by each role?
	





Caregiving scenario worksheet answers
Scenario 1: A child living with their mother and grandmother; their father lives abroad and sees the child on holidays.  
	Who is raising the child?
	Mother and grandmother.

	Who is the primary caregiver?
	Mother.

	Who might be secondary caregivers?
	Grandmother.

	Who in the wider sphere may also support raising the child?
	School staff.

	What needs are being met by each role?
	Mother: emotional support, routines, physical care, decision‑making.
Grandmother: practical support, supervision, cultural/family connection.
Dad: emotional connection, identity, extended‑family continuity.


Scenario 2: A child in foster care with an older sibling living elsewhere.
	Who is raising the child?
	The foster carers.

	Who is the primary caregiver?
	The foster carers.

	Who might be secondary caregivers?
	Older sibling. Birth parents.

	Who in the wider sphere may also support in raising the child?
	Social workers. School staff.

	What needs are being met by each role?
	Foster carers: safety, daily care, emotional support.
Social workers: safeguarding, care planning, advocacy.
School staff: educational and social development.
Birth parents: emotional/identity connection when appropriate.





Scenario 3: Two parents working full-time with a childminder after school.
	Who is raising the child?
	Both parents. Childminder providing regular supplementary care.

	Who is the primary caregiver?
	Both parents.

	Who might be secondary caregivers?
	The childminder. Extended family members.

	Who in the wider sphere may also support with raising the child?
	School staff.

	What needs are being met by each role?
	Parents: emotional care, boundaries, major decisions, and financial support.
Childminder: after‑school supervision, safety, practical care, and routines.
School staff: learning, social skills, and safeguarding.


Scenario 4: A single parent with heavy involvement from an aunt or neighbour.
	Who is raising the child?
	The single parent.

	Who is the primary caregiver?
	The single parent.

	Who might be secondary caregivers?
	The aunt and/or neighbour.

	Who in the wider sphere may also support in raising the child?
	School staff.

	What needs are being met by each role?
	Single parent: emotional support, financial support, routines, and decisions.
Aunt/neighbour: practical help, school pickups, supervision, and community connection.
School staff: learning, social skills, and safeguarding.





Scenario 5: A same‑sex couple raising a child with support from extended family.
	Who is raising the child?
	The same‑sex couple.

	Who is the primary caregiver?
	The same-sex couple.


	Who might be secondary caregivers?
	Extended family, such as grandparents,and  aunts/uncles. 

	Who in the wider sphere may also support in raising the child?
	Family friends. School staff.

	What needs are being met by each role?
	Parents: nurturing, structure, emotional bonds, and daily routines.
Extended family: childcare support, identity, cultural/tradition reinforcement, and practical help.
School staff: learning, social skills, and safeguarding.





Scenario 6: A child with additional needs who sees therapists weekly.
	Who is raising the child?
	The parents.

	Who is the primary caregiver?
	The parents.

	Who might be secondary caregivers?
	Possibly extended family.

	Who in the wider sphere may also support in raising the child?
	Therapists (speech therapist, physiotherapist). Respite care provider.  SENCO.  School staff. Healthcare specialists.

	What needs are being met by each role?
	Parents: emotional care, advocacy, routines, medical decisions.
Therapists: specialist developmental support.
Respite care: provides short‑term care so the parents can rest, manage appointments, or have time for their own well-being.
School/SENCO: education, learning adjustments, and structured routines.
Extended family: respite support, and practical help.





Working in partnership table
	Practitioner role
	Caregiver
	Activity

	
	
	

	
	
	

	
	
	




The following materials relate to lesson 2: 
· Working in partnerships matching activity.
· Collaboration checklist.
· Collaboration scenarios.
· Establishing collaboration checklist.



Working in partnership matching activity
Complete the table. For each description of the family dynamic in the left-hand column, add the title to the right-hand column,
Family dynamics:
· Blended/step.
· Extended.
· Foster/adoptive.
· Nuclear.
· Single parent.
	At least one child who has been fostered or adopted.
	

	Two parents in the same household.
	

	A lone parent in the household with the child/children.
	

	Multiple members of the same family living in the same home.
	

	A combination of two separate families, with one or both parents having children from previous relationships. 
	







Collaboration checklist
This checklist is for completion by the Observer. Give details of what you observe against the key points in the checklist. Complete a separate checklist for each learner observed.
Observer name:
Learner observed:
	Collaboration criteria
	Comment on observations

	Contribute to setting a shared goal.
	

	Communicate effectively.
	

	Listen to other people’s contributions.
	

	Proactively solve problems.
	

	Encourage others.
	





Collaboration scenarios
Scenario 1: Safeguarding concern
A teacher notices that a child has become withdrawn and has unexplained bruises.  If they don’t collaborate effectively with the caregiver, what are the likely outcomes?



Scenario 2: Behaviour plan
A school needs to create a new positive behaviour plan for a pupil who is displaying unwanted behaviours. If they don’t collaborate effectively with the caregiver, what are the likely outcomes?



Scenario 3: Consent
A staff member needs to refer a child to an external agency for support. If they don’t collaborate effectively with the caregiver, what are the likely outcomes?



Scenario 4: Poor attendance
A child’s attendance drops, and this needs to be addressed. If they don’t collaborate effectively with the caregiver, what are the likely outcomes?



Scenario 5: Multi‑professional planning meeting
A meeting is held with the SENCO and all other external professionals who support a child’s needs. If they don’t collaborate effectively with the caregiver, what are the likely outcomes?



Establishing collaboration checklist
Complete a checklist for each role-play observed.
Observer name:
Practitioner name:
Caregiver name:
	Criteria
	Comments

	Did they find common ground?
	

	Did they use open questioning?
	

	Did they show empathy?
	

	Did they show that they were listening?
	

	Did they offer value?
	

	Did they end positively?
	





The following materials relate to lesson 3:
· Stand on the line statements.
· Warmth and control activity distribution.
· Warmth and control handout.
· Warmth and control activity worksheet.
· Guided teach: parenting style scenario.
· Parenting styles scenarios.
· Parenting styles handout.
· Quiz.
· 

Stand on the line statements teacher guide
Children should always follow rules without questioning them. 
Parents should explain the reasons behind rules to their children. 
It’s better to let children make their own decisions, even if they make mistakes. 
Parents should be flexible and change rules when needed. 
Warmth and emotional support are more important than discipline. 
Too much freedom can lead to children struggling with boundaries. 
Parents should always be involved in their child’s school life. 
Strict parenting helps children behave better in school. 
Parents should encourage children to express their feelings openly. 
A relaxed parenting approach helps build better communication with schools. 

Explain to learners that this activity shows that people can hold different beliefs and values for many valid reasons, shaped by culture, experience, and family backgrounds. 
When working with children and families, it’s essential to be mindful and respectful of these differences. Respect helps us build trust, avoid assumptions, and create collaborative relationships. 
When we understand where others are coming from, we can communicate more effectively and work together in a way that truly supports the child.




Warmth and control activity distribution teacher guide
Copy and paste each of columns into a separate wheel in the Wheel of Names applicationhttps://wheelofnames.com/.
Spin all wheels to randomly select a combination for each group.
	Age range
	Family dynamic
	Warmth/control

	6 months
	Nuclear
	High warmth/high control

	2 years
	Single parent
	High warmth/low control

	6 years
	Blended
	Low warmth/high control

	11 years
	Extended
	Low warmth/low control

	16 years
	Foster/adoptive
	Low warmth/high control







Warmth and control handout
Warmth – also referred to as responsiveness
How emotionally attuned, supportive, and sensitive a caregiver is toward the child or young person.
With high warmth, children can feel secure, valued, and able to explore confidently.
With low warmth, children can feel unsupported or insecure.
So, warmth is essentially the emotional expression of responsiveness.
What can warmth look like at different ages?
	2 year-old
	10-year old
	16-year old

	Comforting when upset
	Asking about their day
	Listening without judging

	Sitting and playing together
	Helping with challenges
	Offering guidance when asked

	Soft tone, nurturing body language
	Praise and encouragement
	Respecting autonomy



Control (also referred to as demandingness)
How much structure, rules, and expectations the caregiver sets.
With high control, children know what is expected and experience clear limits.
With low control children may have inconsistent expectations or little guidance.
So, control is the behavioural expression of demandingness.
What can control look like at different ages?
	2 year-old
	10-year old
	16-year old

	Simple boundaries (“No hitting”)
	Chores appropriate to age
	Expectations about responsibility

	Consistent consequences
	Rules about screens/friends
	Mutual agreements rather than commands

	Clear routines (bedtime, meals)
	Expecting homework routines
	Negotiated boundaries (e.g. curfews)





Warmth and control activity worksheet
In your groups, discuss and answer the questions below.
Age group:
Family dynamic:
Warmth/control:

1. What behaviours might the child display when we are working with this child? 




2. What factors might influence the warmth and control of this family dynamic for this child’s age group?




3. Suggest one mindful, respectful response from an educator. 




4. Describe one example of how a practitioner can be mindful when collaborating with this family dynamic.



Guided teach: parenting style scenario
A 10-year-old is repeatedly late to school. When staff speak to them, they say quietly, “I’m not allowed to talk about mornings. We have to follow the rules.”
Later, two caregivers arrive for a meeting: the mother, who introduces herself confidently as the parent, and Sam, an adult who stays silent, doesn’t specify their family status but is attentive. 
During the meeting:
· The mother answers every question before the child can speak.
· The mother says she insists on strict routines at home: precise times for meals, homework, and baths.
· When the other adult tries to add something, the mother cuts them off: “No, just let me handle this.”
· The child sits still, avoids eye contact, and flinches slightly when the mother raises her voice.
The mother tells the teacher, “If they make a mistake, consequences are immediate. No exceptions. That’s how we keep things under control.” Sam looks worried but doesn’t contradict.
When the teacher asks the child directly, the mother places a firm hand on their shoulder and says, “They don’t need to answer. I’ve already explained.”
After the meeting, the child whispers to the teaching assistant: “I like Sam… they’re kind. But at home we have to do what mum says.”
1. What parenting style/s is/are being displayed? How do you know?



2. What family dynamic might this be? Why? What tells you this?



3. How does this parenting style influence the child’s behaviour?





4. What should practitioners be mindful of when working with this family?  Is there anything in the scenario that tells you this?



5. What is the most respectful and professional way to interact with this family?


Parenting styles scenarios
Scenario 1
A seven‑year‑old has not been completing homework for several weeks. When the teacher raises the concern, her mum sighs deeply and says:
“Honestly, I just let them do what they want after school. They’ve had a long day, and I don’t want any more battles.”
The child immediately jumps in with “Mum never makes me! If I don’t like it, I don’t have to do it.”
Mum laughs nervously, looks tired, and adds, “It’s just the two of us. I don’t want them to be upset with me.”
When the teacher tries to suggest a homework routine, mum says, “I don’t think we’re really a routine kind of family.”
The child is affectionate toward her mum but appears to lead the interaction, interrupting frequently and making decisions for both of them.

1. What parenting style/s is/are being displayed? How do you know?


2. What family dynamic might this be? Why?  What tells you this?


3. How does this parenting style influence the child’s behaviour?


4. What should practitioners be mindful of when working with this family?  Is there anything in the scenario that tells you this?


5. What is the most respectful, and professional way to interact with this family?



Scenario 2
A 16‑year‑old young person attends college induction with their mum and dad, who arrive separately and sit on opposite sides of the table.
Mum speaks first, “They know what works best for them. If they need breaks or want flexible deadlines, that’s what helps them thrive.”
Dad interrupts sharply, “No. They need discipline. If they’re late, they’re grounded. If their grades drop, their gaming equipment is gone. No excuses.”
The young person looks uncomfortable, shrinking back.
When the tutor asks them what they think, mum answers for them.
Dad folds his arms and says, “They need direction, not opinions.”
The young person quietly says, “It’s different in both houses…” but stops when dad stares at them.  

1. What parenting style/s is/are being displayed? How do you know? 
 

 
2. What family dynamic might this be? Why? What tells you this?
 
 

3. How does this parenting style influence the child’s behaviour? 



4. What should practitioners be mindful of when working with this family? Is there anything in the scenario that tells you this?

5. What is the most respectful, and professional way to interact with this family? 


Parenting style scenario 3
A grandparent drops off their grandchild, aged 2. They hold them firmly by the wrist and say, “No tears. Don’t cry. Stop fussing.”
The child whimpers and clings to their leg. The grandparent looks frustrated “They must behave. We do not pamper children in our house.”
A few seconds later, the child's father phones during drop‑off. The grandparent puts it on speaker.
His dad says softly, “Please go gently. They’re still adjusting.”
The grandparent rolls their eyes and replies, “You are too soft. I raised three children in this house. Leave it to me.”
The child stops crying as soon as the practitioner kneels to his level, but the grandparent pulls him upright and says, “No. Stand properly. Don’t spoil them.”
1. What parenting style/s is/are being displayed? How do you know? 
 

 
2. What family dynamic might this be? Why? What tells you this?
 
 

3. How does this parenting style influence the child’s behaviour? 
 
 

4. What should practitioners be mindful of when working with this family? Is there anything in the scenario that tells you this?


 
5. What is the most respectful and professional way to interact with this family? 


Parenting style scenario 4
An 11‑year‑old has been increasingly withdrawn at school. Their teacher meets with their stepfather and mum.
Mum arrives on her phone, barely looking up. Stepfather shrugs and says, “They’re old enough to sort themselves out. If they’ve got problems, they should tell us.”
The child sits silently, staring at the floor. When asked how things are at home, they whisper, “I just stay in my room.”
Mum responds without eye contact, “Well, they prefer it that way. They don’t want to talk to us.”
The child glances up briefly as though wanting to speak, but the stepfather cuts in, “Kids these days don’t need parenting. They need independence.”
There is little emotional connection shown between the adults and the child during the meeting.  

1. What parenting style/s is/are being displayed? How do you know? 
 

 
2. What family dynamic might this be? Why? 
 

 
3. How does this parenting style influence the child’s behaviour? 
 

 
4. What should practitioners be mindful of when working with this family? 
 

 
5. What is the most respectful, and professional way to interact with this family? 

Parenting styles handout
Characteristics of parenting styles.
· Authoritarian - Strict rules, little flexibility, emphasis on obedience.​

· Permissive - Few boundaries, indulgent, nurturing, avoids conflict and prioritises the child’s desires over structure.​

· Helicopter -  Constant monitoring, anxious, intervenes frequently; limits autonomy; often manages challenges on behalf of the child.​

· Authoritative - Clear expectations, supportive, open to dialogue.​

· Uninvolved - Minimal guidance or support; limited communication; may provide basic needs but little emotional engagement.​
Parenting styles (Baumrind, 2013) 
	Parenting style
	Definition ​

	Permissive
	Low control, high warmth

	Authoritative
	Balanced control and warmth

	Authoritarian
	High control, low warmth.

	Helicopter
	Highly involved, micromanaging.

	Uninvolved
	Low warmth, low control.




Quiz
Round 1: Quick recall (Lessons 1 and 2)
Q1. Which statement BEST describes a partnership? 
a) Talking to others when needed.
b) A formal relationship with shared responsibility.
c) Helping occasionally.
d) Giving instructions.
Answer:
Q2. Which is NOT a feature of effective collaboration?
a) Shared goals.
b) Listening.
c) Working independently.
d) Problem-solving.
Answer:
Q3. Which is a PRIMARY caregiver?
a) A visiting speech therapist.
b) A teaching assistant.
c) The adult providing daily care.
d) A social worker.
Answer: 

Round 2: Spot the parenting style (Lesson 3) 
Read the mini-scenarios.  Decide which parenting style is represented.
Q4a. A caregiver sets strict rules, expects obedience, and rarely explains decisions.
a) Authoritative
b) Permissive
c) Authoritarian
d) Uninvolved
Answer: 
Q4b. A caregiver is warm but allows children to make most decisions with few rules.
Answer: 
Q4c. A caregiver balances clear rules with warmth and explanation.
Answer: 
Q5. Which style is usually most supportive of collaboration?
Answer:

Round 3: Applied scenario challenge (synoptic + bridge)
A practitioner tells a caregiver that their child is struggling to follow routines. The caregiver replies: “At home, they do what they want – I don’t see the problem.”
Write short answers to the following questions:
Q6. What parenting style does this MOST likely represent? 
Answer:
Q7. Give ONE feature of effective collaboration needed for this situation.
Answer:


Q8. Give ONE action the practitioner should do next? 
Answer:





The following materials relate to lesson 4:
· Snapshot cards.
· Principles of communication: teacher guide.
· Drawing images.
· Role-play scenarios.
· LAFF review sheet.


Snapshot cards
	A parent responds to concerns with short answers and folded arms. They say, “We have rules at home because behaviour must be perfect.”

	Two caregivers disagree openly in front of you about how strict consequences should be. 

	A parent arrives flustered and apologises repeatedly. They say, “I’m trying my best on my own… it’s just been a week.” 

	A warm, chatty parent is very open… but cannot stick to any routines you discuss.





Principles of communication: teacher guide
These notes are provided to support teachers delivering the slide titled Principles of communication. The notes are not designed to be shared with learners.
Active listening
Listening to understand—not to reply. This means:
· Giving full attention.
· Asking clarifying questions.
· Summarising what you heard before responding.
It builds trust and reduces misunderstandings.
Mutual respect
Everyone’s contribution is valued equally. This shows up as:
· Respecting different viewpoints.
· Avoiding interruptions.
· Acknowledging others' expertise.
Shared goals and common purpose
All participants align around a clear collective objective. When people know:
· What they are working toward.
· Why it matters.
· How success will be measured.
…it becomes much easier to collaborate effectively.
Transparency and openness
Information is shared openly rather than withheld. This includes:
· Being honest about limitations or uncertainties.
· Sharing relevant context.
· Giving early warnings about challenges.
Constructive feedback
Communication focuses on solutions, not blame. Effective collaborative teams:
· Give feedback that is specific, kind, and actionable.
· Receive feedback with willingness, not defensiveness.
Psychological safety
People feel safe to speak up without fear of embarrassment or retaliation. This encourages:
· Creativity
· Diverse perspectives.
· Early problem identification.
Inclusive participation
Everyone gets a chance to contribute. This may involve:
· Inviting quieter voices.
· Rotating roles.
· Using facilitation strategies to balance input.
Flexibility and adaptability
Collaboration requires a willingness to adjust plans and perspectives. Teams communicate:
· When priorities change.
· When assumptions shift.
· When new information emerges.
Accountability and follow‑through
People do what they say they will do and communicate if they can not.  
Empathy
Understanding the feelings, perspectives, and pressures of others. Empathy leads to:
· More supportive dialogue.
· Fewer conflicts.
· Stronger team cohesion.



Drawing images
Images created with Canva
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Role play scenarios
	Scenario 1: Homework overload  
Context: A caregiver complains that homework takes too long and stresses their child. 

	Scenario 2: Behaviour concerns  
Context: A caregiver says their child is misbehaving at home and blames school. 

	Scenario 3: Lack of communication  
Context: A caregiver complains about not receiving updates from school. 






LAFF review sheet
· Listen with empathy and respect.  
· Ask questions and request permission to take notes.  
· Focus on the issue.  
· Find a first step and avoid criticising others or reacting hastily
Record your observations below: 
	LAFF strategy
	Comments

	In what ways did the practitioner listen with empathy and respect? 
	

	What questions did they ask, and did they request permission to take notes?
	

	How did they maintain focus on the issue?
	

	Record the way they found a first step and avoided criticising others or reacting hastily.
	





The following materials relate to lesson 5:
· Images of environments for raising children.
· Foster families case studies.


Images of environments for raising children
Images created with Canva
[image: Image of a residential tower block.]
[image: Image of a bungalow with a large garden set in fields in a rural setting.]
[image: Image of a caravan in a field.]
[image: Image of a terraced house with a small front garden.]
[image: Image of a barge on a canal.]



Foster families case studies
Case study 1
This child, aged 13, has been in a stable, long-term foster family along with their sibling for just over 30 months. Parent’s evening is coming up, and caregivers will be receiving mixed feedback about the child’s behaviour and academic performance. 
What? What is the lived experience for this child? What might they be feeling? What might they be worried about? 





So what? What behaviours are likely to be shown by a child with this lived experience?






Now what? What does this mean for the practitioners working with this family dynamic? What recommendations can you suggest that enable collaborative communication with these caregivers?





How might the lived experience of this child compare to those in other family dynamics?

Case study 2
This seven-year-old is excited to have been given a role in the school production. They live in a local authority-run children’s home with various paid caregivers. The child has to attend regular rehearsals, and the family is expected to provide the costume.
What? What is the lived experience for this child? What might they be feeling? What might they be worried about? 





So what? What behaviours are likely to be shown by a child with this lived experience?






Now what? What does this mean for the practitioners working with this family dynamic? What recommendations can you suggest that enable collaborative communication with these caregivers?





How might the lived experience of this child compare to those in other family dynamics?

Case study 3
This four-year-old has been living between two sets of grandparents while their single-parent mother is undergoing treatment for cancer. They are about to start in Reception at the Primary school where you work.
What? What is the lived experience for this child? What might they be feeling? What might they be worried about? 





So what? What behaviours are likely to be shown by a child with this lived experience?






Now what? What does this mean for the practitioners working with this family dynamic? What recommendations can you suggest that enable collaborative communication with these caregivers?





How might the lived experience of this child compare to those in other family dynamics?

The following materials relate to lesson 6:
There are no support materials needed for this lesson.


The following materials relate to lesson 7:
· Observation form.
· Discussion form.
· Molly Wright: How every child can thrive by five video transcript.



Observation form
Observer name:
Learner observed:
Comment below on what you observed about the learner’s contribution to the discussion.
	Attributes
	Comments

	Active listening.
	

	Body language.
	

	Constructive comments.
	

	Moving the discussion forward.
	

	Respect for others.
	

	Supporting others to contribute.
	


Overall feedback
1. What did this learner do particularly well during the discussion?


2. How could the learner improve their discussion techniques?


3. Additional comments.


Discussion form
Learner name:
Comment below on how well you think you contributed to the discussion.
	Attributes
	Comments

	Active listening.
	

	Body language.
	

	Constructive comments.
	

	Moving the discussion forward.
	

	Respect for others.
	

	Supporting others to contribute.
	


Overall feedback
1. What did you do particularly well during the discussion?


2. How could you improve your discussion techniques?



Molly Wright: How every child can thrive by five video transcript
02:03 So, let’s talk more about our brains. The blue bag is a rough size and weight of a healthy baby’s brain at birth. The red one is a baby’s brain after the first year. It almost doubles in volume. And by my age, it's almost 90 percent the volume of an adult brain. Our brains develop faster in our early years than at any other time in our lives. It can create up to one million neural connections every second. But we need your help. Our healthy development depends on these top five things, One, connecting; two, talking; three, playing; four, a healthy home, five; community. All of this helps our brains and us reach our full potential.
03:04 So what’s something you can do that can really make a difference? Scientists call it serve and return. That’s just a grown-up way of saying connect, talk and play with us. And here’s the really big news. Amarjot, Ari, you ready?
03:23 (Audio) Amarjot: Ready?
03:24 Molly Wright: Copycat games build imagination and empathy.
03:29 (Amarjot and Ari laughing)
03:33 Naming games build vocabulary and attention.
03:37 Amarjot: Daddy. Ari. Daddy. Ari.
03:41 MW: And games like peekaboo -- yep, peekaboo -- actually build memory and trust.
03:47 Amarjot: Peekaboo!
03:50 MW: Each time you talk to us, play with us, make us laugh, it not only builds and strengthens our relationships and mental health, it actually teaches us some of the most important life skills, from making friends to taking the test, to getting a job, to one day maybe even starting a family of our own. Interactions early and often matter. Take it from me, the seven-year-old up here talking about brain science.
04:20 (Laughter)
04:22 OK, now let’s see what happens when the connection is taken away. So now he’s trying to get his dad’s attention again. He’s reaching out like, “That was fun, why have you stopped?”
04:38 (Ari cries)
04:40 I know it’s important for adults to use their devices sometimes, but kids are hardwired to seek out meaningful connections, not receiving them causes confusion and stress. OK, Amarjot, please re-engage.
04:58 Amarjot: Ah, there’s Ari.
05:00 (Ari laughs)
05:04 MW: Now what if our whole childhood was like that last 30 seconds? How hard it would be for a child to feel calm. To feel safe. To learn to trust anyone. And the lifelong impact that would have. That makes me feel sad. Ari only reacted the way he did and recovered so quickly because the connection between him and his dad is usually so strong. The positive relationships with the grown-ups in our lives gives kids the confidence we need to try new things, to explore and be a kid.
05:53 So please, try to remember the most special period for our development is the first five years. Starting from inside mommy’s tummy. What’s something really impactful you can do? Serve and return. And when? Early and often. Please give it up for a Amarjot and Ari.
06:21 (Applause)
06:29 Every moment together is an opportunity to connect, talk and play. Imagine the difference we could make if everyone everywhere did this. To us, the children, it’s so much more than just a game. It's our future.



The following materials relate to lesson 8:
· NCFE level descriptors for discussion.
· Child in foster case study.
· Child in shared household case study.
· Relationship diagram.
· Disgusting boy spits at mum: Supernanny video transcript.
· Observation record.
Learners will also need the Guided teach: parenting style scenario from Lesson 3



NCFE level descriptors for discussion
	Band 
	Mark
	Descriptor

	4
	10 to12
	AO3 – discussion is comprehensive, effective and relevant, showing logical and coherent chains of reasoning throughout. Accurate judgements, rational and balanced conclusions or addressed needs are evident. 
AO2 – knowledge and understanding of the ways that the EYFS promotes learning and development through child-centred practice is clear and fully accurate, with sustained focus. 
AO1 – the answer demonstrates extensive breadth and/or depth of understanding.

	3
	7 to 9
	AO3 – discussion is generally effective and mostly relevant, showing mostly logical and coherent chains of reasoning. Mostly accurate judgements, mostly rational and balanced conclusions or addressed needs are evident. 
AO2 – knowledge and understanding of the ways that the EYFS promotes learning and development through child-centred practice is mostly clear and generally accurate, although on occasion, may lose focus. 
AO1 – the answer demonstrates reasonable breadth and/or depth of understanding, with occasional inaccuracies and / or omissions.

	2
	4 to 6
	AO3 – discussion is somewhat effective and of some relevance, with reasoning taking the form of generic statements with some development. Judgements have some merit (simplistic and brief), and conclusions or addressed needs will have some but limited rationality and balance.
AO2 – knowledge and understanding of the ways that the EYFS supports children’s learning and development shows some but limited accuracy, focus and relevance. 
AO1 – the answer is basic and shows limited breadth and/or depth of understanding, with inaccuracies and omissions.

	1
	1 to 3
	AO3 – discussion is limited in effectiveness and relevance. Judgements are tenuous and mostly unsupported, and conclusions or addressed needs, if present, have little relevance to the question and lack balance. 
AO2 – knowledge and understanding of the ways that the EYFS promotes learning and development through child-centred practice has minimal focus and relevance to the context. 
AO1 – the answer is fragmented, with isolated points, showing superficial breadth and/or depth of understanding, with significant inaccuracies and omissions.

	
	0
	No creditworthy material


Source: NCFE (2025) T Level Technical Qualification in Education and Early Years (610/5748/4) Examination Mark Scheme Available at eey-core-examination-sams-mark-scheme-v1-0.pdf (Accessed: 12 May 2026)


Child in foster care case study 
A nine‑year‑old child in foster care benefits from clear routines and regular communication between the foster carer and school staff. When instructions are broken down and changes are shared in advance, engagement improves. A home–school diary supports consistency.
However, last‑minute timetable changes are not always communicated clearly. This disrupts routines and leads to increased anxiety and emotional dysregulation outside school.


Child in shared household case study
The child lives with two primary caregivers and an older sibling in a shared household. Both caregivers are involved in daily care routines, though responsibilities are divided due to work commitments. The family reports a generally positive home environment and describes strong emotional bonds within the household.
Contact with the educational setting is usually limited to drop-off and pick-up times. One caregiver is more frequently present for these routines, while the other has minimal direct contact with staff. Communication from the setting is typically read by one caregiver, with information relayed verbally within the household.
The child attends a mainstream educational setting and has been enrolled for just over one academic year. Attendance is mostly consistent, though late arrivals and occasional absences occur. Reasons for absences are usually shared on the same day rather than in advance.
Staff have attempted to build links with caregivers using a range of methods, including brief face-to-face updates, written notes, and digital communication. Engagement has been polite but limited, with caregivers preferring informal communication and rarely requesting meetings.
Within the setting, the child is confident, verbally expressive, and demonstrates curiosity and creativity, particularly during imaginative or unstructured activities. The child seeks adult attention frequently and prefers to direct the play or tasks rather than participate collaboratively.
During structured learning activities, the child finds it difficult to follow instructions for extended periods and often challenges established boundaries. This can include interrupting others, refusing to complete tasks, or negotiating expectations. When expectations are not adjusted or support is delayed, the child may display emotional responses such as a raised voice, leaving the activity, or withdrawing from participation.
The child responds positively to individual encouragement, clear explanations, and predictable routines. However, changes to plans or enforcement of consequences can lead to heightened frustration.
Caregivers report that the child’s behaviour at home is manageable and does not reflect the difficulties described by staff. They express surprise at reports of challenging behaviour and suggest that the structured environment may not suit the child’s personality or learning style.
When concerns are raised, caregivers often redirect discussions toward strengths and achievements. They have expressed discomfort with written behaviour records, perceiving these as critical rather than supportive. Invitations to more formal meetings have been declined, with a preference for brief, informal conversations.
Agreed strategies discussed during informal exchanges are not consistently reinforced at home. Behaviour-related communications are sometimes unanswered, and there is limited evidence of shared planning between the home and the setting.
From information shared and observed interactions, the caregivers appear to place a high value on emotional well-being and independence. The child is offered considerable choice in daily routines at home, including bedtime, leisure activities, and transitions between tasks. Boundaries are flexible, and caregivers have stated that they prefer the child to make decisions and learn from experience rather than follow strict rules.
Caregivers are protective and express concern about the child being negatively labelled. They appear cautious about external advice and may avoid conversations that suggest the child requires additional support or changes to routines.
Differences in expectations between home and the educational setting have led to strained collaboration. Staff feel their professional observations are being minimised, while caregivers feel their child is being unfairly judged.
As a result:
· There is limited shared understanding of the child’s needs.
· Behaviour support strategies lack consistency.
· Trust between caregivers and staff is fragile.
· Opportunities for early support and joint planning are missed.
The child appears sensitive to these inconsistencies, showing increased boundary-testing after time away from the setting and greater emotional dysregulation during transitions.



Relationship diagram
Review the Case study for lesson 8. Identify any relationships, including cause and effect, in the information. Select one relationship and put the details in this diagram together with a statement about how they link.
Relationship 





Disgusting boy spits at mum: Supernanny video transcript
0:00 [Music]
0:03 At dinner time Cameron's still calling the shots, Cameron come and sit down and eat your dinner please.
0:15 Cameron! This time Chris springs into action, you spat at Mommy, why do you think mommy's asked me to take you to your bedroom? It's Super Nanny's chance to see disciplined dad style.
0:27 [Music]
0:31 You disgusting boy how dare you. Typically what we see is Cameron trying to get his parents' attention on a negative level by spitting. I get banging and kicking. Is this his discipline? This is my way of trying to tell him that his behaviour is not acceptable right, I would leave him in here until he’s calmed down, but it doesn't always work, sometimes going for hours. Cameron no.
1:03 [Music]
1:06 It comes a point I’m so annoyed with him. I can see you're angry. He can get me a lot angrier than that, I can feel my blood boiling.
1:14 It's like um there's no reasoning with him, but you said that for ages, see and you're still spitting.
1:26 [Music]
1:32 I'm just going to go upstairs now and see if I can distract Cameron out of it cuz he just gets so upset. Are you going to say sorry to Mommy? I'm rather curious are you on the same page or not? No, he's now getting cuddles kisses and oh that makes everything okay it all seems like all the work that I've done to instill that he stays in his room, and that he's done wrong, and he's not supposed to be doing this, has now been washed away, so to me what you do doesn't work. I don't think there any need to physically drag a four-year-old child into a bedroom. I don't think there's any need for a four-year-old child to physically hit and spit at his mother either. No, you're right, you are right, you are right, and do you think I really like the fact that he doesn't respect me?
2:25 You know I'm not very good, and I hold my hands up to everything, I’m crap and you think that everything you do is right. I don't think everything I do is right. You try all these things and when it don't work you just walk out. No, but that's because you've already interfered, I go for a drive to calm down to get myself away from the situation because I feel myself getting so angry and so frustrated and worked up that I'm scared of what I'm going to do. Where do you two go right now? Because this now has affected your relationship.


Observation record
This is an extract of an Observation record completed by a practitioner.
Context: Small group literacy activity, classroom carpet area.
At the start of the group task, the learner sits slightly apart from peers but remains attentive. When the practitioner explains the activity orally, the learner looks at the floor and does not make eye contact. As peers begin discussing ideas, the learner listens quietly and fidgets with the sleeve of their jumper. After instructions are repeated and broken into simple steps, the learner begins writing but pauses frequently and watches others before continuing.
When a peer asks a question, the learner does not respond but nods slightly. The learner completes part of the task but stops when the activity changes without warning, placing their pencil down, and becoming visibly tense. With quiet reassurance from the practitioner, the learner resumes working but does not contribute verbally before the activity ends.
Task
Analyse the record above to identify topics, patterns/trends/contradictions, and cause and effect relationships.
Then write a short ‘next steps’ plan for the child. 
· What does the child need?
· How will you collaborate with caregivers to implement this support? 
Describe each aspect of the plan.
Explain why you have included it.



The following materials relate to lesson 9:
· Factors to consider table.
· PEEL template.



Factors to consider table
You have been asked to consider whether it is most appropriate to offer caregivers an opportunity to book online for a specific appointment for a parent’s evening, or allow caregivers to turn up when it is most convenient for them.
For the option you have chosen, assess the decision, giving advantages and disadvantages against the considerations given. For ‘other’, you can add your own additional factor(s).
	Factors
	Advantages
	Disadvantages

	Number of caregivers involved in raising the child.
	
	

	Other siblings.
	
	

	Caregiver work patterns.
	
	

	Other family dynamics.
	
	

	Time allocated for each review.
	
	

	Accessibility.
	
	

	Potential cancellations.
	
	

	Other.
	
	





PEEL template 
Use this template to help you to produce a well-reasoned, evidence-based argument.
Complete each row in the table.
	Point or assertion
	

	Evidence or example
	

	Explanation or evaluation
	

	Link 
	



Now, put that together into a paragraph.



The following materials relate to lesson 10:
· Child F case study.
· Professional discussion planning table.
· Professional discussion record sheet.
· Professional discussion self-reflection sheet.



Child F case study
Child F is a 7-year-old pupil in Year 2 who lives within an extended family household. The home includes a primary caregiver, a second adult caregiver, and additional family members who contribute to daily routines and care. Responsibilities for the child are shared across the household, with different adults taking on roles at different times of the day.
The home environment is described as busy and supportive, with frequent interaction between family members. Routines are present but may vary depending on which adult is supervising. One caregiver takes a highly involved approach to the child’s daily life, closely managing routines such as preparing for school, organising belongings, and overseeing homework completion. This caregiver often anticipates the child’s needs and intervenes quickly to offer guidance or assistance.
In contrast, another caregiver adopts a more relaxed approach, placing fewer demands on structure or task completion. This caregiver prioritises the child’s comfort and enjoyment, often allowing flexibility around routines, expectations, and boundaries. As a result, the child experiences differing levels of adult involvement and expectation within the same home environment.
The relationship between the child and both caregivers is described as positive. The child seeks reassurance and support from the more involved caregiver and appears comfortable making requests or negotiating expectations with the more relaxed caregiver. Communication within the home is frequent, although approaches to decision-making and behaviour management are not always consistent.
Engagement with the educational setting is primarily led by the more involved caregiver. Communication is regular and detailed, often including questions about the child’s progress, completion of work, and daily experiences. This caregiver is visible within the school environment and takes opportunities to speak with staff, sometimes requesting additional information or clarification about the child’s learning and behaviour.
The second caregiver has limited direct contact with the setting and reports less awareness of day-to-day school expectations. Information shared by the school is not always passed on between caregivers, resulting in some inconsistencies in understanding and follow-up at home.
Child F has attended the setting since Reception. Attendance is good, although punctuality can vary depending on which caregiver is responsible for the morning routine. The child typically arrives prepared, though there are occasional inconsistencies in equipment or readiness.
Within the classroom, Child F is enthusiastic and enjoys participating in activities, particularly those involving interaction or hands-on learning. The child is eager to gain adult approval and frequently seeks reassurance that tasks have been completed correctly. During independent work, the child may pause frequently to check understanding or request confirmation before continuing.
When support is not immediately available, the child may become unsure and reluctant to proceed, even when capable of completing the task. Staff have observed that the child sometimes waits for direction rather than attempting tasks independently, particularly during unfamiliar or challenging activities.
In contrast, during less structured activities, the child may demonstrate difficulty following boundaries or expectations, particularly where limits are less clearly defined. This can include interrupting others, moving between activities without permission, or resisting transitions between tasks. Responses to adult direction can vary, with the child sometimes complying quickly and at other times negotiating or delaying.
Socially, the child is friendly and enjoys engaging with peers but may struggle with sharing, turn-taking, or managing disappointment. Emotional responses can be immediate and expressive, especially when expectations are not met or when outcomes differ from what the child anticipated.
Transitions throughout the day can present challenges. The child may respond well when given clear instructions and adult support, but may become unsettled if expectations are less explicit or if routines change. At times, the child appears unsure how to respond without direct adult input.
Staff have implemented strategies such as clear modelling of expectations, structured routines, and opportunities to build independence through scaffolded tasks. While these have had some positive impact, progress is inconsistent, and the child’s responses can vary depending on context.
At home, the more involved caregiver reports that the child requires support and encouragement to complete tasks and expresses concern about their ability to work independently. This caregiver actively monitors the child’s progress and may intervene quickly to prevent mistakes or difficulties.
The more relaxed caregiver describes the child as confident and capable, suggesting that fewer expectations allow the child to feel comfortable and not under pressure. There is less emphasis on structured tasks, and support is typically offered only when requested.
Differences in caregiving approaches have led to variations in expectations, routines, and responses to behaviour within the home. These differences are reflected in the child’s behaviour in the setting, where they may alternate between seeking reassurance and testing boundaries.
Communication between caregivers regarding the child’s education and development is present but not always consistent in detail. This can result in differing understandings of the child’s needs and inconsistent reinforcement of strategies suggested by the setting.
Staff have identified a need to establish a more consistent and collaborative approach with all caregivers involved. While there is strong engagement from one caregiver, developing shared understanding and agreement across the extended family presents an ongoing challenge.


Professional discussion planning table
	Questions to ask
	Expected answers
	Reasons
	Notes

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	




Professional discussion record sheet
This document is to be completed by the learner adopting the role of a senior leader.
Practitioner:
Senior leader:
	Question(s) asked (including additional probing questions)
	Answers given
	Comments for feedback

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	




Professional discussion self-reflection sheet
This document is to be completed by the learner adopting the role of practitioner.
Learner name:
	Questions asked
	

	How well did you anticipate the questions that were asked?
	

	How prepared were you for the questions?
	

	Expected answers
	

	How useful were your expected answers?
	

	How useful were your notes in helping you to answer the questions?
	




	Collaboration plans
	

	How well did you present your ideas?
	

	Based on the questions asked, how effective were your ideas?
	

	Changes
	

	What changes would you make to your preparation?
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